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EXECUTIVE SUMMARY 
Kerowagi Secondary School (KSS) enjoys an excellent relationship with its surrounding 
community, and our task was to identify some of the reasons why. If these were 
reproducible, they could, in theory, be brought to other schools in Simbu. At the same 
time, we wanted to see what obstacles might exist to better community-school relations, 
and suggest how they might be eliminated.  
 
We were impressed by how few obstacles did exist to furthering community-school 
relations. There also seemed to be some practical ways, with the help of the VSO 
volunteers, to reduce them. Whether or not the conditions that have made KSS a success 
so far can be reproduced elsewhere is an open question, but we can identify several 
factors. Together, they can be called the Kerowagi way.   
 
The Kerowagi people have the reputation of being generous and accommodating. They 
are less likely than other highlanders to take or give offense, and have always welcomed 
new ideas and developments. This has something to do with their traditional form of 
exchange, which still exists and permeates their cultural ethos. Mokunabir is the classic 
Kerowagi exchange ceremony, wherein bundles of food are offered to a trading partner 
after a good harvest, and some time later that partner will return the rough equivalent in 
kind. These exchanges knit neighbours and non-kin together, forming bonds of mutual 
obligation and noncompetitive partnership. They are not to be confused with trade 
systems west of Kerowagi, in the Wahgi valley and through the Western Highlands and 
Enga Provinces, where moka and tee systems depend upon incremental returns, such that 
ten pigs given in one instance will be returned with fifteen later. These latter systems 
have facilitated large-scale capitalist investment in the Western Highlands because they 
have always framed people’s approach to political, social and economic relations. 
Everything bears a profit, and everyone stands in some imbalanced position vis-à-vis a 
partner. Simbu is markedly different, though, and a sense of quid-pro-quo pervades all 
social interaction, so that much of the aggressive tension of the communities west of it is 
deflated and gifts are given and taken more freely.  
 
KSS sits right in the middle of Kerowagi station, and as such is literally embedded in the 
community. To ensure this, the school has long been engaged in a series of Mokunabir 
with its primary school neighbours, which are in fact feeder schools to KSS. Every year 
one or another of the schools hosts a massive exchange of food. Similarly, clans, Mama 
Groups, churches and professional organizations conduct these sorts of exchanges with 
partner groups throughout PNG. It’s much like the baskets of food exchanged in Madang, 
and the simple trade of fish for taro, sago for fish, pig for kaukau and so forth that occur 
between neighbours all across Melanesia. This fair exchange ethic is only one 
dimension of the Kerowagi way.  
 
The second dimension to the Kerowagi way, as we see it, is a remarkable unity of 
ambition amongst members of the community and students at the school. The vast 
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majority of people we spoke to hoped to come back to the village eventually and start 
businesses of some kind there. This consensus includes professionals, and students who 
also planned to go through tertiary institutions. Kerowagi people tend to view a job, and 
the wage it brings, as one of many tools to developing their home. The ideal wage earner 
sends money home, starts up businesses in ples, and establishes a bourgeoisie lifestyle to 
which he or she can eventually return. The community investment that carried them 
through their education would then be repaid in full.  
 
Indeed, this has been the dream of most Papua New Guineans for a long time. Very few 
elites dream of a retirement on the Gold Coast, or a life in Port Moresby. They dream of 
their village, their land and their people. One might even say that wage labour, which has 
taken them away from home, sometimes for decades, is more a bane than a bounty. 
Isolation from place has left land exposed in many cases to development exploitation and, 
at very least, land tenure problems with relatives. When someone makes good money in 
Port Moresby, he or she often sends a fair share back home to keep their name alive and 
their land secure for the future.  
 
It is the school-leavers who get to return earlier. They are the lucky ones, as Larry 
Santana says in the VSO Relevant Education newsletter. They may forsake a chance to 
travel or earn a regular wage, but they can always make a living on the land (if they have 
land). But without finance, and without relevant skills, they are floundering to make a 
good living and still depend on remunerations sent by a working relative. Relevant 
education can give them the skills to start businesses of all kinds in the village, and even 
to establish microfinance schemes to fund the star-up costs. Thus, without knowing it, the 
school-leavers are often better off than their employed siblings. Given the will, 
wherewithal and the way, rural enterprise can be at least as rewarding economically, and 
certainly more rewarding socially as any fortnight-wage job. The fact that the majority 
has this chance, and only the minority has a shot at tertiary education, makes it seem 
more of a ‘default’ position than it really is. The challenges school-leavers face have to 
do with infrastructure and markets and material investment; whereas the challenges an 
educated person faces have more to do with isolation, cultural disjuncture and 
homesickness.  
 
This is not to say that the rural entrepreneur doesn’t have real challenges, because he or 
she does. But education can solve them more readily than those of the university 
graduate. If secondary students can be trained in multiple ways to compete on the internet 
in global markets, while working the land as a wealthy farmer, then the appeal of tertiary 
education (as a means to a job) will diminish, and more students will focus on the 
prospect of getting home and furthering their education with distance and vocational 
courses. The small percentage with the means and desire to move through tertiary 
education will still be needed and welcome at home.   We heard ambitious students tell us 
they wanted to be teachers, nurses and doctors, and that they wanted to either go home 
with their skills or live much like KSS staffers do, in comfortable kit houses with gardens 
and pigs and a chicken or two. Even the most displaced future involves a garden plot and 
practical skills for making a sideline business. But in general, one ambition applies: to 
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use all one’s skills, and all one’s education, to bring development to the village, 
whether this is accomplished in part by wage income or by the sweat of one’s brow. 
 
The third dimension of the Kerowagi way, as we saw it, is the self-reliance of the 
Kerowagi people. Again and again we heard community members speak with pride 
about accomplishing this or that project without government assistance at all, how they 
were an NGO, a non-governmental organization. Several individuals have even become 
development facilitators on their own, in a self-taught way, as a solution to the skills gaps 
that occurs when NGOs or volunteers pull out of a community. Communities that had 
waited too long for government support simply found the resources themselves, by hard 
work and chance. People spoke of their old school days when Catholic Brothers and 
expatriate teachers demonstrated a persistent work ethic to them, and they’d followed 
these models to accomplish remarkable things: their own community schools, water 
projects, HIV/AIDS awareness programs, fish ponds, rice fields, sewing clubs, and much 
more. Even the KSS Board of Management accomplished a remarkable renovation of the 
school itself through the PNG Incentive Fund, not the provincial government, with the 
help of a school-leaver who had turned himself into an expert proposal writer. This kind 
of drive is indeed unusual, and must be fostered in the KSS student body. It is also 
something that can only reap increasing rewards in the future, and telectronic and satellite 
opportunities erode the ‘remoteness’ of places like Kerowagi and people will be able to 
bypass government insufficiencies to find their own markets, clients, and networks. In the 
future, the state of the road to Kundiawa may matter less than the strength of a satellite 
connection in getting produce to market, and donor funds to the village. 
 
It is also because of this infrastructure upgrade at KSS that the community now believes 
in the school as the spearhead of their development. The very presence of the VSO now 
builds on this impression. It may have begun before the PNGIF project, when the Board 
of Management brought in police to solve discipline problems on campus, because 
people in the town are now quick to tell you the school has no discipline problems, the 
student body is peaceful. Students and school-leavers told us again and again how they 
have applied their KSS-learned skills in their own village, in their own garden plots, 
homes or village-based businesses, with great success. The community is aware of the 
skills transferences they receive from industrious students. But then last year KSS came 
fourth in the nation for its academic scores, and that, along with the arrival of the 
volunteers, seems to have injected even greater morale in the Kerowagi community. It is 
time for quid pro quo, for mokunabir: the school should draw in community resources 
and skills to support the teaching staff and the new curriculum. We believe that most, 
perhaps not all, the local experts we met, from accountants to fundraisers to jam makers 
and rice growers, will donate their services without asking for a fee. It is the Kerowagi 
way: they know the service and skills they can expect in return.  
 
The Kerowagi way can be defined as having three aspects: a fair exchange 
sensibility, a desire to develop the community rather than leave it, and a sense of 
self-reliance that rivals an NGO. Fair trade, village loyalty and self-reliance: if these 
qualities can be cultivated and commended in other school communities, they may be the 
key to success. 
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There needs to be more awareness, however, on just what relevant education means, and, 
perhaps more importantly, on the consistency of visions between the highly and less 
educated graduates of the system. It is almost a paradigm shift: the need to acknowledge 
that the structure of education may divide students into peasantry and elite in Europe, but 
in PNG, it can, with more relevant coursework, create thriving middle class rural 
societies. Whether a students attains wage employment or not, the object remains to 
develop the village, to become part of rural entrepreneurship in a modern age, and to 
create a better life for family at home. This is the common objective, rather than the 
University diploma or the Technical School certificate per se.     
   
We did find bridging problems between primary and secondary, and between lower 
and upper secondary. Most of this is a matter of timing with the reforms, and bridging 
curricula will be introduced for these levels over the next two years. At present the 
primary school teachers have more in-service training in the MAL curriculum than the 
secondary teachers do for relevant education. Students who have gone through MAL 
primary feel a disjuncture with the courses in secondary, where they expect to get more 
practical application of what they’ve learned in MAL. A lower secondary bridging 
curriculum may arrive, but for the time being these students need more relevant 
coursework that includes villages visits, demonstrations and practical components. 
 
The concern about tok ples in elementary is also real and has repercussions for 
lower and upper primary performance as well. If students struggle with English by 
grade 3, they are likely to struggle with all their subjects throughout primary and 
secondary school. Students from community schools enter secondary with distinct 
disadvantages compared to town primary students, who may have bypassed tok ples 
elementary. Similarly, students who have been at KSS from grade 9 find it easier to 
adjust to upper primary coursework than those who transfer in after grade 10. And those 
who may have left school at grade 8, for example, and completed grades 9 and 10 by 
distance education are likely to struggle if they return to secondary for grade 11 and 12. 
Some of this is inevitable, but a certain amount of unevenness can be balanced out with 
greater school-community connections. Chris Gard, for example, suggests that school 
leavers who may be enrolled in distance education courses (which lack supervision) 
might volunteer their English skills in primary schools, helping those with tok ples 
bridging problems (and taking a load off the teachers’ shoulders), and in turn, teacher 
might supervise their distance coursework. It’s a win-win, as they say. 
 
Primary teachers can also host secondary teachers in MAL workshops, to introduce them 
to the curriculum and help anticipate bridging problems, even before a new curriculum 
arrives. In turn, it is possible that the secondary teachers’ can conduct in-service 
workshops that primary teachers might attend: teaching basic bookkeeping, or cooking, 
or food preservation, for example, in an evening or afternoon session. Yes, this involves 
more time and effort from both sets of teachers, but all parties will also enjoy the 
benefits. 
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There is a formula that seems to work well at KSS, too, and that is a majority of the 
staff comes from Simbu, some even from Kerowagi itself. This happens to be healthy 
for this school, and may or may not work as well elsewhere, but it is certainly part of the 
unity between school and community at present. It should be used to strengthen the ties 
even more, to create tighter networks of skills transference within and without the school 
grounds. 
 
We see many mokunabir possibilities at KSS, and imagine that most of them can be 
introduced to other school-community settings as well. For example, parents who have 
special business or agricultural skills might guest teach a class for a day, and in turn be 
allowed to attend in-service workshops or a special class here and there. We believe the 
Mama Groups in Kerowagi are a buried treasure or skills, and that their greatest need at 
this point is for business education and finance assistance. If we could get John Bungo, or 
any other teacher skilled in micro-credit operations, to work with them, and to include 
Anna Simbok, Provincial Elementary Coordinator and prominent women’s leader, the 
Mama Groups might then conduct workshops in food preservation for teachers and 
students. George Phil who runs Faith Business Education, for example, might be induced 
to conduct an open workshop one weekend, for example, in return for voluntary teaching 
assistance at his growing school. The expert carpenter Guande Bos, of BEM Youth 
Group, might do the same with the Practical Skills Department. Indeed, Kerowagi’s 
kickboxers, authors, inventors and entrepreneurs should all be invited to demonstrate 
their skills at KSS on weekends or lunch breaks, as much to introduce the students to 
these different skills as to congratulate these people for their accomplishments. At 
present, the students have very little time for extra-curricular clubs, but they might make 
personal connections with community members that will benefit them in the future (and 
vice versa).  
 
A major incentive for a school to support relevant education is always financial, of 
course, and the desire to increase self-sufficiency by raising produce or livestock for the 
Mess, for example, or creating products to sell. At present this relies heavily on the Home 
Ec, Practical Skills and especially Agriculture Departments, which the VSO volunteers 
can support. But the Commerce, English, Computer Studies and other academic subjects 
are equally as important in the long run, because until KSS can begin graduating 
community development workers, most of these ideas will remain ideas only. Volunteers 
can initiate connections, establish the ties that will add up to working networks, but 
educated and ambitious community facilitators will need to keep them going. The 
consultant, Mr. D, who wrote the PNGIF proposal for KSS is a perfect example: he left 
school at grade 10 and has since acquired the skills to bring donor monies back to the 
village. The skills for becoming a development facilitator are various, but they always 
include literacy, numeracy, English and writing. These are the requisites of a fundraiser 
or NGO worker. And no matter how expert one becomes in cultivating business in the 
village, you still need to finance the project and market your goods, for which you need 
these abilities. Increasingly, these will come to include computer skills as well. The 
Computer Skills Department at KSS should begin now to plan for bigger and better 
things, and draft a plan for how new equipment and coursework can meet the needs of the 
community in the future. In Wewak, for example, HELP Resources runs an Internet café 
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on its premises to offset some of its operating costs. The same could be accomplished at a 
secondary school, with enough planning and support. (Computer Aid International, for 
example, is a computer charity in England that donates refurbished computers to needy 
causes (and NGOs) throughout the world.) The VSO volunteers might establish a team of 
advisors for the Computer Department to help brainstorm and resource the possibilities.  
   
Our specific recommendations are: 
 
Exchanges between teachers, Mama Groups and school-leavers: 
 

· Bring Ezekial Parker and Ariel Pakuba together for food preservation 
demonstrations to the Mama Groups, with the help of Rosa Yomba and Dee Kagl; 
then include Judy Malia of Home Ec, so that she can turn over periods of 
instruction to these mama Groups and relieve her own teaching burden. In turn, 
Judy, Zeke, Ariel, Dee and Judy can attend a workshop given by John Bungo and 
George Phil (if John can get George to agree, on the basis that it is good PR for 
his school) on micro finance and women’s dinau schemes. If Rosa can also get 
Anna Simbok involved, she might be able to facilitate the dinau scheme. In 
addition, students from Social Science classes could study the progress of the 
scheme and the food preservation sales. They might be helpful in drawing up a 
business plan for the groups, for example. 

 
· Ask Guande Bos of BEM Youth Group to assist Practical Skills students in 

designing furniture for village-based low-tech carpentry production. Get the 
students to sell coconut scrapers, for example, from the BEM workshop in town. 

 
· Bring Sister Cathy Wagi of the hospital’s Infectious Disease Clinic in with Carol 

Dover of VSO to hold a KSS workshop dedicated to HIV/AIDS, and invite Mama 
Groups; establish contingency plans for ‘what if’ situations when students are at 
risk or infected. This should also be coordinated with the Personal Development 
curriculum as it is a crisis, rather than a mere health problem. 

 
· Ask school-leavers currently enrolled in distance courses to assist at (for example) 

Kunabau Primary in the English language bridging of students, in exchange for 
which teachers can supervise their coursework.  

 
· Bring primary teachers in to KSS for in-service workshop on the MAL 

curriculum, in exchange for which KSS teachers can brief them on the current 
lower secondary courses. They may not create a temporary bridge before the new 
curriculum arrives, but at least both parties will better understand their students’ 
needs. 

 
· Invite school leavers of all ages at Christmastime (when they are home for the 

holidays) to meet at KSS and establish a PNG-wide KSS alumni association to 
assist in job placements and human resources. 
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· Seek community members as role models or visiting advisors to the school: Taia 
Bigboi Tine, Mr D, Geroge Phil, Rosa Yomba, Sr. Cathy Wagi, Water Technicial 
John Kapal, and others could each give an after-school ‘talk’ with interested 
students. Host a series of after-school ‘career’ demonstrations, where specialists 
come in and introduce themselves to the student body (water technicians, nurses, 
police, etc) 

 

 
Curriculum ideas: 
 

· Institute desktop publishing training in the Computer Skills courses (as 
development workers increasingly require multi-media, fundraising and publicity 
skills).  

 
· Institute tender proposal writing, public fundraising, donor agency awareness 

segments into formal education courses (English, Maths, Social Science) 
 

· Establish a school newsletter based on the excellent Relevant Education 
Newsletter Clarieke Hidden has produced---but this one would address Kerowagi 
community and school news. Fundraise for paper and supplies (see below) and 
distribute it widely. Eventually students could charge for advertising space.  

 
· Get Computer Skills students to work with Practical Skills, Home Ec, Agriculture 

and PD classes to produce a series of KSS handbooks on the model of Liklik Buk.  
 

· Compile a Mama Group recipe book for sale, with help from Commerce, 
Computer, English and Practical Skills students. It can be printed and sold at 
school events, perhaps even marketed by the Mama Group. Get Expressive Arts 
students to illustrate.  

 
· Bring Computer Skills and Commerce students to the Rotary Club in Kundiawa 

for an appeal for schoolbooks and materials donations, and for advice more 
generally on fundraising for school projects like a newsletter, an Open Day, a 
Relevant Education Prize, and so forth. 

 
· Bring in Liklik Buk and other development resource manuals for the VSO and 

teachers  
· Ask for program CD donations from the community (Wikopedia, Microsoft 

Pubblisher, Fotoshop, etc) 
 
Events: 
 

· Create essay awards and poster competitions for the rural entrepreneur: My Uncle 
raises ducks, for example, or My sister sews meri blouses…One award might be 
for the best example of skills transference; another for the best example of 
integrating formal and practical skills.  
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· Host an Open Day for the school in which community members are invited to set 

up stalls and tables demonstrating their work, and students can demonstrate theirs; 
others can sell small items or produce; connections can be made, ideas floated, 
and money may be raised to support school projects like a newsletter, special 
supplies, a prize for the top relevant education student, and so forth. Include a 
‘4H’ style agricultural fair—with prizes for best cabbage, best kaukau, best pig, 
etc—different categories for homebred and school-bred items 

 
· Hold competitions between grades or classes for the most money raised by school 

projects. Winning class gets to ‘run’ the school for a day… 
 

· Host a film festival that includes Marabe, Tukana, Tin Pis Run and other PNG-
made social issue films (available on video and DVD from the NFI). Contact 
nfi@global.net.pg 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 11

 
 
 
The one who by rediscovering the old can contribute to the new is indeed worthy to be called a teacher. –
Confucius, The Analects, 2:11. 
 
INTRODUCTION 
 
To place this report in the context of VSO’s continuing research in education, and within 
the larger national policy debates, we begin by explaining that the dual curriculum is only 
the latest incarnation of curriculum adjustments that began before Independence and in 
response to what have long been perceived to be dual needs in the student body, both 
practical and academic knowledge. In the 70’s the effort was to integrate these into a 
universal curriculum for all, and SSCEP emerged from this effort as a means of applying 
academic to village based praxis. Pressures to separate these two streams soon came from 
within, an educated elite in PNG, who acknowledged the low numbers of graduates 
finding jobs, and saw the need to upgrade the top students while better preparing the 
majority for village life. Following the Matane Report in 1987, as the new philosophy of 
education for PNG,1 and the reintroduction of tokples in the early grades, there is a 
renewed call for parents and community to take part in the education of the child, and for 
a stronger connection between school and the public. Education for all is the focus, and 
following this the new ‘dual’ curriculum has reemerged as a rejuvenated SSCEP, where 
both relevant and academic streams and integrated and a new emphasis has been placed 
on the educated elite returning to the village to initiate rural development.  
 
When respondents in this report speak of ‘reforms’ they are generally referring to the 
Making and Living curriculum introduced to the primary schools, and a new focus on 
relevant education in the Secondary. But time and again people complained about the 
tokples curriculum as part of the same reforms, and tended to conflate the two projects in 
a rejection of all reforms.  
 
In the words of Michael Crossley, formerly of UPNG:  
 

Because education acts as a key mechanism for social stratification, all sectors of 
society recognize the importance of successful competition at each level of the 
system. Similarly, all clients of schools value access to the academic type of 
education that confers such success; and efforts to introduce a more community-
oriented curriculum continue to face resistance or criticism—most notably from 
those who are ‘destined’ to receive it. It is this basic dilemma that educational 
decision makers must deal with if the principles of integral human development for 
all are to be upheld. (Crossley 1998:312). 
 

                                                 
1 Crossley, M. and Vulliamy, G. 1986, and M. Crossley 1998 for discussion of its influences, including the  
Tanzanian Philosophy of Education for Self-Reliance, and for the debates over tokples in the curriculum.  
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Papua New Guinea is not alone in suffering the pains of western education systems. In a 
UNESCO report of 1985, the Guinea-Bissau education consultant Jean-Pierre Lepri 
writes:  
 

European school, which was perhaps a factor of national union and unification in 
Europe, appears to be a factor of national division in Third World countries. Its 
role is to separate and to select.  While it was a means of social integration in 
Europe, it has proved to be here a means of disintegration. While this same school 
had participated in the creation of an identity and of national consciousness, here 
it leads to the imitation of the identity and of the national consciousness of other 
peoples. (Cited in Ki-Zerbo et al 1997:157) 
 

Closer to home, we can learn from something Margaret Mead said in 1943: 
  
 Primitive education was a process by which continuity was maintained between 

parents and children…Modern education includes a heavy emphasis upon the 
function of education to create discontinuities—to turn the child of the peasant 
into a clerk, of the farmer into a lawyer, of the Italian immigrant into an 
American, of the illiterate into the literate. (Mead 1943:9) 

 
Elsewhere critics of western education in the developing world have called it everything 
from a ‘cultural exfoliant’ to an ‘instrument of humiliation’ (Ki-Zerbo op cit:153, 157). 
The most salient problem has always been the need for two tracks, for cultivating an elite 
and at the same time elevating the masses—both of which have been seen as mechanisms 
of neocolonialism, of reproducing the same social distinctions and economic relations 
that characterized pre-Independence societies. As one African observer recalls being told 
by a former Governor or France in French Africa: “ From the political standpoint we 
must make known our intention of bringing people to the French way of life: from the 
economic viewpoint we must train the producers and consumers of tomorrow” 
(Moumouni 1968: xx).  
 
In Papua New Guinea, then, while colonialism was brief, colonial relations have not 
been. Thus new educational reforms have always been framed as ‘strategies’ for 
neutralizing the inequities that are implicit in education. They aspire to prevent the kind 
of social stratification typical of European societies and nowhere well established in 
Papua New Guinea. Inevitably the process is constrained by certain realities, like the fact 
that commerce, social science, religious studies and even English literature all purvey 
ideas about social and material relationships that are foreign to PNG. But before we 
‘unpack’ all of western culture, we can at least realign the educational system so that it 
doesn’t reproduce the worst of western social ailments. To do so, it is important to 
acknowledge that social relations are inherently different in PNG, that they are built from 
different cultural meanings and assumptions. Rather than work against them, moreover, 
education should work with them, strengthening those ties and availing them as means by 
which new ideas and information can be delivered. Thus, our report identifies key Simbu 
social norms as the basis for students’ personal outlook, and their aspirations for the 
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future, and returns to these norms in drafting recommendations that might enhance rather 
than destroy them. 
 
Colin Swatridge’s report for the VSO, ‘A study of a sample of school leavers and 
students perceptions of relevant education’ (2005) makes a strong case for relevant 
education, but in a backhanded way. Swatridge’s own clear bias is for greater rather than 
diminished academic opportunities, if only because he believes returning to the village is 
in fact and is perceived to be a second choice. One could argue that his respondent base is 
skewed, and that his own analysis is heavily filtered by personal experience in higher 
education in pre-Independence PNG (see Swatridge 1986). It is hard to dispute the truth 
of his recollection that ‘drop-outs’ were a problem back in the 70’s. “The schools had 
branded them failures; they thought of themselves as failures; and their communities 
were disappointed that there was so little return on their investment.”  
 
Later on Swatridge’s report reflects that a dual curriculum will always hold some 
students back. This echoes an argument made by ‘underdevelopment’ critics like Ivan 
Illich who would say western education is always a disaster in the developing world. 
Children are indoctrinated in a class system utterly foreign to their own. Illich goes so far 
as to say (1997:98): 
 

The higher the dose of schooling an individual [in the third world] has received, 
the more depressing his experience of withdrawal. The seventh grade dropout 
feels his inferiority much more acutely than the dropout from the third grade. The 
schools of the Third World administer their opium with much more effect that the 
churches of other epochs…Schools rationalize the divine origin of social 
stratification with much more rigour than churches have ever done. 

 
A similar sentiment is expressed by anthropologist Paul Sillitoe, who recalls being told 
by a young PNG school-leaver, one of the first in his community to attend primary,  

 
“I’m a failure, I’m an inadequate, I’m finished eh.” Children have to take 
daunting, unfamiliar examinations, and a proportion of them fail every 
year….This breeds resentment of a kind that is difficult to comprehend, given our 
resignation to the idea of winners and losers in a game rigged in favour of more 
privileged echelons of society. (Sillitoe 2000:209) 

 
The difference is that Swatridge is not arguing that education itself breeds inferiority, 
only that a second-stream or relevant track of education will breed it. If anything, he 
would argue for universal higher academic education in PNG, because relevant education 
will always be perceived as a form of failure.  
 

If one single finding has impressed me above all others from our investigation, it is 
that there is a formidable hunger for formal education, not only among current 
students drawing to what may be the end of their schooling, but among those in 
their twenties and even their thirties in our sample of school-leavers, who have been 
‘back to the village’ for some years. To be sure, there is something ‘cargoist’ about 
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this hunger – and as one who wrote on the subject in the 1980s, I might be expected 
to say this above others. But it is a fine thing, too – and it is ill fitting that a 
governing class that sees to it that its own children receive a world-class education, 
should seek to commend a ‘village’ education for the majority. This is precisely 
what patrician governments did in 19th Century Britain. It is one thing to recognise 
that 85% of young people will – in present circumstances – very likely live by the 
land, after 8 or 10 years of schooling; it is something very different to put education 
beyond the reach of this 85%, and to say: thus far and no further.  

  
We would not argue that school-leavers never feel inferior. But we do believe that 
relevant education closes a widening gap between the elites and the masses, and gives 
promise to the ideal of rural development.  The values implicit in a western educational 
system, not to mention the social scientific tools of analysis used to describe it, are 
strictly European. ‘Back to the village’ sounds hopeless to investigators and many 
students alike, but we found plenty of young people speaking enthusiastically about their 
plans of small business and raising a family back home.  
 
Relevant education, on the other hand, sound more like the Gandhian scheme of basic 
education in India. Gandhi advocated a radical reorientation for the schools. The system 
the British had introduced, he argued,  
 

was a poisonous gift to the people of India. Not only was it irrelevant to the 
learning needs of the millions, but it constituted a major colonial instrument for 
their enslavement and the destruction of their cultural roots. It’s main function 
was to create a new class of the ‘educated’ to provide clerks and specialists for 
colonial administration…It was conditioning them to compete for personal gain, 
unpolluted by the misery of the poor and illiterate. The object of this education 
was called ‘Progress’, although it represented new processes of isolation, 
destitution and dependency for the grassroots. (cited by Rahnema 1997:121) 

 
Basic education, on the other hand, aimed at promoting pluralism, community, tolerance 
and non-violence. It was Gandhi’s dream that a craft-centered education sets the student 
up for problem solving and helps develop a child’s intellect. Indeed, it sounds remarkably 
similar to the premise of a relevant education curriculum. 
 
Swatridge also notes that informants at Muaina High School have told him the gap is 
widening between primary and secondary curricula, where primary schools are now 
being equipped with new materials and courses, and secondary still use their old syllabi. 
There is no bridge between the two, he was told (2005:3). This seems to be very much 
the case in Kerowagi, where feeder schools have little or no communication with the high 
schools and secondary school.  
 
It is undoubtedly patronizing for parents and students to be forced to learn tokples in 
elementary because some curriculum advisor believes that the vernacular is important, 
when you do not. In Kerowagi we found virtually everyone opposes the tokples at 
Elementary level because it tends to retard a student’s grasp of English later. It is a 
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stumbling block to the highest end goal of education, wage employment, and adds 
another disability to a school-leaver’s repertoire. But there is a question of whether 
discontinuity is the real problem, and that the tokples materials in Elementary are simply 
the first of a series of disjointed transitions students are forced to make through Primary 
and Secondary. Would it be less an issue if English were taught earlier, and tokples even 
continued throughout the MAL curriculum? As an editorial in the Post Courier of 24 
April 2006 (p.10) says, ‘Cur ‘primitive’ talk, fix the problem’—meaning, stop calling 
vernacular language names and calling for its removal; just make the elementary program 
work: Don’t bomb the bride; make a better one.2  
 
But a wider gap seems to be opening between grade 10 graduates and tertiary education 
and employment. Increasingly, tertiary institutions are looking for grade 12 leavers, 
rather than grade 10, and this preference gets bumped up to employers later. Muaina, 
Swatridge found, now emphasizes top up to bridge this gap. In such a context, he asks, 
how can ‘relevant education’ ever become a priority? (Ibid:4) 
 
“‘Relevant’ education will never be accepted if it is perceived to be a fall-back option, or 
if it is no more than what – in the UK context – used to be called an ‘education for the 
rejected’” (Ibid). 

 
It is in light of all this skepticism that we find Swatridge’s conclusions surprising, and 
noteworthy. Again, one might ask what kind of sampling he took.  
 

I met a number of people who might be called ‘rough diamonds’ by some… Thomas 
Tumun and Philip Kai More (of Drug Rehabilitation and CDS, Simbu…) thought of 
them as eccentrics – but they are only eccentric to the extent that they work hard, in 
shirts with frayed collars, in villages, rather than in a collar and tie, in offices, giving 
the appearance of working hard. Paul Dage especially, whom I met by accident or 
(his) design three of four times, brimmed with ideas for village-industry projects…: 
soap-making; limestone-tile making; weaving; cassava-bread baking; food-
processing, and others. His third way, self-reliance by means of ‘small appropriate 
technology’, offers a genuine alternative to land that will not yield a living, and that 
may not be available indefinitely.  

 
We would argue that the ‘third way’ is, in fact, the Kerowagi way. Some teachers, 
villagers and students are reflective enough to define their life as such, but others simply 
haven’t stopped to find terms for their lifestyle. In fact, we believe Kerowagi epitomizes 
an ideal Highlands lifestyle, where the most successful individuals have learned to run 
businesses and adapt new technologies to their lives in the village. They are rural 
entrepreneurs, or bourgeois farmers, if you will.  

                                                 
2 “Now we have a Member of Parliament, Isaac Taitibe, questioning the worth of the elementary school 
system and casting it in an unfavourable light compared to an all-English system of education….[he said 
the] bridging  program for children going from elementary to primary schooling was not working out and 
children were suffering from higher dropout rates…[And yet there is] a substantial body of evidence to 
suggest that the elementary system is the right one for Papua New Guinea.”  See also Richard Gut, ‘Don’t 
blame elementary teachers,’ The Post-Courier Focus, March 15, 2005, p12. 
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When we look at the conclusions of researchers who are generalizing from the whole of 
PNG, it does seem that the Kerowagi is unusual (although still far from ‘eccentric’). 
When education commentators like Michael Monsell-Davis (1998) discuss the social 
costs of a dual curriculum, they talk about unemployment and the ‘lost youth’ of today’s 
generation. But are really urban issues; or at least they apply to towns more than villages. 
Moreover, there is now a chain of logical conclusions to be drawn from a dual 
curriculum, and it begins with rising school fees, a depressed economy and diminishing 
placements, where the end result is always raskalism.   
 
Monsell-Davis tells a story to illustrate this (1998:316):  
 

The [story] concerns a young man, about nineteen years old, from one of the 
settlements in Port Moresby. I knew him slightly, but not well. From the accounts 
of all his community he was a pretty good sort of youth—a bit rough when he got 
drunk, but otherwise a youth who normally sat with his parents and family in the 
evenings and talked with them, rather than run around with a gang. He was not a 
rascal, but in June 1988 two older youths who were rascals persuaded him to drink 
with them, and when he was drunk they took him to the old Boroko RSL Club and 
together they broke in. They were caught and he was beaten to death by the security 
guards. He was unemployed, unoccupied, and poorly qualified. Alcohol and the 
activities leading from it were a temporary stimulation, a quick release from 
boredom.  

 
We would suggest that raskalism is more complex than this, and cannot be placed solely 
at the feet of the education system (for producing bored and unemployed youth). But 
Monsell-Davis, like others, seems to subscribe to the idea that literacy is enlightenment 
and in itself can turn antisocial to social behavior. He implies this by a second story, more 
of a cautionary tale, about the dangers of illiteracy combined with traditional values:  
 

[This] tale concerns a village man in his late thirties, educated to grade eight. For 
three years in the mid-1980s, he was very active as chairman of the local 
community school—a new school that needed a lot of work to get it underway. In 
1988 he became seriously ill with malaria, and when he consulted a village diviner, 
she told him that he was ill because he was too active in the community—his work 
for the school was making other people jealous. When he returned to the house, he 
wrote his letter of resignation from the school committee. 
 

There is a tendency with many education scholars to apply the education ‘decolonization’ 
philosophies in broad strokes, without close consideration of the PNG case. In refuting 
the dual curriculum approach (and the ‘backwash’ effect of elites sending their children 
to International schools or overseas), and widening early enrollment, the discussion 
begins to sound colonial again, replete with the old humanist ideals of ore-Independence 
Mission schools. There is a patrician ring to advocating ‘reading, writing and arithmetic’ 
for all, and calling villagers ‘hungry’ for knowledge, as though Shakespeare were being 
denied to the masses. Even Paulius Matane (who, lest we forget, is a product of Mission 
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education) sounds like this when he argues, in the Matane Report, that education must 
become more than a means to wage employment, it must be an end in itself (a form of 
enlightenment).  “[T]his kind of mentality must change,” he said, “not only among 
parents and young people but also in educators themselves. Education should not be 
considered a passport to a paid job.” (1986:1) 
 
But this irony is only possible because analysts continue to define education for PNG in 
terms of western cultural ideals.3 Drop outs are ‘unemployed’ in the West, of course, and 
‘vocational’ knowledge is no ticket to leadership. Village life, in all these analyses, is a 
fall back position that analysts themselves would avoid (indeed, what are analysts but 
highly educated advisors?). It might be more apt to call villages ‘bedroom communities’ 
or the suburbs of metropolitan centers (and even John Howard lives in a suburb).   
 
We know that in PNG people are ‘trapped’ in urban centers by landlessness and lack of 
access to transport home, much the same way working stiffs are ‘trapped’ in housing 
estates because they own no land and cannot afford to commute. But that is as far as the 
similes go, because Papua New Guineans everywhere romance the village as much as 
cattle ranchers romance their stations, as the seat of their power and family and identity. 
Even the highly educated work in Port Moresby and maintain a presence in the village, 
sometimes turning bush houses to palaces through their constant remittances. Where do 
the businessmen and bureaucrats and Sir Paulius himself want to retire? In the village. 
Those fortunate enough to settle back in the village right away are only slightly less 
esteemed than the MP living in Port Moresby. In fact, when and if they establish 
successful businesses on their land they simply move laterally into politics, and shuttle 
back to their homes when politics loses its luster.  
 
Not acknowledging the value of the village and the bourgeois farmer lifestyle for most 
Papua New Guineans (or at least most Highlanders) becomes a conceptual stumbling 
block in all these discussions of relevant education. No one in PNG would dare say 
Physics or Chaucer are ‘irrelevant’ (okay, maybe Chaucer is irrelevant), if only because 
people still worship the esoterica of western culture. Again and again our respondents 
said none of the Secondary courses have been useless to them, even if they haven’t yet 
found the need for English literature. But they do consider ‘relevant’ education more 
valuable than outside observers would imagine, and this is because they consider its 
carrot, wage employment, something far and away more important than westerners do. 
Even the wealthiest of rural entrepreneurs wants a bank job, to reflect his or her 
participation in all aspects of society, to be identified with the machinery of state, and to 
gain access to other such individuals. When we sneer at ‘wage employment’ as though 
Highlanders were irredeemably materialist (and dare I say ‘cargoist’? about education), 
we ignore social currency wage employment provides most people, not to mention the 
stability of steady income (in a world where crops pay off only seasonally).  
 
The ‘third way’ is a reference to some median place between the urban and the rural. But 
it also implies a compromised position, much like “third world’, but being syncretic 

                                                 
3 See, for examples, Fife (1994) and Curry (2003).  
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rather than inventive. In fact, the third way has always been the first way for PNG, even 
before Independence when the ‘bright lights’ of urban centers were much more of a draw 
to villagers. The ideal life has always been back home, as a modern farmer and 
entrepreneur. It is only the isolation of the village, in terms of transport and 
communication,  that has kept the lure of the city alive, and fed the need for employment 
as a way of availing social mobility. The best way of moving in all circles of PNG life 
today is to have a top civil service position and still live on the land, depending largely on 
its resources for your wealth. Virtually everyone we spoke to in Kerowagi echoed this 
ideal, and from our team’s experience throughout the Highlands, it would appear more 
conventional than eccentric to us.  
 
The conceptual linchpin here seems to be the idea of wage income. Because people still 
seek employment even when they make more off the land (as is certainly the case for 
every bank teller and shop assistant in Mt. Hagen, for example), there is a tendency to 
conflate employment with status in the western sense, and all that the gentleman in a suit 
(or knee highs) implies. Westerners see white collar workers as more urbane, more 
literate, more capable. Papua New Guineans may see the same, but they also see someone 
more mobile and ‘plugged into’ the modern world than any villager, and this quality of 
elitism seems to be more prized. It is of course a function of poor governance that there 
are no roads or transport services for most villagers to get to town, and a function of 
global oil prices that they cannot fly back and forth from Port Moresby or Australia. But 
there will be a time in the not so distant future when telecommunications will bring the 
town to the village, and all the bright lights and social intercourse of town will be 
available on a notebook computer. (It is interesting that no one at KSS, not least the 
computer instructor, spoke of Information Technology as a key to this future. We kept 
waiting to hear about internet markets and internet knowledge. It may be too early yet).   
 
In the Highlands, it is always important that everyone has a chance to speak. When an 
issue arises in public debate, all interested parties are invited to speak on the singsing 
ground. No one should go home with a ‘bel hevi’ because they haven’t had their say. 
Similarly, wage employment is a form of enfranchisement, a means of having one’s say 
in contemporary society. It matters less what work you do or career path you choose, than 
that you are out there in the world as a lifeline to your family back home—a connection 
for them. There is hope that some of this enfranchisement will be democratized 
throughout rural communities when satellites widen their footprints in PNG, and people 
can talk to their MPs and long lost Uncles on the Internet. It is not the state of ‘inequality’ 
through Western eyes that matters so much (a village to one is a paradise to the next) as 
the state of unequal access and all that that implies in Papua New Guinean terms: where 
you have no access, you have no power, you have not been initiated or adjudged to be 
adult. 
 
As opposed to Swatridge, who suggests that modernity will make remote village life 
extinct, we believe educated Papua New Guineans want to and will return to the village 
more and more, especially when information technologies guarantee their access to 
markets, to relatives and to new ideas. The pride Kerowagi already feels in 
accomplishing so much without the aid of government will only be compounded by the 
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way villagers will be able to side-step local and even national markets to trade in the 
global community, or directly approach NGOs and aid donors by email. Swatridge makes 
important points about market access and the pointlessness of teaching intensive 
agricultural methods to people who will never find markets. But the answer is certainly 
not producing more white collar positions. It is in producing facilitators—the diversified 
and resourceful personalities already so successful in Kerowagi, who will also be able to 
create markets with new information technologies.4 
 
 

 
 
THE KEROWAGI WAY 
 
It seems no one has really put to words the condition of the good life as Papua New 
Guineans know it. Our questionnaires asked people to define success, and most did so 
effortlessly—as a combination of the rural and the urban: car, electricity, kit house, even 
a wage job, but also gardens, family, land and cash crops. Unwittingly they describe a 
third way, future that includes the best of both worlds. This is the object of most 
development theory today, the state of modernized indigenousness, of updated 
traditionalism, where a culture incorporates the benefits of globalization without 
forfeiting the values of tradition. Ironically, it has long been the good life in PNG.   
 
The ideal life of a Papua New Guinean is that a person is on the paid job and at the same 
time he must know village lifestyle. He or she can adjust to the two ways of living. An 
example is that a person who is a good businessman, helps the community and even 
though he does not have a paid job still has an ideal life. Some say they’re eager the 
change, but they can’t tell you what they want to change it. We suggest this is because 
the transformation they’re looking for is subtle, it’s more about improving the life they 
have now than any millenarian-style conversion. 
 

                                                 
4 Some indication of the future may be found in the success of Kerowagi’s Digne Coffee Growers 
Association which has found a way to bypass intermediaries and export their coffee directly to the US. See 
The National 8 November 2005, p.5, ‘Kerowagi coffee group exporting directly to US: “Association 
chairman Bare Ignatius Palma said under an agreement, coffee producers could export their coffee through 
the co-operative to US direct buyer Dean Bean at world market price. Mr. Palma said for almost 50 years 
the local people had been growing coffee but because of some pricing anomaly along the way, the 
producers had not benefited much.” 
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Teacher John Bungo puts it well. “There is…a big brain drain where educated people are 
running back to town because they don’t have the basic social services in place. The 
future of development is in the village…[Besides, those] people who are raised in town 
are never as self-reliant as villagers, they are helpless in ples, and more dependant in 
general.”  
 
Students tell us they want to be nurses and teachers. This is undoubtedly because they see 
the high quality of life these people have in Kerowagi, and they have this because they 
bring in a wage while living in a village-type setting. One teacher at KSS, for example, in 
staff housing, is also raising pigs, chickens, and (like all teachers) gardens. The nurses 
have gardens and pigs at the Health Centre, too. We doubt they would trade this lifestyle 
for a flat in Port Moresby. And we also doubt they regret any of their Practical Skills 
schooling in the past. 
 
Robin Konia, grade 12 KSS says: “I would like to make a living in a luxury way through 
my efforts. I must take my dream into action in order to achieve it. I would like to have a 
modern house, car, and more money and become rich. I am studying very hard to get 
good marks in order to go to university and get employed to earn my living. If I cannot 
make it to a tertiary institution, what I learnt at school should become part of my life 
when I go home I will use my skills to make a living.”--- “You must apply Business 
Studies to expand your income from agriculture.” 
 
TERMS OF REFERENCE 
 
We were tasked by VSO PNG to research some of the reasons why Kerowagi Secondary 
School works so well. The VSO wants to develop answers to the broad question: “How 
can schools and communities work together (in Simbu Province) to provide relevant 
education?’   More specifically, the questions VSO wants to answer are: 

· Is there evidence to suggest that Kerowagi has successfully developed school-
community linkages? 

· What factors at Kerowagi Secondary School are supporting the school and 
local communities to work together? 

· What are the obstacles to the school and local communities working together 
on curriculum and self-reliance initiatives and how can these obstacles be 
overcome? 

The complete TOR are available in the Appendix. In sum, we were asked to conduct 
interviews and ethnographic analyses of the students and staff at KSS, and various 
stakeholders in the community, from parents, to Education officials, school-leavers and 
staff at surrounding feeder schools. One of the outcomes would be a summary and 
analysis of these findings, and another would be a working proposal for the VSO 
volunteers now stationed in Kerowagi, from which they can shape their program at the 
school. 
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METHODOLOGY 

 
The methodology of short term ethnographic fieldwork is normally a combination of 
interviews and on-site analyses. This includes group interviews, individual interviews, 
case studies, observations, anecdotal and printed materials, as well as constant team de-
briefings. Time and scope permits neither representative nor random samplings in a strict 
sense, so we target our respondents to collect unique perspectives from key participants. 
In this case we also created four different interview formats to cover a range of 
respondents, and adapted these as necessary. We then looked at each sector of the KSS 
community we wished to cover (parents, teachers, school-leavers, for examples) and 
decided how to balance critically important responses (say, for example, from the 
Headmaster), with those form the rest (maybe a Science teacher). In most instances we 
simply omitted unimportant subsets (like English teachers), creating a skewed set of 
responses. Thus we nowhere claim to have captured a majority opinion, or even a broad 
picture of the community.  We sought out the key players in health, women’s groups, the 
business community, and so forth: all categories that have t impact upon KSS community 
relations. We also sat down with key Members of the School Board, key teachers, and 
important administrators. Filling out the picture, we collected interviews with the staff of 
other schools surrounding KSS, and from school leavers, mothers, fathers, market people 
and the local elite. 
 
We wanted individual perspectives, but we also wanted typical ones. The response base 
is too small to call any one opinion representative of a sector or profile, but collectively 
these responses create a profile of its own. We can read these as the basic constituents to 
the KSS community, but in their range and type also representative of schools in PNG 
more generally. And it is from this middle ground between the general and the particular 
that we can focus on the factors to the KSS success, what can or cannot be replicated 
elsewhere. What are the cultural and social factors to KSS’s current success? 

We have made the choice not to insert quantitative data in this report because we believe 
it would mean very little, and at best be misconstrued. There is nothing about our sample 
base from which quantitative conclusions can be drawn, because we targeted our 
interview respondents rather than sampled them. Thus we have opinions from the 
Headmaster and Deputy Headmaster at KSS, but cannot say 8 out of 10 administrators 
believe the one thing or another. We also spoke to the most visible and accessible 
community members, and apart from making trips to meetings in the village, did not seek 
out the more remote ones. There are similarities to be found in responses from people of 
the same age, and from those who are Simbu (versus those few who are not). But the 
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numbers do not warrant quantification, and to draw charts would be to lose the nuances 
we have sought to elicit. It is more productive in this instance to provide summaries and 
analyses of the data.  

FINDINGS 

Describe the Simbu people, we asked. 

Simbu (Sibu, or Sipuu) is a word meaning thank you in Kuman language. Across the 
board teachers, students, officials, school-leavers and parents described the Simbu people 
as warm-hearted, generous and open to new ideas. Rose Umba, a Kunabau teacher, noted 
that the Simbus have been the first people to implement the education reforms.  
 
We were told the Simbu give without expectation of returns, do not fight or compete like 
their Western Highlands neighbours, and are careful to repay debts. The classic big man 
is still the self-made man here, not the Pajero-driving multi-taskers you find in Mt Hagen. 
Whereas Hageners demand respect, we were told, Simbus earn it. They are less 
aggressive, more social, amicable, happier and self-reliant than their western 
neighbours—and always there for a laugh or a party.  
 
The District Administrator, Michael Apa, told us how, when he was a child, his father 
had a rope tied in knots that represented all his debts, meaning all the people to whom he 
owed cooked pigs. The Simbu would keep such ropes instead of the omaks Western 
Highlands men wore on their necks. One rope was for credits, one for debts. Because 
they worshipped the sun, as a god looking down on them, they felt they were always 
being watched and so had to repay debts before their death. If a man died before 
repaying, though, the debt was not inherited by his children, it simply ended. Hence, 
Simbus do not take debts to their death, he explained; they always repay them.  
 
(Consider this slight ethical difference in light of the new capitalist economy, and we 
wonder whether this has prevented Simbus from becoming the kind of financiers that 
Hageners are today. Whereas Hagen has a few renowned business groups with enormous 
holdings nationally and overseas, there is little to compare in Simbu Province.) 
 
The traditional Simbu pig kill is called bugl a’yunggu and, in the past, this would be 
organized every 10-15 years. The last one for Michael Apa’s Kamaneku tribe, we were 
told, was in 1975. They would build long ceremonial house with several rooms and 
openings to house visiting tribes from all over, literally everyone to whom you might be 
indebted. They would be served cooked pigs, not live ones. Sometimes you would return 
in kind; sometimes you’d return with an incremental profit, which would oblige you to 
exchange again, as in moka.  (It is probable that at the western end of the Province, in 
Kerowagi, there were bugl a’yunggu staged to articulate with moka partners to the West, 
and these would follow the format of incremental returns.) 
 
In a vestige of this system, the people living along the feeder road to KSS, the Paglau and 
Silku ‘tribes’, still practice the seasonal exchanges for different pandanus fruits. The 
Silku people down below bring the marita up to the top of the hill when it is ripe (as it 
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was in March, during our visit), and the Paglau bring their karuka down to the Silka when 
it is ripe.   
 
Similarly, and in a more adapted ceremonial way, Kerowagi Secondary School 
performed a mokunabir in 2005 for its sister school, Kerowagi Primary. The mokunabir 
is the quid-pro-quo exchange ceremony of Kuman custom. In June 2004 the Primary 
School had given KSS heaps of food with pigs, and at that time KSS students dressed in 
traditional bilas to receive it. In turn, KPS students dressed in traditional bilas and 
received a similar heap of food and pigs from KSS.  
 
There are 12 ‘tribes’ in the Kerowagi District: Siambugla-Waugla, Kombuku, Gena, 
Bandi, Kumai, Endugla No. 2, Bindeku, Graiku, Siglku, Kamaneku, Paglau and Dagle. 
The current Kerowagi MP is Hon. Willie Alphones Moroyagl, who hails from the Gena 
Tribe. The Kerowagi Secondary School vicinity is divided between two ‘tribes’ (although 
these would strictly speaking be ‘clan’s of the Kuman tribe): the Paglau and the Silku. 
The Paglau are the school landowners and are based in and around the town area, while 
the Silku live down the school road and at the foot of the hill. The service station is their 
land boundary.  Paglau people have 5 clans [these are in fact subclans]: Komkone, 
Benganoku, Monde, Simbaigo and Wena. Peter Agua at KSS, for example, is from the 
Komkone clan, and Jerike Duambo, on the Board, is from the Simbaigo clan. The Silku 
people have 6 [sub]clans: Ayabunkane, Taikane, Dogbagu, Kuandekane, Sinagu, and 
Rumaga. All these clans and tribespeople speak Kuman language. 
 
Wikopedia definition of Simbu includes (surprisingly) the following details on Kerowagi: 
 

Of all the districts in Province, Kerowagi is said to be developing at a much faster 
rate then the others. This is basically due to the fertility of the valley and its locality 
to access to infrastructure, improved and established road networks, change in 
mindset of the people and community. Most of the locals are coffee growers and 
have blocks of coffee. The coffee season starts from as early as March to end of 
June and this period is normally referred to as six-mun. They are really beneficiary 
of this current (2005) world-wide increases in the price of coffee. Apart from 
coffee, they are also engaged in spice, common local market produce for local 
consumers.  

 
A local Gande man named Amuk Oburuwai used to come to KSS and teach tumbuna 
culture to the young men, as part of the Expressive Arts program. (Peter Takimba was the 
teacher who initiated this). He used to talk about karim lek and initiation. Apparently the 
fund has since run out for this, but it certainly seems like an excellent way to disseminate 
all kinds of awareness along with encouraging updated applications of traditional culture.  
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What is the Kerowagi good life?  

This is where we believe a problem of definitions exists. So seldom have officials of any 
kind spoken of rural development, in terms of a higher quality of life, that the ideal case 
has really yet to be formally defined. Do people who want to go back to the village aspire 
to be ‘landed gentry,’ ‘bourgeois farmers’ or ‘modern peasants’? Clearly none of the 
western sociological terms apply. Because of this, we found some few respondents 
parroting now-outdated concepts of village life as a fall-back option in the modern age. 
But even these people expressed such attitudes without sincerity because we also heard of 
their several business plans, their need for capital, their search for wage jobs to gain this 
capital, and nowhere did we hear of a desire to move away to Kundiawa or Port Moresby.  
 
Instead, we heard about jobs people sought that would keep them in rural communities: 
jobs like teachers, nurses, and forestry officers. These were almost always described as 
means for earning money that would be invested back home, in family businesses or to 
better the lives of their parents. Kaupa Korul, for example, in grade 12 at KSS, says his 
family has coffee plantations, a PMV and a video business.  His parents are not educated 
but are business minded people, although he refers to them as ‘subsistence farmers,’ 
which can sometimes be a pejorative term. They sound comparatively wealthy, and yet 
Kaupa wants to strike out on his own. But there’s still a village end-point to his dreams: 
 
“In the future,” he says, “I am thinking of having a modern house, a business and a car of 
my own. I want to have a wage earning job and help my parents live a better life because 
they have worked hard for me. I want to become somebody and have a career in future. 
My aim is to become a High School teacher.”  
 
Rose Tine is in grade 10 and already applies her agricultural knowledge to plots back at 
home during holidays. But she wants to be a teacher. In fact, this is the one profession 
where people get to combine formal and informal, rural and urban, benefits most 
successfully. Indeed, the quality of life for teachers at KSS is so high it may be 
misleading some students. Cathy Gand is also in grade 10 and wants to be a nurse. She 
returns to the village on holidays and makes money from her garden produce. Her 
ambition may be as well-chosen as Rose’s; we spoke to nurses in Kerowagi and they live 
much like the KSS staff do, in peri-rural affluence, generating profits from produce and 
poultry and still earning a wage. 
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Grade 12 KSS student Roselyn Kelinga tells us: “When I have a paid job, I want to save 
up, make my own business and have a permanent house, have a car of my own and help 
improve my parents’ lifestyle. I could do a distance-education course. I will teach sewing, 
mainly shirts, and teach people how to make pineapple jam, pawpaw jams and bake 
cakes. I will teach people in the community when I go home so they will make a living 
out of these.”   
 
Roselyn’s schoolmate, Esther Dominic, has been raised by her auntie, a nurse at the 
hospital in Kerowagi, (who is adamant about having her daughters earn their own living). 
Both Esther and her auntie want her to be a nurse, and Esther is even planning to come 
back to the hospital here to work. But she also wants to expand her Home Economics 
skills to provide better interiors for the hospital, and her own home, and to give food to 
the patients. Her own mother is a nurse and her birth father is a politician who has been 
transferred to Madang. But the greater influences upon her appear to be her auntie and 
her uncle (now separated), who runs a nightclub in town. She would emulate her auntie, 
and (it appears) resist the example set by her Uncle.  
 
“I want to have a good family. All my kids must be educated. This is because I don’t 
want them to roam around in the streets. I want them to earn their own money and living. 
If I have a block of land, I will employ villagers to cultivate land and plant cabbage, 
carrots, sweet potato, peanuts for market and for consumption. 
 
“I will marry a simple village man. This is because educated men sometimes marry 
second wives and drop their first wife and children. Educated men sometimes do not 
listen to their wives and when they get paid they spend it on beer. Meanwhile a simple 
village man can listen to what his wife may say. He won’t bikhet or socialize or drink 
beer, or have multiple sex partners.”  
 
Boyd Arag, age 34, is a grade 10 school leaver who’s been working around the Highlands 
and now come back to Simbu to start his own businesses. He now wishes Kerowagi High 
School had taught him more business skills, and more agriculture in depth.  Now he 
wants to finish his studies at Faith Business Education (a private business school in 
Kerowagi) and get steady work. He is also thinking of going to Hagen to do his Matric. 
Then he wants to run a piggery, coffee project and a fishpond with money from his 
steady work. Because what he really needs is capital for his own businesses, he seeks 
more education for a better wage job to get that capital.  
 
Joseph Dilu, Principal of the Kerowagi Primary School “If we strive [only] to work for 
wage jobs students will end up being rascals and doing other activities. But I think money 
is in the land in the village. It is not necessary to look for money in the cities and towns. 
The safest place to find money and to live a happy and enjoyable life is back in the 
village. We should encourage more of this.” 
 
School- community relations 
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The school enjoys excellent relations with the community. Witne Gabriel of the School 
Board believes discipline has been a big part of it, and Social Science HOD John Bungo 
told us much the same thing. John seems to think school morale has been raised by the 
new attention to discipline (which he takes some credit for), and Witne Gabriel says the 
parents have appreciated this change most of all. They recognized a need for a ‘clamp 
down’ a couple of years ago when the school was suffering a lot of theft. So the School 
(Gabriel says the new School Board) made it a police matter, and brought police onto 
campus. As a result one of the former KSS students is now at Barawagi Correctional 
Centre, and there is a permanent Disciplinary Board at the school run by Kerowagi Police 
Station Commander Ruin. The implication is that parents are happy to see their children 
disciplined strictly and the community is relieved that KSS isn’t a security risk for 
everyone. 
 
Year 12 KSS student Roselyn Kelinga says the community is engaged with the school 
because KSS sits right in the middle of the community. Whenever the community faces a 
problem, she says, such as a death, the school contributes food and money to the 
community. In return, at graduation, the community brings food to give to students. And 
before our team left, the school also loaned the relatives of Wena Willie a vehicle to 
bring the recently deceased former Kerowagi MP (and culture hero—see sidebar below) 
back to his place. The community also supports school sports teams, and a town rugby 
team comes and competes with students quite often. 
 
“The community is like security,” says Roselyn,”they look after the school and there is 
no break and enter.” This builds mutual indebtedness between the two, much like 
exchange partners. The community also respects the teachers and students, we were told, 
since KSS came 4th in the nation academically in 2005.   
 
In 2005, another student told us, some boy students got into a fight with one of the male 
teachers (Mr. Sam) at their talent night. He’d come into Sesten Hall drunk and disturbed 
the boys as they watched the girls in creative dancing, apparently swearing at them or 
accusing them of ‘perving’ the girls. The boys got angry and bashed him. The next 
morning villagers came with money, sugarcane, and bananas to help the boys in 
presenting compensation to the teacher. In turn, the teacher apologized to the boys and 
they all shook hands.  
 
It seems the community takes pride in the discipline and order at the school, so much so 
that they raced in when a crisis threatened to undermine that reputation. There are also 
regular mokunabir exchanges, as we have heard, between the Kerowagi Primary and 
Kerowagi Secondary Schools, and between KSS and Kunabau Primary, Bundin Primary 
and Amdi Primary Schools in 2003 and 2004. The exchanges included cuscus, kamka 
(marita), chicken, pigs, peanuts, kaukau, yam, taro banana, pineapple, pawpaw, cabbage, 
peas, carrots, and pumpkin, one person explained. June and December are big money 
months from coffee, and so mokunabir often occur at these times. 
 
Clearly KSS sees itself in exchange relations with the feeder schools of the District, and 
this can only be a good thing. It may also mean that the suggestions raised regarding 
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bridging between the primary and secondary staffs and curricula have to be considered in 
this light, as quid pro quo arrangements. If KSS offers In-service workshops for primary 
teachers, the primary schools may feel obliged to offer some service in return, and vice 
versa. Everyone interviewed mentioned the shortage of time teachers have for any In-
service training, as well as the budgetary restraints to this, but no one explicitly stated the 
resistance to solving any bridging problems in these terms. Ironically, many of the staff 
members of these schools consider themselves good colleagues, and some are even 
related. Considering the amount of skills transference these teachers (and their students) 
regularly offer the villages, it is remarkable more meetings on the bridging process 
haven’t occurred. It may just be that any instruction would place primary staff in debt to 
secondary staff, aggravating what a slight hierarchical distinction between the two that 
educators themselves tend to make. 
 
School leavers can be found all over Kerowagi, and many of them we spoke to credit 
their Practical Skills and Agriculture courses for making village life easier (although 
some also wish they had had more relevant education in their time). The goodwill is 
palpable. Despite the common conjecture that school leavers would demand some 
payment if they were asked to come teach a workshop or a demonstration, not one of our 
respondents mentioned money when they talked about volunteering expertise to the 
school.  It’s probable some would ask for payment, but it’s also possible that, because of 
the quid pro quo attitude of Simbus to debt, and the goodwill also built between school 
and community, that plenty of people would be happy to donate their time. It’s in keeping 
with the kinds of skills transference that happens in villages all the time (as discussed 
below). Some may have concerns about generating competition in what are limited 
markets (which is something Judy Malia in the KSS Home Economics Department 
mentions). This would be less true with instruction on subjects like coffee, vanilla and 
other cash crops than with produce or products for sale at local markets only. Mechanics, 
carpentry, sawmill operating, water project construction, child care, food preparation and 
preservation: the list goes on of topics community members could teach as part of a 
relevant education curriculum, if not demonstrate on field trips. Were these events were 
also open to the general public, the public relations benefits would multiply, and it may 
be another incentive for the experts.  
 
Former teacher Alphonse Willie Moroyag told us the following story: “I was teaching in 
one of the primary schools [and] the mothers group that I helped establish was producing 
biscuits, ice creams and others. When we went through it we were doing ice creams, so 
we got the grade 6 to come and participate in making the ice cream with pawpaw and 
milk, pineapple and others. So when the students were called to bring the fruits they 
brought the fruits; then we got them to make the ice cream. When they tasted it, it was 
just like the ordinary ice cream at the shops. About 7 years ago. The principal asked the 
other grade 4 students to engage the women’s group to come and teach students to make 
those things.” 
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The meaning of education in Kerowagi 
 
We found school leavers, school staff, parents, Mama Group members and even students 
attending distance and technical courses of many kinds. There’s a new adult education 
business school called Faith Business education, established by a retired accountant in 
town. There is a CTCS (Certificate in Tertiary and Community Studies) school at 
Kerowagi Secondary, for Matriculation Studies, and there are occasional courses offered 
by the DPI Officer in town. Mama Group members have attended food preservation, soap 
making and other such courses throughout the Province. There is a clear premium placed 
on technical education and people everywhere in Kerowagi talk about finishing their top 
up studies or finding fees for this or that business course. In fact there are two general 
postures toward technical education, one being as a means to an end, i.e. the skills for a 
better wage job, and another being as a part of the self-employed toolkit, and a means of 
feeding capitol into other businesses. One teacher, John Bungo, who also runs the CTCS, 
even has dreams of getting a PhD overseas in Business Studies (to be sponsored by one 
or another future ‘transnational’ employer).   
 
It may appear that Bungo and others who aspire to tertiary degrees are of a different 
stripe from those seeking one-off courses on accounting or fertilizing techniques. But we 
see them as much the same. The latter may have smaller or more circumscribed 
ambitions, but they both share similar dreams: to have the good life back in the village. In 
one case, it might involve a vehicle, a steady export market, chickens and a kit house, 
whereas the other includes regular flights to Australia, a satellite dish, laptop computer 
and educated wife. But they both rest on land ownership, on living with family, raising 
pigs for bride price and compensation needs, and enjoying the respect of Uncles, in-laws 
and colleagues alike. The near goal for both people is a steady wage job, perhaps in the 
public service, perhaps teaching or consulting for a large corporation. This would provide 
the steady income to fuel the cottage industries in ples, and to invest in capital assets like 
vehicles, freezers, warehouses and the like.  In the end, most of our respondents share the 
same goals: to live in the village, and start a village-based business that will survive as 
long as they do. The real need is capital, and the idea of wage income is the best and 
easiest way to find this. There are certainly people who would like to see the bright lights 
of other places, perhaps even test their skills in another province, but this never precludes 
the dream of working and living at home. Time and again we spoke to individuals who 
had tried to manage their village enterprises from afar, having installed relatives or paid 
workers; but when the businesses faltered they did not close shop in favor of their job 
elsewhere; they packed up and came home.  
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There are differences in attitudes toward education amongst the educators themselves.  
Some of this is generational. There is a growing rift between the products of the old and 
the new educational system, those who went from grade 10 to Teacher’s College, and 
those who finished grade 12 and University. The former have the upper hand, in 
administration positions, but the younger set is right at their back. And this creates a 
frission, a sense of imminent transition in places like KSS and, for example, Kunabau 
Primary. Younger teachers have felt the chill hand of jealousy and administration 
politics; while older teachers tend to be supportive of relevant education without raising 
questions about their own academic values.  
 
Peter Aglua (48), for example, has been teaching Maths and other subjects for 26 years, 
and 6 years at KSS. He sees the reforms as necessary evils. “I believe strongly [relevant 
education] should become core because there aren’t any job opportunities. Eventually 
students will end up in the village, even though Simbu is running short of land, the little 
land that we have needs to be effectively farmed for survival…The good things about 
PNG is we all own land.”  
 
Nevertheless, he says, “[i]n PNG we don’t need to go to school to be subsistence farmers, 
our ancestors were subsistence farmers without formal education, and they survived. So 
automatically we learn it from our parents.” Intensive agricultural techniques can be 
taught in school, along with other relevant subjects. But the smarter students still deserve 
to go on to tertiary institutions. Peter is just old enough to have nostalgia for the old 
curriculum, and too old to have a grade 12 diploma. His holy grail is higher education, 
and his plan is to be an author (not simply to publish certain information he has, but to 
‘be an author’). ““I’m planning to go to Queensland next year to school. I want to write 
books. I started writing and I’m on my fourth book and nearly finished, and I want to go 
back to school and learn more skills. I started writing in 1999.” 
 
Not surprisingly, he disapproves of tokples in the elementary curriculum. It’s holding 
Simbu back. “Bluntly, I don’t like it. Tokples maybe in the first year in elementary prep, 
yes, but going on is rubbish. For other Papua New Guineans it’s fine, but for us Simbus, 
it’s a small place, and we want English. Forget the tokples.” 
 
Mr Mangre is Headmaster of Kunabau Primary School, age 45, just a little younger than 
Peter Agula. He, too graduated grade 10, and fondly remembers his expatriate teachers 
and the fact that “the teaching was better” back then. His favorite teacher was in Form 1 
English, an Australian named Mary Morton; then later, there was an ex-British Army 
head teacher in Agriculture, named Charles Ariston. “The secret to success at KSS is half 
the facilitators are expats”---or they were, when he was a student. It was a golden era, 
too, just before Independence, because better students had the promise of white-collar 
jobs. Opportunities were everywhere and more got through to wage jobs, but from the 
80s onward these have diminished. Those who benefited from the system at that time 
would be hard pressed to suggest recent changes are for the better. They worry about 
their own children having the same access. Mangre has sent all his own children through 
tertiary institutions because he still believes a perfect life “is to work hard and sneak 
through the gap to a white collar job. Otherwise, you can only return to the village.”  
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So, while Mangre supports MAL in the primary schools, and tells us relevant education is 
a good thing for secondary school, he would never prefer it for his own children. And he 
probably believes (although did not say it) that tokples in elementary dooms a child from 
the start.    
 
Tobias Baga, his Deputy Headmaster, and a younger and more educated man, scoffs at 
the criticisms of the reforms. “They say that we are taking the students back to the old 
stone age lifestyle.” He has his own reverse condescension toward the nay-sayers. 
Educated parents have accepted the idea of MAL, he says, but the illiterate ones oppose it 
because they think teachers are giving too much ‘work’ to their kids and denying them 
the core subject they’ll need to get a job. 
 

 
 
The reforms 
 
There is a perception that the ‘reforms’ are all of a piece, including tokples in elementary 
curricula and relevant education in secondary. In theory they are, of course, but their 
implementation has been uneven and this has thwarted the important ‘bridging’ 
components between each stage. What we heard most often was that the MAL curriculum 
in Primary does not articulate well with secondary curricula. As it stands, teachers and 
student say, the MAL curriculum provides more theory than practical, and by the time the 
students reach secondary, they need more practical experience—making the pit toilets, 
the chicken coops, coffee gardens, or whatever.   
 
KSS teacher Bon Wendy says: “Foundations should be built in primary so students can 
make their way up to Secondary level. The MAL is different to what are teaching in 
secondary school. RE should not be restricted to secondary, it should begin in primary 
because many students drop out in grades 7 and 8.” 
 
Andrew Ninkama [the very popular Agriculture teacher] at KSS says: “In primary 
schools they introduce MAL. But we have come to a transition period, because when they 
come to secondary schools students are still stuck to this old program. Whatever they 
learn at primary is from the revised curriculum, so when they come to secondary school 
they find it very hard. Planti taim mipela save tokim ol tisa bilong yupela lainim yupela 
long wanem? My opinion is relevant education should begin in primary school. It should 
be introduced right across, from primary school to secondary school.” 
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There is unilateral support in KSS, and great public support outside, for relevant 
education in the secondary curriculum. Some are fatalists and still feel it’s a shame, 
because it may undermine the quality of academic education. But virtually all students 
and teachers agreed that life in the village requires more skills today than it ever did 
before. What is still lacking is a perception that the ‘third way’ can incorporate all kinds 
of options, from wage employment to childcare—even writing books and taking an 
advanced degree.  
 
The reality is that English and Social Science equips students for Arts degrees in 
University, but these degrees are not the ticket to employment any longer (except for a 
minority who would join academia). The technical institutions are more likely to reap 
better paying jobs, and comfortable lifestyles. Moreover, if it is social mobility desired, 
then the classic Simbu bigman model still pertains: the better educated rural entrepreneur 
is more likely to gain a local following that will lead to a political career. As Witne 
Gabriel noted, a failed trade store (and a mob of hangers on who then owe you because 
they’ve ruined your business) is almost a prerequisite for a political campaign in the 
highlands. Imagine the possibilities if these businesses succeeded and an even wider 
network of clients and customers could be indebted to you. 
 
This is no small point. We would suggest the relevant curriculum can help revitalize 
enthusiasm for education, not so much by devaluing the academic courses, as by giving 
them their proper place: as life lessons, tools for philosophical fulfillment and creative 
comprehension. But not as tools for better jobs. Gifted students may always yearn for 
tertiary education, but the kinds of courses they yearn for (we learned) are largely 
technical and commercial. It is important to remember that technical schools can also 
equip people for leadership roles.   
 
Today grade 10 certificates have devalued in the eyes of employers, and tertiary 
institutions. Students heading on to wage employment or any further studies are 
encouraged to complete grade 12. As it stands, only academic coursework is tested for 
entry into grades 11 and 12. As Mr. Ninkama says, “If the policy changes, only then can 
students of other levels go forward. This means the top students are still going further, the 
rest don’t, unless the Education Department changes policies. Then it will get students 
who are qualified in sports, and Agriculture--and then they will go to Agriculture 
College. Otherwise you can be a top student in the practical side, like Agriculture, but if 
you are not top student in the core subjects like English, Mathematics and others you 
cannot get selected to Vudal. You can be top in Agriculture but if you are not good in the 
four core subjects you will not get anywhere.” 
 
In KSS, Home Ec and Practical Skills were gender-voluntary last year, allowing boys to 
take Home Ec and girls to take Commerce, for example, if they liked. This policy has 
reverted back now, for some reason, causing some discontent among students. 
(Headmaster Bal mistakenly told us these were still gender-neutral courses). Teachers 
also say this discontinuity is a bigger problem, as the students who make the leap across 
the gender divide last year now have insufficient credits to take the exams on the subject.  
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We heard plenty of disparaging comments about tokples in elementary schools, too. 
Michael Nilki at KSS says “I think at this stage where PNG is we should do away with 
tokples mostly the products we have now the grade 12 the tokples being introduced to 
them they still write the vernacular with the English even some of their spellings, how 
they pronounce and how they use grammar, is all over the place. My idea is that the 
dialect that is introduced to them must be introduced later when they are in grade 11-12, 
when they already understand English.”   
 
But this problem in transitions from elementary to primary is also a bridging problem, 
and we would hope thing will improve when all stages of the reforms are in place. Then 
bridging programs can provide more cohesion to the child’s education.   
 
There is one complaint about tokples that seems undeniable. It is less applicable to Simbu 
today than other provinces, but valid nonetheless. People move around, marry across 
language groups, and raise kids in Tok Pisin now. Tok Pisin was once a ‘pidgin’ and now 
a ‘Creole’ as becomes more childrens’s first language. Kono Samuel of KSS says, “It’s 
not good because today there is mixed marriage. Also most parents started speaking 
pidgin to their kids and some even speak English. Tokples is not original tokples now, 
it’s mixed with other tokples and different. So I don’t like [tokples] in primary school.” 
 
Even gardening requires new skills 
 
KSS Board Chairman Jerike Duambo says, “One thing too is that the vegetation of Simbu 
does not allow for agricultural development. To the east of Kundiawa, you see limestone; 
to the north and south you see limestone and steep terrain. Simbu is not like Goroka and 
Mt. Hagen where the land is good for agriculture. In Mt. Hagen, there is the Wahgi valley 
where there are coffee and tea plantations. While in Goroka, there are flat lands that 
allow coffee and many other business activities to flourish. Whereas Simbu does not--- 
there is no way. Small businesses and plots of cash crops are for survival and 
consumption only. There is no big scale business for marketing or exporting. Simbu has 
rough terrain and this leaves them with the option of finding employment, doing a job, 
getting paid and bringing back the money home to the haus line for compensation or 
bride price payments for instance. People rely heavily on fortnightly pay money.” 
 
There are natural constraints to the productivity of the land in Simbu, and there are 
institutional constraints as well. To overcome the first, new farming techniques are 
required, and these can begin to be taught in secondary school. But to overcome the 
latter, which involves everything from global markets to communications, infrastructure 
and political representation, a lot more is required. Schools must produce more 
development facilitators, to take the place of NGO workers and other development 
specialists. It is the combination of intensive production and access to markets that will 
make life in the Simbu village not just viable, but comfortable, in the future. And even if 
the relevant education curriculum acknowledges this, there is still a need for community 
and government support to bring new technologies, especially new information 
technologies, to remote locations like Kerowagi.  
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Money management, IT skills, and marketing are all important for community 
development. If we acknowledge that the ‘third way’ is the ideal, and that it requires 
more than traditional gardening skills, then relevant education curricula can be tailored to 
the needs of each rural community.  This will go a long way toward securing the support 
of any community, and it is part of the secret to KSS’s success so far. The community 
perceives relevant education as an asset for them, and as long as the subjects keep pace 
with that perception, the enthusiasm cannot lag.  
 

 
 
Skills transference 
 
Rural kids already see themselves as development facilitators, and they have the 
experience of transmitting school lessons to their family and community back home. 
They know enough to judge the teachers in school on the basis of what they have learned, 
and not how smart or flashy he or she might be in the classroom. In the West, by contrast, 
where so little information is functional, students tend to judge teachers on the basis of 
their performance aptitude.  
 
We have been impressed by the amount of skills transference from students to families in 
the village. Even the upwardly mobile Kensy Kerenga, a grade 11 KSS student planning 
to be a doctor, tells us, “I teach my brothers and sisters to make gardens by applying 
skills. I also teach them to make mulching from the skin of vegetables. I basically teach 
agriculture.” 
 
Andrew Ninkama: I teach three (3) periods of Agriculture, meaning I teach five classes of 
grade 9 for 15 minutes therefore there are 115 minutes for agriculture 
period…[W]hatever they learn in the classroom they put into practice in the field.  
 
Skills transference seems to happen all over Kerowagi. At BEM Youth Group in town we 
met Waine Wago, Director, and Guande Boss, chief carpenter (photo below). They said 
they’re training 4 youths in carpentry, joinery, plumbing, but tobacco drying and other 
skills. Furniture sales are low (even though there are kit houses all over Kerowagi, we are 
told people do not really furnish them), but they sell coffins. At least there is a constant 
market for coffins.5  

                                                 
5 Waine went to Kundiawa Vocational school in 1970-72 (Kundiawa Tech now costs K700-8000, and in 
1970 Waine paid K10), and his son Kutne Waine has gone to Simulwagi Vocational and Kassam 
Vocational and Popondetta Technical, and is now back home to start businesses. (He’s been a trained 
bricklayer and carpenter and poultry manager, but there are few markets for this.) Furniture builder Guande 
Boss, who is in his seventies, is self-taught. 
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Guande Bos and granddaughters 
 
What is the difference between returning to the village for males and females? 
 
Andrew Ninkama tells us: “Females are better in every course than males.”  
 
Most teachers and parents were taught Practical Skills and/or Home Ec in their school 
years, and recommend these to students. Interestingly, every single informant told agreed 
with our suggestion that boys be taught Home Ec and girls be taught Practical Skills.  
Men heartily agreed that girls should learn carpentry and mechanics and other skills they 
need to manage a home. They may be single, or even widowed, and should be able to 
look after themselves. Not one male respondent scoffed at our suggestion that boys 
should be able to learn cooking and sewing, too, if they chose, for the same reasons: he’ll 
be on his own some time and these skills will come in handy.  
 
One middle-aged male informant told us he wishes he’d taken Home Economics. “I 
missed out, I thought it was for girls only. The skills of sewing and cooking should be for 
both men and women. I should have learned to sew at KSS because now I can’t sew, I 
missed out.” 
 
These are the kinds of responses that put lie to preconceived ideas of gender equity. 
Highlanders in general value technical skills of all kinds, across both genders, and men 
are not in the least bothered by being associated with domestic skills, especially if they 
are modern ones. Women pride themselves on being great gardeners, in digging drains 
and minding pigs; they have also long been members of the informal economy, selling 
garden produce and betelnut, and making the costs of school fees, medical care and even 
rice and tin fish for the household. It should be no surprise that the majority of KSS 
female students we spoke to wanted to get accounting or bookkeeping skills, and that 
some even hoped to take Business and Commerce courses.   
 
But it is interesting to hear what new subjects are being associated with which gender. 
Although KSS Board Member Witne Gabriel calls computer courses ‘girl skills’, he has 
encouraged his own daughter to go on to Tech college, and he, too agrees boys should be 
taught Home Ec. More to the point, he wants his daughter to marry locally so that she 
will return to his place and run his several thriving businesses. He has permanent homes 
and most of the luxuries any young person would aspire to, and most importantly, he will 
retire in peace knowing his daughter, not even a fellow clansman, is running the family 
businesses.  
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Teacher John Bungo made another important point. He said if he had a daughter he 
would push her to go through University, because of all the job opportunities opening up 
for women now. Some parents, he explained, would divert daughters to Tech colleges or 
finishing at grade 10 for safety reasons.   
 
There was no perceptible differences between the female and male students’ responses to 
whether or not they would live and work in the village. Both males and females expected 
to work the land for money in some way or another, whether they also planned to be a 
teacher or nurse, making gardens on the side, or planned to work for a wage and return 
home later. The future is on the land for all these young people.  There is no gender-bias 
to urban drift because the phenomena does not exist for Kerowagi students. Even the 
‘brain drain’ some spoke of has no gender bias. Those who wish to go on to University 
and perhaps a professional career are both male and female, and still acknowledge the 
need to make gardens, raise poultry and/or start another cottage business at home 
simultaneously. 
 

 
 
The NGO ethic 
 
‘Non-governmental’ is the password here. The Board Members of the Integrated 
Christian [community] School in Aglaur Village talk proudly of how their new school is 
an “NGO”—completely non-governmental. Witne Gabriel tells us the recent 
infrastructure project and now this VSO program have all been accomplished without 
[some would say despite] government involvement; as a result, there has been some 
jealousy in Kundiawa. The Mama Group women we spoke to had all been trained in food 
preservation, sewing, and other such skills by private, Church or NGO workshops. Even 
though the DPI Officer has been involved in distributing rice seeds to the schools and 
villages, people remember better the efforts of VSO volunteers who introduced rice. 
“Rice has been a success here, says Andrew Ninkama. “In 1997, there was a big drought 
here so two VSO volunteers introduced rice because other crops were dying. So we 
planted rice in the school and the community and it has been very successful.” 
 
There is great pride running throughout Kerowagi community in having done so well 
without much government assistance. KSS Board members wanted us to listen to the 
politicians on the welcome day for VSO volunteers---to see who dares take credit for the 
school’s hard work. If the town could wear a bumper sticker it might say ‘Success is the 
best revenge.’ And this not only deepens their appreciation of the VSO, but will also turn 
the key to social relations between the volunteers and the community, no doubt.  
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The sustainability of the VSO project depends upon the roles the volunteers define, and 
how they do or do not respond to community and school requirements. Their presence 
alone is a morale boost, and whatever they accomplish will effectively relieve the 
teaching staff of some of their burdens. But their service to the community will also be 
important in keeping the school-community links close. We recommend they reach out to 
the Mama Groups first and foremost, because these are amongst the most active 
community groups, and because they desperately need some informal instruction and 
support. Also, the excellent sense of gender equity that exists at KSS can be extended 
into the future by getting Mama Groups to work with female students and for both groups 
to learn from each other. Finally, and not the least, Mama Groups have been involved 
with micro credit schemes throughout Simbu Province for decades, and there is a genuine 
need for this sort of project to be developed in Kerowagi. The long-distance micro 
finance memberships often fail because people are not obliged to pay their loans to those 
they never see, so a locally-based project is always preferred. Ideally, such a scheme 
could expand to provide credit to all kinds of villagers in the end. Surely KSS students 
would benefit from being involved in such a project. 
 
 

 
 
 

Local politics 
 
People were pretty discrete with us regarding local School and community politics. We 
did not dig too deeply into these subjects, but tried to discern what kind of obstacles exist 
to social relations surrounding the School. Only the most salient grievances would have 
been expressed to us; most teachers and staff responded perfunctorily that there were no 
real problems at KSS. Nevertheless, we heard three or more times that it is whom you 
know not what you know that gets you a job in Simbu Province. One informant told us,  
“Some principals get there through hard work, others through the wantok system. 
Especially around here.” 
 
Witne Gabriel of the KSS Board told us that the new School Board’s first project, the 
PNGIF project, was largely due to the Board’s hard work and the contributions of their 
consultant, Mr. D. (In fact Mr. D’s lack of educational credentials made the Board 
reluctant to engage him, but Mr. Gabriel persuaded them in the end, he says). But the 
success of this and the fact that it came completely without Provincial support caused 
some jealousy in Kundiawa, as already noted, especially with the then-current Provincial 
Education Advisor (a Gembok man).  
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There has been a general overhaul in the school since 2002, starting with the AusAid 
Incentive Fund monies, and then John Bal becoming Headmaster, and the VSO entering 
the picture. Prior to this efflorescence of interest and activity, Witne Gabriel says the 
school was withering on the vine. There were disciplinary and academic problems. 
Teachers tell us there have been an unusually high number of transfers, as a result. The 
Board and administration staff has worked closely to revitalise the staff, and address any 
and all behavioural infractions (like malingering wantoks in the houses).  
Understandably, this has not pleased everyone. As Peter Agula puts it, “We have a big 
problem with appointments, people are either promoted or some move out of the 
province, or the Board Members complain about and request that they go. Others apply to 
stay back, but their wishes are sometimes ignored, so there’s no stability in appointments, 
unless you have a tenure position, then they can’t move you. If you are acting on a 
position they’re definitely going to move you.”  
 
“There are a lot of false fronts at the school,” one teacher says. Some of the efforts begun 
with the former Deputy Headmaster have not been sustained, and observers wonder 
whether problems will arise. “The timetables are yet to be fixed and it’s week 7,” one 
teacher told us. “Also the grade 12’s have been given free periods they cannot afford 
because there are a definite minimum of contact teacher hours required before sitting 
exams, and they will fall short.”  One teacher also noted, “A lot of educated Simbu have 
left the province because of the politics in ples that bring them down.”  
 
Sidebar: Wena Willie 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
Public Holiday: Tuesday 21/03/06 Wena Willie’s body brought to Kerowagi from Kundiawa for 
viewing 
 
The late Wena Willie, life accounts by relatives and mourners 
 

Wena Willie- The man who brought development into Kerowagi  
Wena Willie said “Kisim Kiap Kerowagi.”  These were the only English words he knew 
at the time. He needed these to plead for a Kiap to come to Kerowagi. He walked from 
Kerowagi to Kundiawa to ask a government official for a Kiap to come work in his 
place. The official sent him to Goroka, so he walked on from there. In Goroka he asked 
simply,  “Kisim Kiap Kerowagi.” A kiap was assigned, and they walked back to 
Kerowagi together. This was how the first European buildings came to Kerowagi, many 
of which can still be seen today. When the government threatened to place a station in 
the Wahgi, Wena Willie lobbied again for his home place and managed to get Kerowagi 
Station established. March 2006 Wena Willie passed away and his funeral was 
conducted in Kerowagi. As an historic event, the passing of a culture hero, we recorded 
the opinions of friends and family in attendance. 
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Dekma,  sister of Wena Willie. “ I would like to tell the traditional story as told to me by my mother and 
grandmother, as they called him and gave him the name Wena when he was born. We are the same, but he 
died while I am alive. After he was born, our grand parent was about to die at the airstrip here. He was 
about to die when a pig was mumu-ed and the intestine of the pig was given to him. But it was poisoned 
and given to him to eat. Willie was small then. My mother and my grand parent were at the head of the 
water while I held the lighted bamboo and came down. That was during the time of tribal fight. This was an 
unsafe moment. 
 
“There were three people who also lit the bamboo for light who came to my mother’s house. When they 
came in they got ready to take my brother, Willie. They got him and went up to the mountain with three 
pigs, and went up to the mountains, got bananas and shouted to our village. And three of our uncles came 
down, they shouted and cried. They thought the man Wilewau died, so they came. But he was alive. Those 
three uncles came down and got Willie, me and grand parent and we went up to our mother’s village. We 
stayed, and our father said we will call this boy Wena. The name Willie was given by the government. 
Wena will be in the bush and his tallness will win the trees and he will call out, put the grass on his head 
and sing, and he will say “Wena istap.” So my father sent Wena and me up to the village of our mother 
with our uncles. We stayed there.  
 
“When the missionaries came, Wena did not go to school. He was involved in Karem leg. He enjoyed 
doing that. There was round water [pond] in our village so we normally cut trees to cross the water to 
where the missionaries lived. At one time we went to the mission area and a dish was given to me, ‘You are 
the children of Wena, you get it. Willie was still enjoying the traditional activity of Karem leg.  He knew 
little about pidgin language and spoke little, and now he is dead. I feel really sad and worried that my 
brother is dead, and I call him my Papa. I want to cut my finger, but because of religion I cannot cut it.” 
 
John Mondo, first born son of Wena Willie. “Before, when the Lutheran missionaries came and 
established themselves in Kerowagi in 1930’s my father did attend school. In the 1940s, the Second World 
War came and the Japanese came to PNG, and wanted to get PNG, and the Japanese fought with Australia. 
They wanted to look after us, so they fought. During that time my father went to Lutheran Mission School 
in Kimag and he was young boy. He led some boys and went around in the Second World War. After the 
war, he took care of Kerowagi Station and worked here.  
 
“Then a father came from Mingendi to Kerowagi and went to the head wara up the river, and my father was 
a student at that time. Some students including my father from the Lutheran Mission School hit that 
Catholic priest. ‘Why did you come here-- you should have stayed at Mingendi? Kerowagi is the area for 
the Lutherans.’ So the boys hit the Catholic father.  
 
“There was an Australian Kiap who was based at Kundiawa[this was probably John Colman] and all the 
Simbu people went to Kundiawa to see this kiap. So the Catholic priest whom the Kerowagi boys hit went 
to see the kiap at Kundiawa. Then the kiap came to Kerowagi and got my father and the other boys and 
took them to Kundiawa. They were put to prison in a hole under the ground and that was where they 
stayed. This was how he thought: the kiap in Kundiawa came and put me to prison so I will get [our own] 
kiap for Kerowagi. He went to Kundiawa asked the kiap from Kundiawa that he wanted a kiap from 
Kundiawa to go work in Kerowagi. Kerowagi is an isolated place, there were sick people and when they 
wanted to come to Kundiawa it was a long way and they found trouble when they traveled to Kundiawa. 
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My father said ‘I want one kiap for Kerowagi’ but the Kundiawa kiap said I am the only one, if you need a 
kiap then you have to go to Goroka- our head office. That is where our District Commissioner is, where 
you will ask him to give you a kiap.’  
 
“My father came back to Kerowagi and told the two village leaders that the next day they will go to 
Goroka. So the village leaders prepared banana in some leaves and said this is for us to eat one the way 
when we get hungry. So early in the morning when it was still dark they woke up and walked from 
Kerowagi to Gembogl and went to Daulopas then to the Asaro Bridge and came to Goroka station. Now 
they came to the office. Before they entered the office, my father told the two village leaders ‘When we 
approach the District Commissioner do not talk, just remain silent, I will be the only one who will talk.’ So 
both leaders heard Wena and remained silent. My father said he approached the District Commissioner and 
saluted the Commissioner and put his hand down. And the Kundiawa kiap radioed down to Goroka and 
told the Commissioner that Wena Willie will come down to Goroka because he wants a kiap. As the 
commissioner was listening to the radio Wena came to the office just in time. After Wena saluted, the 
commissioner asked what he wanted. Then Wena Willie said ‘I want a kiap for Kerowagi.’ So the District 
Commissioner told them to wait for some minutes and he will check to see if there is a kiap available.  
 
“So my father waited outside the office for 10 minutes while the Commissioner radioed to Australia and 
told them that he needed a kiap to be in Goroka. So their boss in Australia radioed back to Goroka and said 
there is a standby Patrol Officer, here he will come over. ‘The kiap or patrol officer is John Gawi and he 
will come.’ My father heard the radio saying Master John Gawi, so he was happy. Now after he heard that 
he saluted the District Commissioner. The District Commissioner told Wena that he wanted a kiap and a 
kiap will leave Australia and come to PNG and his name is John Gawi. My father heard that and was 
overjoyed. Then he got the two village leaders and they left Goroka and came back to Kerowagi. Before 
they left, the District Commissioner gave them wheat meal flour, biscuits and ox & palm tins. And later the 
kiap came to Kerowagi.  
 
“Wena gave orders to all households at Kerowagi to prepare the land and built house for the kiap. The 
people planted some flowers and plants in the kiap’s area.  Wena allocated the land for the station to be 
established, and his people worked to make the station. Then the kiap John Gawi started working. Before 
[this] Jim Taylor took a kiap to Kuk, and my father got the first kiap to Kerowagi.  
 
“When he was the Councilor in Kerowagi he worked to improve this place. He worked to bring bridge, 
health centre, road and others. After becoming the Councilor he became the member in 1972-1977. I was a 
small boy and he took me to Port Moresby and I went to school in Gerehu. My father was the member for 
Kerowagi. Michael Somare told my father that the country should get self-government, so in 1972 our 
country got self government, and my father was still a member.  
 
“Towards 1975, we got Independence, and my father was with Somare and contributed ideas for 
independence. While a Member he developed Kerowagi. He brought services such as power or electricity 
in the station, brought in police (a Mobile Force) and developed their base in Kerowagi. He contributed to 
the development of Kerowagi High School. He brought the iron bridge from Wahgi to Kuk; before people 
walked across the Wahgi River and many people died. He brought the bridge and made it possible for 
people to cross from one place to another. These were some of the developments that my father contributed 
to Kerowagi District. I have seen the changes that he brought.” 
 
Mastakondon Gumangog, male relative of Wena Willie. “Wena’s mother’s name is Paglau Simbaigu, and 
the father is Siku Kwaindekana. Both of them were at Barawagi doing some work and Wena was born 
there. His mother breast fed him until he was big enough, and his parents brought him to a village called 
Paglau here in Kombokande, and this is where he stayed. As he grew big or older, the white men came into 
Papua New Guinea. As he became a young man, he was appointed as a leader in the community. He talked 
to and looked after the people of Kerowagi. After that, the Australian government gave him the position of 
a Tultul. Then he stood for elections for Kerowagi seat and the people gave him their votes and he won the 
elections. He became a politician as the Member for Kerowagi for some years. After his term in politics, he 
remained in Simbu until he died. So we are mourning his death.”  
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Ambokundua, male relative of Wena Willie. “Wena was born in a village called Kurag. After he was born 
in that village, his parents brought him to Kombokande, but  few people were there, so they went to 
Kondan village. Then he grew up in Kondan. He was there and became a young man, and our people in the 
village said ‘Wena was born in Kurag but was brought up in Kondan and grew up here.’ After that he came 
to Kerowagi and lived in Kombokande.” 
 
Gande, male school mate of Wena Willie. “Wena Willie is my leader who has died, and I want to say 
something about him. Wena is our leader and the existence of this Kerowagi station is because of Wena 
Willie. The administration during colonial times was based at Kundiawa, and after that they came to Kuk 
village. Here in Kerowagi the missionaries known as Pege and Rega from Germany and stayed here.  In 
1947, Wena and I went to Kerowagi Lutheran Mission School in Timagl. While we were at school he went 
to help people in the village. Then he worked with the missionaries in the village.  
 
“In 1954, he went to Goroka and brought a kiap to Kerowagi. At that time while we were students, there 
was no administration except a police post was here at the end of the Kerowagi airstrip. There was no kiap 
or government administration. But there were Lutheran missionaries in Kerowagi. Later, a police office 
was established and there were about three (3) policemen working who raised and brought down the flag 
where it continued for sometime.   
 
“Wena saw that it was not right, there was a need to have a proper administration and that he needed to 
bring a kiap, so he thought of bringing a kiap. He then went to Kundiawa asked for a kiap, but they did not 
give him so he went to Goroka. At that time Kundiawa was a sub District of Eastern Highlands Province. 
So he went to Goroka and asked for a kiap and got one. At Koronigle River, Wena put the white man on his 
back and both of them crossed the river. Once they came to the other side of the river, he put him on the 
ground. The both of them continued their journey towards Kerowagi. There was no iron or permanent 
house for a kiap, only for police. He brought the kiap to an old administration block and there Wena and 
other men built the kiap’s house. And that is where the kiap stayed. The first kiap’s name was John Gawi –
an Australian man.  
 
“When the kiap was brought to Kerowagi, a majority of the land was converted for the administration. 
Some parts of the land were for Lutheran missionaries. So the administration built a Health Centre and 
school – Kerowagi Community School, and  now it has been converted to Kerowagi Secondary School. 
The kiap came in Kerowagi in September 1954. All the administration now has come about through the 
braveness and strength of Wena Willie. If he did not go and get the kiap we would not have developed.” 
 
Kukame Pai, friend of Wena Willie. “I will discuss our school days story. When the Lutheran missionaries 
came in 1934, they came to Koronigle, and came here to Kerowagi in 1935. This time Wena was in his 
teenage, “em karem leg pinis” and came to join Lutheran mission to attend school. We studied with him. At 
Mingendi, the Catholic mission established themselves and in Kerowagi the Lutheran mission established 
their work. These missions were really strong. It was not possible for the Catholic Mission to go to the area 
Kerowagi where the Lutheran was, and so as the Lutheran was not allowed to go to the Catholic area in 
Mingendi. This was forbidden by those churches. At one time a Catholic priest came to Kerowagi, a 
missionary from Germany came by a horse to go through Kerowagi to Kawa [Harmut Holzknecht’s father? 
When he traveled by horse in the highlands people at first though it was his wife, and asked him to tell his 
wife to stop eating their gardens]. The friends of Wena at Lutheran Mission School and himself bashed up 
the priest very badly and the priest went back to Mingendi. The Catholic priest sent word regarding the 
incident to Kundiawa where a kiap was based, so the priest got the kiap named Kotran to Kerowagi and got 
all those Lutheran school boys involved to Kundiawa. They were put into prison for bashing the Catholic 
priest. A big hole had been dug already and the boys were put into the hole, and on top of the hole was a 
house.  
 
“After serving prison when they came out, Wena Willie got married to a woman from Duban. Then he got 
married to a woman from Gariagu. Then he got married to a woman from Gena. Then he got married to the 
last woman, from Siambenga, and she bore him six children. Then as he grew old, he got married to a 
woman from Dom, but she passed away. Now he is dead.  
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“In Kerowagi mipela apim nem bilong Wena Willie, em nambawan man na em bossim Kerowagi bifo. He 
held various positions in Kerowagi, as a Tultul, Council and  Member. The people of Kerowagi owe Wena 
Willie because he served the district and contributed to the development of Kerowagi. We feel sad and are 
mourning the death of our true leader.”  
 
John Apa, Wena Willie’s work mate. “Wena Willie worked with me. Before, we were young, and there 
was a Lutheran Mission School only, no government school here in Kerowagi. So we attend the Mission 
School. Wena and I went to the Mission school. Then while schooling, a Catholic priest named father 
Sharper went patrolling up the mountain villages.  He came to Kawa village and some people said he was 
misbehaving. We heard about this and I was responsible for bossing the messengers in the Mission school. 
Wena and I were ‘karem Leg istap’ and I said ‘Pater kam bai yupela kilim em.’   
 
“The school students here in Kerowagi got ready and the Catholic father came down with his horse. When 
he came down I was at the corner, I got hold of him with my bush knife and asked in local language ‘Why 
did you hit my wantok?’ He understood our language so he said ‘mi nogat ol lain imekim.’  So I told him 
‘you did it’ and I cut his horse’s chain and shouted to the boys to bash the father up, and they bashed him, 
resulting in the father getting blood on his head and body. This was because we hit him with sticks, kaukau 
and other things that were available. He ran way to Kundiawa that was where the government station was.  
 
“The kiap from Kundiawa came looking for us in Kerowagi. I knew that he came in the night, the school 
students were a sleep.  Early in the morning (6 am), I came out and saw the police at the airstrip in line. I 
saw them looking at us at school. I went and told my friends the police are looking for us and have 
surrounded us. My friends came and saw that it was true. The police got us, Wena and his relatives and our 
friends went to prison and I was supposed to be dealt seriously because I was the cause of the fight, but I 
ran away. I crossed Koronigle River and got some boys with me and we ran away during the mid 1950’s. 
Wena and the others went to prison.  
 
“Wena Willie sent a word to the kiap and said John Apa is responsible for this, and now I am in prison-- go 
look for him. The kiap came and told John.  John said those people went to prison so it’s ok, and I went 
away. When Wena came back from prison, he told me you have to give me pig because I went to prison.  
My relatives cooked food, pig, muruk and others and held a party for the Wena.”  
 
 

 
 
Teine Gomai, adopted son of Wena Willie. “In Kerowagi, we had a Lutheran Mission, so Wena worked 
with them and did not allow Catholics to come in. We had missionaries and police here. When I was small, 
I did see Wena wear a cap and a laplap. He had many pineapples, and made big mounds of kaukau in 
Kerowagi. He called for people to go help him to get kaukau, get rid of the leaves and clean the garden, and 
he took them home. Later we came back and made mounds and planted kaukau.  
 
“The other thing was that the police told us that the Kiap from Kundiawa wanted the people to take sharp 
nails to Kundiawa. The people in Kerowagi took those sharp nails to Kundiawa. I was small at that time 
and we walked from Kerowagi to Kundiawa and gavethem to the kiap and came back. At that time, Wena 
Willie held a cane and he used to hit people’s ass, and people would get frightened of him. Wena and a 
policeman did that work. Then Wena went to Kundiawa asked for a kiap to come to Kerowagi but the kiap 
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at Kundiawa said I am the only one and sent him to Goroka. He followed the route from Kundiawa to 
Gembogl through Mt. Wilhelm and went to the boarder and came to Goroka. He went to Goroka got a kiap, 
John Gawi, and both of them came to Kerowagi through the same route.  
 
“Wena worked in Kerowagi District. He worked so hard and was a very strong man. He helped the police 
and Mission and brought a kiap in Kerowagi. He had a couple of wives whom he divorced. My big brother 
and I spent time with Wena. We would go to his house and eat food that was prepared by his wife. I stayed 
with Wena and wife. I helped him at home go to the garden and fetch water. When Wena asked for food 
and pig the local people brought food for the kiap and Wena. He took care of the kiap and the station.  
 
“Michael Somare came to Gogme Council Chamber in Kerowagi District and got in a truck and said ‘bai 
yumi kisim memba.’ He made an awareness that candidates should stand for elections. Wena Willie and the 
other man Siwi who wanted to stand for the elections talked to Michael Somare.  
 
“My big brother and I helped Wena Willie do patrolling. We went to Korok. We slept there and then went 
to Jimi and went with the kiaps to Simbai. We came back with Wena. Wena lost the elections, and the other 
man Siwi won the elections, and Wena got angry.  
 
“After five years, Wena made a bow and arrow and shot Siwi, the Member for Kerowagi. And later he 
became the Member after he won the next elections. This was around 1972-1977. Wena Willie is a very 
strong man. He brought development to this place. He stood for the Kerowagi and fought for it, and now it 
is developed. I am mourning the death of Wena Willie.”  
 
 
PART TWO: THE INTERVIEWS  
 
Kerowagi Secondary School Board Members 
 
Witne Gabriel, Rosa Yomba, Jerike Duambo (Chair) and Peter Mek (Deputy Chair). 
There are a total of 12 Board members.  
 
Witne Gabriel is a KSS Board of Governors Member, from the Sambuga clan of the 
Gena-Wangla area (he represents the area on the Board), and the Gena Village called 
Koglai. This is his 7th year on the Board. He was born 1952 [which makes him 54 years 
old], is married with three kids, and graduated grade 10 from Kerowagi High School, 
went on to Madang Teachers College for one year, then entered the Defense Force as a 
transport and Loadmaster. This job took him all around PNG dropping soldiers and 
supplies. He even got a private pilot’s license but couldn’t afford a  commercial one. 
After 8 years he went to work for the Provincial Government in Kundiawa as an 
Administration Officer from 1982-1992, during which time he worked for the following 
Premiers: Matthew Siune (now an MP), Peter Gul, and David Mai and Edward Bare.  
 
He has 3 kids, and the oldest, a girl, Tula Witne, finished grade 10 at KSS in 2002 and 
went to Kundiawa Tech for computer skills. She just graduated and is looking for a job---
meanwhile she takes peanuts from Kerowagi to sell at the Kundiawa market. She’s 
applied for a vacancy at KSS in the computer science Department. She also did a 
Secretarial course in Kundiawa for one year. He encouraged his daughter to get Tech 
skills and wants her to marry locally so she can come back and run the business, where he 
has electricity, coffee and permanent houses. He wants her to take over the Wokabaut 
Sawmill business too, which is his life’s work (see below). She topped Home Economics 
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in grade 9, but her marks were not good enough for grade 11 and 12 or to do CODE. He 
has a son in grade 9, and a 4 year old. His son was at Gembok for 7 years and started at 
KSS this year, and has had no problem with his English in the reform curriculum, he 
scored high marks on grade 8 certificate (distinction). 
 
Men and women at grades 9-12 are not kids and they need these relevant education skills 
for when they leave school. They don’t find work and the girls just get married and make 
gardens. His own wife does everything and is a great help in the business, from growing 
kumul for market to looking after his coffee trees. Proves that you can be a grade 6 leaver 
and still get ahead (if you marry the right man). Most trade stores and PMVs are run by 
grade 6 leavers (at best). They need bookkeeping skills, and PMV drivers need 
mechanics. Girls as well as boys, just as boys should learn to cook. 
 
He has various small businesses too. His wife sells produce, he has coffee gardens, and 
he even bakes biscuits and scones for the Staff room. He used to have a trade store in his 
place in Kerowagi (where he still has all the assets and wants to revive the business). He 
has two permanent houses. He learned by trail and error, and is what he calls a ‘Jack of 
all trades.’ “Nowadays population increase and land is scarce so if you go to town and 
leave the place someone will take your land. Kids must come back to take the land or it’ll 
be gone.” 
 
His life’s work is a wokabaut sawmill that he acquired in 1992 for K24,000 when he was 
working in Kundiawa. For three years he milled with it around his wife’s area, in 
Denglabu, near the Catholic Mission station at Mt Wilhelm. It is an 18 hp (petrol engine) 
Briggs-Straton and now worth about K45,000. He acquired it with the Small Business 
Development Centre’s help from the Gordon’s Small Business Centre in Port Moresby, 
and even brought one of the salesmen, an expat, up to Kundiawa for a month to 
demonstrate its operation.  
 
He received a K57,000 materials loan from the Small Business Development Corporation 
(a Hagen and POM-based micro-finance outfit run by Hagen and Engan people), through 
the Commerce Department of Kundiawa, because he knew people to help him there. He 
purchased a Dina PMV and a Wokabaut Sawmill. The Toyota Dinah 400 was given over 
to his in-laws to manage in Kerowagi and Kundiawa, and he placed his brother in law in 
management of the sawmill. The application had been approved by the Minister for Trade 
and Industry, too, as he was David Mai, with whom Witne had worked in Kundiawa. 
SBDC was really the agent for the loan. But they structured repayment very strictly, so 
that after a 3 month grace period they had K5000 payments to make. In the first 
repayment he noted that only the sawmill was showing profit enough to pay this amount, 
and that the PMV had earned nothing. SBDC was putting a lot of pressure on him so he 
allowed them to repossess the PMV and he could focus in the sawmill—which he did 
eventually pay off. He was milling for his wife’s group, even though they weren’t an ILG 
or anything. And he had projects at various places in the province and in Western 
Highlands Province. 
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Jerike Duambo (a Lands Surveyor and Chair of Board now) came onto the Board at the 
same time. They also, in that year, applied to the PNG Incentive Fund for infrastructure 
monies for the school. Witne believes that when the PNG Incentive Fund people came 
around to see the school and they saw the sawmill and repairs already being made, they 
realized KSS was serious and awarded the K 4.3 million. The Board had engaged a local 
consultant to write the proposal, [name withheld], another grade 10 KSS graduate who 
has become a self-taught consultant in these matters. He has 4 computers and rents one of 
Mr Gabriel’s permanent homes in Kerowagi. The application was finished in 2001 and 
the money came in 2002. This covered kit houses and a new mess, new classrooms, two 
new dorms and two toilet blocks. It was all carefully budgeted by the consultant and no 
money was wasted or leftover. They did not use his sawmill to mill anything. No money 
came to the Board or the Staff. The PNGIF hired people, paid them, and then left.6 
 
On 2000 he was voted onto the KSS Board, and also given a job milling 10-12 pine trees 
in the campus for maintenance lumber. 7 KSS students have always watched and been 
interested when he milled in the school, but he hasn’t given any workshops or training to 
the school. He has come through the system and experienced everything, and knows how 
to better manage development now—his sitting on the Board is a way of giving back or 
teaching his experience to the school. He has already trained 4 wokabaut sawmill owners 
(who bought their machines at discount after a politician acquired them and then left 
them disused).  
 
The VSO need to establish a database for microfinance companies, NGOs and other 
finance options for the small business development arm of community development 
curriculum. 
 

                                                 
6The Kerowagi High School Infrastructure Development Project, a capacity building Programme funded by 
PNG Incentive Fund. Total Project Cost K4.3 Million from Australia Government. 
Project components: 

1. 1 x administration block 
2. 1x mess 
3. 4x double classroom 
4. 4x 32 men dormitories (pairs) 
5. 3x science labs 
6. 2x Ablution block 
7. 10x Teachers houses 
8. 45x computers 
9. 1x100 KVA standby generator 
10. 2x vehicles 
11. 1x library 
12. water supply systems 

  
7 To mill one 3 metre log costs K20 in petrol, he says, and to mill a tall tree can cost K120-150 in petrol, so 
the final retail cost may be K1000. Right now his sawmill has broken down because the operator ran it 
without oil, so its being repaired in Lae. Its been there one full year and will be done this month---repairs 
will cost him K2500, but a new engine would cost K12-13,000. 
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Trade stores always fail here, because they have no mark-up. He started a big store when 
he was a single man, and ran 5-6 cars, but he was in the Defense Force in Lae and others 
ran them all to the ground while he was away during the week. His father and relatives 
ran it down after 1-2 years for lack of business skills. He borrowed K2000 from BSP and 
repaid it. Most of his profits went to his tribesmen, though—which means, if nothing 
else, he could have stood for election at that time and called in many favours. Failed 
businesses are virtually a prerequisite for a campaign. 
 
Because he was spending time with the community they put him up for the School Board. 
His assets still are there and he needs his daughter to come run the business. He reminds 
her of her obligations to come back. She should marry locally so he man will come back 
because running a business from a distance does not work. “You cannot push kids too 
much,” though he says, 
 
There were land issues at the school when a landslide moved the course of a river on 
school grounds, and the landowner wanted compensation. Jerike Duambo, Board Chair, 
paid it and all is fine now. Mr Duambo is a private surveyor too, trained at Unitech. He is 
from the town area, a landowner of this ground here—Paglau people. (I think he is a clan 
leader too). 
 
The Provincial Administrator Joe Kende is being contested in court by Joe Bal, and if Bal 
wins, he wants to hire Mr Gabriel to come back to Kundiawa. He’ll go, but he still wants 
to do some university training at the Uni Centre, ad to get Business Studies skills—it’s 
only that fees are a problem. John Bal was recommended by the Board to take over from 
John Milli in 2003, who was Principal from 2000. Before him a Robert Uka had been 
Principal (he is now in Social Science Department.). When this new Board came in 2000 
they saw the place was totally run down and they lobbied for a new Board Chair. James 
Mundo is on the Board too. Because Uka is married to Silku he supported (although 
couldn’t vote for) Urr Jedd, uneducated Silku man, while the other half supported Jerike. 
They voted and had a stalemate twice before Gabriel convinced someone to come over to 
their side. Most on the Board felt the need to replace Robert Uka with John Milli, who 
had been Deputy Headmaster at Kundiawa High School, and made him Principal in 2000.  
 
The new Board’s first project was the PNGIF project, which is thanks to Milli (who has 
left) and these Board Members who worked hard on it (viz Mr Gabriel for bringing in Mr 
Danga). But the success of this and the fact that it came completely without Provincial 
support caused jealousy in Kundiawa, especially with the then-current Provincial 
education Advisor (a Gembogl man).  
 
The success of KSS has not been easy and it’s all come since 2000 when the new Board 
came in. After ten years it’ll be even better. They came 4th in the nation in 2005 and will 
come first eventually. Mr Gabriel is the Chair of the Parents and Citizens Committee of 
the Board which meets every 3 months, and some other Board members sometimes 
attend. The parents have been very positive about the school since the PNGIF changes 
they’ve been impressed by the commitment of the board and the progress so far. All of it 
came from Australia and not the government, and now the VSO help comes from the UK, 
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so the Kerowagi community has come to rely on these other donors and not the 
government. 
 
Discipline has been a big part of it. Parents are fairly educated here—they’re largely rural 
entrepreneurs. They have supported the disciplinary changes too. Discipline was 
necessary right away, he recognized, because there was a lot of theft. So they made this a 
police matter. In fact one of the students at that time is still doing time at Barawagi C.S. 
jail. Now there is also a Disciplinary Board at the school run by Mr Ruin, the police 
station commander here. 
 
90% of the staff is Simbu, only 5-6 teachers are coastal, he says. But this has not been 
deliberate. The board sits with the administration at the end of the year and looks at each 
teacher’s performance and they judge them strictly. If a local teacher has too many 
wantoks or pressures, and cannot keep his own affairs restricted to weekends, he’ll be 
removed. It’s generally not good to have local teachers, he says. Some teachers left after 
2000, in a shake-up, but most refused to go—they’re too comfortable here. And now this 
year’s postings are a concern to Mr Gabriel, he doesn’t know who requested them or how 
they got here. He’s just waiting for disciplinary problems to come up.  
 
He wants the VSO to set examples, especially in time management, professionalism, 
appearance and discipline. They also need better English. The VSO project was put on 
the agenda in 2003 and now it’s come to bear fruit. 
 
Peter Mek is (also) the Chair of the School Board for Miunde Community School, at the 
border of WHP, and a feeder school to KSS. There he says they have had UNICEF help. 
Parents come in to the school and are told they must buy bush knives and spades and 
clear gardens for their children to practice, as part of the MAL curriculum, which will be 
part of their evaluations in a course. They will plant at home and in the school (which has 
reclaimed some of its teacher’s garden land as its own for this, causing some resentment 
at first), and teachers go around to evaluate village gardens as well as school ones. This 
grade will be part of the kid’s total evaluation towards the grade 8 pass/fail scores. (It 
sounds like they have had a lot of technical support for special projects there too, like 
peanut butter processing, and rice farming).  
 
Rosa Yomba, age 53, has been a KSS Board Member for 5 years, and Kerowagi District 
Women’s Council President for 9 years. She’s from Kerowagi and has no formal 
education. She was voted by women of Kerowagi as President of Women’s Council. 
They voted her to be the leader because of her openness in speaking. She helps other 
women and people by giving food. She has not been to school, but she was taught by 
students who returned to the village and taught her---in making oil, soap, accounting, 
peanut butter. She also has one nephew who is an accountant.  
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“It is good to teach children a dual curriculum, one academic and the other practical 
focus. This is to help those who cannot make it to Tertiary institutions. When they go 
home they will make a living out of the skills learnt in practical subjects.” She herself has 
a coffee garden, pineapple garden and poultry. This is where money is earned to support 
the family. The pineapples are harvested and sold here in Kerowagi, while the coffee and 
chickens are sometimes sold at Kerowagi and Kundiawa town. She has registered her 
family group business in the Kerowagi Women’s Council.  
 
“I consider a woman by the name of Anna Naur from North Solomon Province who 
works at the Commerce and Industry, Kundiawa Provincial Government, successful. 
[While working in Commerce and Industry] she started a credit scheme where women’s 
groups in Simbu Province go to get money to start what ever business they have in mind. 
She has the heart to help women and is still providing this service for women in the 
Province. She has helped many women’s groups and they have started their projects 
through this credit scheme.” 
 
Many students will go to school to earn money but some bright students will [and should] 
come home to help start a business, she says, or help contribute ideas to build the 
community. Both relevant education and formal education are good, she says, because 
students will benefit from them. It is better to teach the children relevant education from 
an early age, when they are in primary school, like in grade 7.  
 
“Some villagers do not have some ideas of setting up business so it is good to teach them. 
More to that, some people are uneducated so it is good to educate them so they can make 
small business to help themselves.” The future of PNG development rests in the village. 
This is because majority of the population are subsistence farmers. And there is big land 
where a lot of resources are good for developing. What is lacking now in village 
development are electricity, transport, roads, education and health services. Some of the 
educated people do not know how to make houses, gardens and crafts, though, and when 
they come back to the village they have to learn these skills.  
 
The community is happy with the agriculture course taught in Kerowagi Secondary 
School. This is because the students have produced good crops. They also have many 
agriculture plots which shows that students are being taught the skills and knowledge and 
preparing themselves for the future.  
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“Women’s group can take part in teaching home economics like making peanut butter or 
jam, sewing meri blouse and other things. The Home Economics teachers can teach 
students, but it is always good to involve experienced mothers to teach future mothers.” 
 
Jerike Duambo, age 44 (?), from Gembogl District, Simbu, is Board Chairman 
Kerowagi secondary School. He was educated at the University of Technology. 
 
“When I was at school, the Principal was an expatriate, the Deputy Principal was an 
expatriate and some of them were teachers, contract officers from Australia and Britain, 
and a few teachers were nationals, from Goroka Teacher’s College.  
 
His parents did not go to school but his brother was a former Defense soldier. “My first 
son is a Civil Engineer in Port Moresby, and my second son is taking Civil Engineering 
at Unitech. And my third son completed grade 10 and is in the village.”   
 
“I was the president of the Simbu Students Association while I was at University of 
Technology. In terms of education, I have served this nation. The money the government 
spent on my education was reciprocated by services to the government and I think I am 
satisfied. I served the nation for 25 years from (1980-2005) which is more than enough.  I 
did not have a final plan to come home but my mother felt that I must come home and 
stay with her until she dies. So when I completed my education I came back to Simbu to 
work with the Works Division in 1980. I then moved to Hagen to work with the 
Department of Works. Then I shifted to work with the Lands Department and obtained 
my license as a surveyor in 1985 and became the Highlands Regional Surveyor in the 
Lands Department. My next promotion was a general surveyor in Port Moresby but I did 
not go. Since my mother wanted me to stay I remained in Simbu and started my private 
consulting firm.  
 
“After completing my studies here I went to Goroka Technical and then I went to 
University which was in the station surroundings. There were no places to build houses, 
make gardens and fences, or to sharpen a stick to a point for penetration into the soil to 
build fence. One had no expertise. The setting is different from the village. I do not know 
how to make house, so I paid other men to build my house.  
  
“Kerowagi secondary school was operating for over 30 years as a Provincial high school. 
The conversion of the school from primary to high school began in 1968. Before we 
came into the school, over the 30 years before Independence, the school was run and built 
by expatriates and the buildings are still standing. The first developments of 1968, 1969 
and 1970 are still standing. The infrastructure, the buildings and dormitories are all run 
down now.  
 
“When the Chairman and his Board Members came into the office, they saw a need to 
upgrade the infrastructure. The Board sat for a meeting and decided to look for funding, 
so they wrote up a project proposal for the upgrading of Kerowagi high school. KSS was 
the first school in the country to secure K4.3 million from AUSAID through the PNG 
Incentive Fund. They secured that amount to bring about big changes…. When this 
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project was completed the community saw great changes being made, and the community 
decided the current School Board should not be changed. The Board then fought for the 
conversion of Kerowagi High to a secondary School. There are already two secondary 
Schools in Simbu (Kondiu and Yahweh Moses) and for us to get a third was quite 
difficult. We had to fight for it at Kundiawa with the Provincial Government Division of 
Education in Kundiawa, and we even sent a delegation to Port Moresby. We went as far 
as the [National] Division of Education and the Secretary for Education, Peter Baki. We 
went to his office, had meetings with him and he officially agreed. Today this school is a 
registered secondary School, and this is the second achievement of the Board.  
 
“In 2004, we had first grade 12 graduation. In 2005, we had a second grade 12 
graduation, and the academic results were very high. This school ranked 4th in the 
country last year. This ranking position in terms of academic results comes from about 60 
secondary schools in PNG, and this school came number 4 in the exams results last year, 
which was a big achievement. 
  
“Securing money for the project, converting this school to a secondary School and raising 
the academic level, three of these things were achieved by the Chairman’s Board. The 
fourth achievement is receiving the VSO volunteers. The request for them was made in 
2003, and after the VSO and Division of Education of Simbu honoured the request, the 
four volunteers arrived on Friday 7th March 2006 to live and work with the Kerowagi 
secondary School.  
 
“Some 20 to 30 years ago, grades 8, 9 and 10 had power, meaning they could get any job. 
For instance, when Mr. Duambo was doing grade 8 in 1973, the recruitment officers of 
Defense Force, CIS and Police came to this school to recruit candidates. The 
examinations were given at that time in school. Today grade 8, 9 and 10 students have no 
hope in getting recruited like before, unless they go to grade 12 and tertiary institutions. 
As a result we had to convert this school into a secondary so that Simbu students will go 
as far as grade 12 and may have chances to go to tertiary institutions.  
 
“One thing too is that the vegetation of Simbu does not allow for agricultural 
development. To the east of Kundiawa, you see limestone; to the north and south you see 
limestone and steep terrain. Simbu is not like Goroka and Mt. Hagen where the land is 
good for agriculture. In Mt. Hagen, there is the Wahgi valley where there are coffee and 
tea plantations. While in Goroka, there are flat lands that allow coffee and many other 
business activities to flourish. Whereas Simbu does not--- there is no way. Small 
businesses and plots of cash crops are for survival and consumption only. There is no big 
scale business for marketing or exporting. Simbu has rough terrain and this leaves them 
with the option of finding employment, doing a job, getting paid and bringing back the 
money home to the haus line for compensation or bride price payments for instance. 
People rely heavily on fortnightly pay money.  
 
“Education is only the thing; human resources are the people. This has been the rationale 
for converting the high school, giving Simbu students access to education, to gain 
knowledge, to work and send money back home to the parents, or to make  businesses. 
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This is Simbu’s only hope. The newly established curriculum, I think, leads us to the 
right direction because the aim in the 1960s and 1970s was to secure a white collar job. 
People were thinking of being educated like the white man. They wanted to dress like 
them and work in the offices like them. But the spaces for white collar jobs are scarce. 
There are graduates every year aspiring for white collar jobs but all cannot make their 
way through.  
 
“This means there is a disparity between the best, and the average and unfortunate 
students. The bright ones go for further studies in tertiary institutions and the average and 
unfortunate ones go home. But they must know the basics, for instance, how to run a 
trade store, how to do banking, how to use money and other things. A trade store business 
should continue for 10 to 20 years because most Papua New Guineans do not care for 
their assets, including financial assets. We react to situations so quickly without 
consideration of consequences. For example, if there is a compensation payment due, we 
react quickly by taking money from our store to make payments. The end result is closure 
of the trade store.  
 
“We should learn to survive. The Chinese people are too strict and are cautious not to 
loose 1 toea or 2 toea, for them that is money. The Chinese don’t throw them away and 
are always careful. That is the reason Chinese businesses survive for generations. For 
PNG people, the business earnings are taken and used for bride price payments or beer 
consumption. We have attitude problems. Despite our reactive behaviors, at least the 
students are taught basic ideas of surviving in the village if their studies cannot go 
further.  
 
“I feel the Making a Living curriculum leads us to the right direction, because in this 
country there have been jobs, but are now [they are] scarce and competition is very high. 
We have more people with less job opportunities and Charles Darwin’s survival theory is 
at play here today. Those who are fit survive. This means people should have basic ideas 
of doing things. Some people have attitude problems and become useless in the 
community. They do not learn basic lessons to equip them to live in the villages. 
 
“Many students after grade 12 will go back home. If they are not taught, that would mean 
they will not fit well into their communities. They will fail. They should know the basics 
to make a living. Those few who were employed and live in another area should know 
one day they will go back home and should know how to survive in the village. Today 
not many people are willing to help others in the village. Survival of the fittest is now the 
principle of the day.  The man who knows how to survive in the village will move on.  
 
“The smart ones will still go to tertiary education. It may be through other ways such as 
through CODE. The Education Department selects students to tertiary institutions 
according to their marks. It is through academic work only, so if the policy changes, only 
then can students of other levels go forward. This means the top students are still going 
further, the rest don’t, unless the Education Department changes policies. Then it will get 
students who are qualified in sports, and Agriculture--and then they will go to Agriculture 
College. Otherwise you can be a top student in practical side, like Agriculture, but if you 
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are not top student in the core subjects like English, Mathematics and others you cannot 
get selected to Vudal. You can be top in Agriculture but if you are not good in the four 
core subjects you will not get anywhere.  
 
“Relevant education should be introduced from the primary level and continue at the 
secondary level. It would be more appropriate at grade 4. By this grade the students 
should have developed in thinking and will be able to learn.” 
 

 
 
Kerowagi teachers 
 
As might be expected, the teachers we spoke to were all for the RE curriculum, although 
they varied in the kinds of emphases they would employ in it. There is a distinct 
difference, although not quite a rift, between the educators who themselves have had the 
benefits of tertiary education and a more urban existence (and/or a more educated family 
background), and those who may be more grassroots in their background and outlook.  
This doesn’t always correlate as expected, because some of the most educated teachers 
are the strongest proponents of RE, having perhaps benefited from a broader perspective 
of the educational system, and the nay-sayers also include those who themselves aspire to 
more middle class lifestyles considered the product of tertiary academics. Age seems to 
be a big factor: the older teachers, those who enjoyed a pre-Independence education and 
often looked back nostalgically at the level of discipline and academic achievement at 
that time, were also the fortunate few who could expect civil service and administrative 
jobs after graduation, and so saw direct benefits from their academic achievements. 
Those who followed found their chances of employment less optimistic and in turn have 
looked more or less realistically upon the need for RE in their own and their students’ 
futures. It is within this younger set of educators that the variety of opinion seems to run 
along (for lack of a better term) class lines. Some are the children of educated elites and 
have either an aversion to or an affinity for rural development and the idea of returning to 
the village. Others are disillusioned by the false promises of their own education, or 
perhaps still hopeful regarding the power of tertiary academic education to transform 
their lives for the better. There is also an essentially highlands bias in all these responses, 
as most of the teachers (unusually) are from Simbu, if not the immediate area. 
highlanders are by and large more nostalgic for the mission and Australian government 
days, when discipline and esoteric Western information, both highly valued in traditional 
highlands societies, were perfectly wedded in a general belief that elite students could 
become quasi-Australians themselves, and Independence might be little more than black 
faces replacing white ones.  
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Kerowagi Secondary has made this general outlook work, under the leadership of John 
Bal, who personifies the most conservative of the newer generation (having been a 
Catholic Brother himself): both committed to RE and grateful for the Western bent of his 
own education. This suggests that, for Simbu schools, someone with precisely this 
balance of old and new outlooks can make a tremendous difference in the success of 
MAL. We might compare the staff make-up of Kunabau primary School, for example, 
where Headmaster Mangre seems to be more interested in his own political career, more 
committed to tertiary achievement for his own children and self, than to the principles of 
MAL; and where the teachers are young enthusiastic proponents of the new curriculum 
who promise to make a difference nevertheless: hopefully they will outlive their 
administrators.   The danger of course is for the privileged educators to ‘roll up the red 
carpet’ and thwart access to higher formal education to rural students who might have the 
promise. 
 
Within our collection of interviews, we have some clear types. There is a primary school 
Headmaster who pays lip service to MAL but says RE should begin later, teachers need a 
lot more training, the reforms were rushed, and life was better when there were more 
expats teaching. Indeed, the secret to the KSS success, he says, is expatriates. Cynical 
about parents, he says they shouldn’t be involved in curriculum development and even 
though they attend parents meetings at the beginning of the year, they always fall off after 
a few months. Not surprisingly, he says, “A perfect life is to work hard and sneak through 
the gap to a white collar job. Otherwise you can only return to the village.” The shift 
toward RE is a response to the diminished opportunities of today, not ipso facto a good 
thing. Ironically this man is a grade 10 graduate who has not done his Matriculation top-
up since he went to teacher training years ago. He’s rather young for his nostalgia, at age 
45, but represents a certain older generation of teachers now who pride themselves in 
their hard-won elitism and may resent the edge younger more educated teachers are 
gaining today (indeed this itself may be one reason he is less than wholly supportive of 
RE, as opposed to his enthusiastic young staff).  
 
KSS’s Headmaster holds a slightly different perspective, even though they share the same 
rough age and romantic view of the good old days before Independence. John Bal is more 
nostalgic for the Mission education, and his own past as a Brother, you might say, than he 
is for an old sense of privilege. Whereas Mr Mange is from relatively educated parents, 
Mr Bal’s parents are uneducated, even though his sister is also a teacher. Mr Bal’s real 
role model was his mother, who taught him all the important life lessons, and whose 
values he hopes to transmit to his own children. It seems to have worked, because Mr Bal 
has recently moved mountains to bring a community school to his own remote village, 
the site of much tribal fighting in the past (and hopefully peace in the future). He’s keen 
to have it accredited and proud that Mr Tumun, the Provincial Education Advisor, has 
backed his efforts so far.  
 
Bal’s Deputy Academic Headmaster, John Kapi, is fourteen years his junior, and even 
more positive about relevant education than his boss. He, too, is from an uneducated 
family, and yet one brother is a teacher, the others are educated and successful farmers. 
John took the academic route. His parents wanted him to ‘make it,’ he says, and he 
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certainly did, going all the way through UPNG with a Language and education Degree, 
followed by Honors. He had an especially good experience with relevant education when 
he taught at Kondu Secondary School. There were Peace Corps there, who were good 
facilitators. Even as a student John had one expatriate role model in a Catholic Brother. 
This John represents a younger generation, one that’s come of age when farming is not 
just farming, and the skills required are in constant need of being updated. The fact that 
his brothers are successful farmers, and that he saw the community at Kondu receive RE 
positively, have no doubt shaped his outlook at least as much as progressive development 
theories he may have been exposed to for his Degree. Secondary education, he says, is 
preparation for life—even grades 11 and 12. The same applies for primary. Agriculture 
should be a core course, he says, and he even goes so far as to say English should be de-
emphasized. This may be less a ‘roll up the red carpet’ point of view than a genuine 
appreciation for the complexity of rural enterprise. He himself has a duck project that’s 
barely succeeded. He’s for Extension Courses to be offered to the community (and says 
the DPI are only civil servants and not always enthusiastic). Community resources should 
be availed, and the transitions from Elementary to primary and Upper primary must be 
improved by more teacher training.  
 
He also makes an important point about land in Simbu. If you move away, he says, it’s 
hard to return and claim the land, as usufruct rights are being claimed more and more. 
The only relief from intense land pressure is the flexibility that still exists in claiming a 
mother’s land, and sisters having rights to their father’s land.    
 
Peter Aglua (58) is roughly the same age as John Bal, and has been teaching Maths, 
Social Science, Commerce, Agriculture and Practical Skills for 6 years at KSS. He’s a 
supporter of relevant education, and beginning in primary, but not necessarily of 
Agriculture first. He believes students need Commerce, English, Science and other 
subjects because farming comes naturally in the village. Still, because “Simbu is running 
short of land, the little land that we have needs to be effectively farmed for survival.” He 
says relevant education courses should have exams, “What’s the point of teaching 
without an exam?”  
 
Peter himself wants to continue his education in Queensland, and to write books. He is 
perhaps more pleased with his own accomplishments than most. “They respect me in this 
country,” he says, because “I wrote the first teachers handbook for Upper primary 
schools.” He’s working on the first five year education plan for Simbu, after having 
completed the 10 year plan. He also does his own extension work in the villages, talking 
about improved gardening techniques. “A lot of people have changed sue to my 
awareness campaign,” he says, “and a leading farmer in food production in the District, 
Taia Big Boy Teine, is a result of my work.”   
 
But he does admit to mistakes, and having learned from them. His own businesses in the 
village have failed as soon as he let them out of his hands. “I found out…that I can’t 
leave it in another person’s hands, except me and my wife. If we take total control this is 
the key to success.” But he’s optimistic about opening new markets for Kerowagi, which 
is in a central location.  



 54

 
More cynically, he says Headmasters in general support Agriculture in the schools 
because they need to subsidize the cost of their own Mess. “There are experts [in the 
community] in agriculture and they are interested in working with KSS,” he agrees, “but 
the only thing is, they expect something in return for their services. So the administration 
must come clear on that: are they going to pay people for their services?”  
 
Michael Nilki is only 31 and he’s been teaching Computer Science at KSS for 2 years, a 
very important but as yet undervalued subject at the school. It’s a compulsory subject, he 
says, and the school’s trying to make everyone computer literate. Like most teachers, he 
says he’s short on manuals and teaching aids (indeed, he’s brought in his own texts for 
the course).  
 
Agriculture should be a core subject, he says, with exams. “Because the literacy level is 
very low in this area,” he says, “this relevant education can benefit in terms of 
information they receive from us on farming.”  What he doesn’t mention is the 
connection between Information Technology and rural enterprise, and the growing 
importance of decentralized learning and the democratization of technical knowledge. He 
seems to follow the lead of people like Witne Gabriel (of the KSS Board) who considers 
computer studies ‘for girls,’ almost as if were an upgraded secretarial course. These are 
the same people who would encourage girls to take Tech classes, and boys to take Home 
Ec, but they haven’t yet seen the impact or heard the PR on Information Technology.  
 
Michael echoes the concerns of Peter Aglua when he says teachers are transferred too 
often at KSS, that they need to stay long enough to see their efforts bear fruit. As Peter 
Aglua puts it, “We have a big problem with appointments, people are either promoted or 
some move out of the province, or the Board Members complain about and request that 
they go. Others apply to stay back, but their wishes are sometimes ignored, so there’s no 
stability in appointments, unless you have a tenure position, then they can’t move you. If 
you are acting on a position they’re definitely going to move you.”  
 
Kono Samuel (36) makes a related point when he says school inspections seem to serve 
only one purpose. “Most Principals request for personal inspection because after 
inspection they’re promoted.” He also makes an important point about parent-school 
relations. “Up until now the parents [have been’ concerned for their children but they 
don’t know what relevant education is, and so we haven’t met with any of them. There’s 
no proper awareness.”  
 
Albert Waing (36) is the same age as Kono Samuel, but shares some of the experience of 
his older colleagues, especially a religious education, and a tendency to see primary 
education as a preparation for secondary, and secondary for Tertiary. Smart students 
should continue to University and seek wage employment, he says. But he’s supportive 
of relevant education nevertheless, and has always planned to go back to the village. 
Educated people often lack practical skills, too, and he sees the need to balance the 
curriculum.  
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Valantine Dix (29) is one of the few teachers not from Simbu. He’s been teaching Phys 
Ed at KSS for 7 years now, and fully supports relevant education, but thinks it should 
begin in secondary school when students are more mature and receptive.  
 
Andrew Ninkama (37) is one of the most important teachers at KSS, a beloved and 
successful Agriculture teacher from Sinasina District; he is fighting to make the subject a 
core course with exams. “To be very frank,” he says, “teachers who teach non core 
subjects we are not looked at whenever we put our queries forward…Only a few of us, 
those who can speak for themselves, are listened to. This applies to everyone teaching 
non- exam subjects.” The administration nevertheless allocated K6000.00 for agriculture 
projects this year.  
 
He was a DPI and a plantation manager before becoming a teacher, so his agricultural 
experience has been commercial. But he’s just as vulnerable and anyone else to losing his 
home businesses to mismanagement when he turns his back.  And he’d like to get more 
education on appropriate technology. There are plenty of experts in the community, 
though. And he would be receptive to their contributions. “In Simbu coffee is a dying 
industry,” he says. “As the population grows people need land for gardens, so they clear 
coffee gardens to plant garden crops. So rice is taking the place of coffee because farmers 
can eat some and sell some. So they are experts in this field and they are interested in 
working with KSS.” 
 
There are plenty of experts in the community, he believes. “In Simbu coffee is a dying 
industry. As the population grows people need land for gardens, so they clear coffee 
gardens to plant garden crops. So rice is taking the place of coffee because farmers can 
eat some and sell some. So they are experts in this field and they are interested in 
working with KSS.” 
 
John Bungo (32)  has an interesting story. He finished grade 12 and went on to pastoral 
studies, then tried UPNG, but was expelled. Undeterred, he went home to the village to 
start up a business, using his first pay packet from a supermarket job to get started. 
Eventually he earned his fees for University of Goroka where he got an education and 
Social Science Degree. He began teaching and quickly rose to HOD for Economics, and 
at KSS he became HOD for Social Science. But he still strives to earn a Business Studies 
Degree, so he’s started with courses at Faith Business education, and hopes to get a 
Diploma in Accountancy and Business Management from UPNG Open, and then (he 
hopes) get sponsored by an employer for a PhD in Business overseas. The degree seems 
to be his carrot, rather than the employment it may garner. This may have to do with his 
father being a negative role model, and his being raised by an Uncle who always 
encouraged him academically. He runs the Certificate in Tertiary and Community Studies 
at KSS, but has also been stung by recently being overlooked for the position of Deputy 
Academic Headmaster, and may withdraw from teaching altogether.  
 
None of this precludes his support for relevant education, however, which he backs 
completely. Small businesspeople need finance, he says, and for this reason he started a 
microfinance scheme a few years ago that still operates. His only concern is that the 
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Practical Skills courses that were gender-open last year, and girls could study mechanics, 
for example, while boys could opt for Home Ec, have become gender separate again. 
This means those who cross the boundaries for a year may not have enough continuous 
classroom time in their course to take the exam and graduate, a serious oversight in the 
planning (which he believes could have been avoided had he been given the Deputy 
Headmaster position). Bungo also says that he initiated In-service training for teachers in 
2003 in discipline.  The result, he says, was that in 2005 KSS was 4th in the country for 
marks. He has a rare skill for PD he believes because of his experience with expats. 
 
Judy Malia (31) is yet another young and enthusiastic teacher at KSS, in the Home 
Economics Department. She’s had training in University of Goroka, and hopes to return 
to finish there eventually. Her biggest problem is not ideas, or supplies (as this year the 
school gave Home Ec K2000), but time. She would gladly involve mothers and 
community experts, but as the mother of 3 she has no free time. There may be a slight 
problem, too, she says, with creating commercial enterprises for the students that would 
compete with cottage industries in the community. There are so few markets, the 
customer base is so small in Kerowagi, she says, that  competition from KSS might be 
less than warmly received (especially in the case of making clothes to sell at the market). 
 
Thus, of the 12 KSS teachers interviewed, only one is a woman, but the majority are 
under 40, and three are even under 35. It’s an enthusiastic and progressive staff, and only 
Judy Malia (who is mixed Goroka-Popendetta) and Valantine Dix (East Sepik) are not 
from Simbu.   
 
Turning to teachers working in schools around KSS, we have included Peter Wei (35-
ish), who is a former KSS Agriculture teacher now appointed to the new position of MAL 
Curriculum Coordinator for the District. We spoke to him a Kunabau Primary, which is 
hailed as a pilot MAL primary school and boasts a couple of very enthusiastic young 
staffers, Including Rose Umba and Tobias Baga.  Peter is Silku, from the tribe that lives 
at the foot of KSS’s hill, and he from Kerowagi High School he graduated from Aiyura 
National High to go on and get a Diploma in Tropical Agriculture at Vudal. He comes 
from an educated family, and his siblings and wife are all teachers (3 siblings work in 
Australia). Interestingly, he says he never had a single role model as a child because he 
was always “analysing them as defective.” But he knew he wanted to return to the 
village, which would have been against the grain of his family’s ambitions. Much like 
Taia Big Boy Teine, he represents the younger generation of elite Simbus who have 
chosen to be educated (almost patrician) farmers, and teachers. Peter’s philosophy is that 
children need to set goals, whatever they may be, and they need to begin to set them in 
primary school. Relevant education, and MAL, both help shape a youngster’s identity 
and their ability to identify goals.  “Balanced education for a balanced life,” he says.  
 
Peter also says peer and parental pressure can prevent kids from learning appropriate 
skills in the village. It’s therefore important to teach rural enterprise in school, not the 
least because it validates the career path. “Village life is now lacking the appropriate 
attitude or perspective for progressive development,” he says, “and MAL must address 
that.”  
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Ironically, while he says village life conspires to discourage rural development, he also 
lays harsh criticism at the feet of educated people today, saying MAL needs to address 
their ignorance too. Peter sounds almost nostalgic for the pre-Independence days of 
expatriates in this criticism, almost like his older colleagues. “You can look at the way 
educated people today live in kit houses, like traditional houses—without hygiene or 
sanitation—and you realize they haven’t learned the basic skills. They are not setting a 
good example.” The District education Officer should be doing his job, and the Teaching 
Service Commission is not providing the kind of teaching support it once did in the past. 
Elsewhere he says, “Always Europeans are better teachers, expats---people in Simbu 
have respect for them.”  The best formula for teacher here, he says, is Simbu teachers 
from outside the District. But “the secret to success at KSS is half of the facilitators are 
expats” [or they were when he was a student.] 
 
Teachers need more training, more materials and more time to implement their projects. 
He himself has been burnt by ‘backbiting’ that he says is characteristic of Simbu people, 
and endemic to school administrations.  
 
He also suggests parents are resistant to relevant education because they prefer their 
children to seek wage employment. But time and awareness will bring the around, he 
says. “They need to see to believe.” They’re not so involved at present (maybe a 5 out of 
10 for interest, he says), but he also says “the community needs to be aware they can 
make a difference in their schools.” 
 
Rose Umba (26) is one of the young progressive teachers at Kunabau Primary, a feeder 
school for KSS. She’s been there for 4 years, and teaches MAL for grade 8; she is herself 
a graduate of Yawe Moses Secondary School and Kaindi Teacher’s College (for a 
Diploma in Primary Education). “I always wanted to come back and teach my own 
people with the skills I gained in college.”  She, too, comes from a highly educated 
background, her family composed of a teacher, a lawyer, an accountant and a civil 
engineer. But it was Mr Kapi (now Deputy Headmaster at KSS) who was her role model 
as a student. “I liked the way he taught class and how he conducted himself as a teacher, 
this influenced me to become a teacher like him.” 
 
She believes the educated parents accepted MAL right away, while the illiterate ones 
have shown resistance, and believe the teachers are giving too much ‘work’ to their kids. 
They would prefer their kids to learn core subjects and get wage jobs. 
 
“We are Papua New Guineans, and we need to go back to the village at one time, even if 
were are working. In order for us to fit into society and belong, we need to train ourselves 
by making use of traditional skills and knowledge, and with relevant education, so that 
they will know the importance of the relevant education at home, and they’ll be in a 
better position to cope with their lives back home.”  
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In her MAL courses she teaches students to make gardens and dig toilets (both septic and 
pit toilets), using local methods and modern methods so they can chose later (as, for 
example, in the case of fertilizers).  
 
“Yes students should strive for wage jobs if they can. But if they don’t get them they 
must make use of the knowledge and training to make their own living. RE should start in 
primary school, the earlier the better. RE should be core in primary school. We must be 
self-reliant and produce things we need from the land, rather than depending on other 
countries. The future of PNG is in the village.”  
 
Rose’s colleague is Tobias Baga (34), the Deputy Principal at Kunabau Primary School, 
working under Mr. Mangre. Like Rose, he’s got a Diploma in Primary Education (from 
the PNG Education Institute) and a Teaching Certificate from Balob Teacher’s College, 
having finished grade 10 at Mt Wilhelm High School and received his Matric for grades 
11 and 12 at UPNG. In addition, he holds a Bachelors Degree in education from 
University of Goroka. (These are extremely well-educated primary school teachers!) And 
again, he comes from a highly educated family. But he’s back in Simbu teaching MAL to 
primary students, encouraging them to work the land. After all, he says, “We have some 
educated people who now cultivate the land and live productive and satisfying lives.” 
 
Surprisingly, though, he agrees that relevant education can compromise the quality of 
academics, but he disagrees that the new curriculum is a step backward. Some parents, 
for example, “say that we are taking the students back to the old stone age lifestyle.”  
 
Like Peter Wei, Tobias also recognizes the impediments to learning rural enterprise in the 
village: financial support, lack of awareness and jealousy. These can all be removed he 
believes, through awareness, good government and better finance schemes.  
 
It is interesting to compare these teachers with their colleagues working at Kerowagi 
Primary School, right in town. We spoke to four teachers at KPS, including Rose Teine 
(mid-30s), the Deputy Principal. Mrs. Teine is also an External Assessor in the education 
Reform for the Province, so she travels around to primary schools across Simbu. She 
received her training from the Curriculum Reform Implementation Program at the PNG 
education Institute over 4 years, graduating with a Certificate.  
 
Her language reflects some of the new education jargon. “The difference in the past 
education system was that it was objective learning where the teaching was assumption 
basis,” she says. “Now with the education Reform we see Outcome Based Learning being 
demonstrated by students. Students’ activities are collected and filled in their portfolio 
according to the outcomes achieved.”  
 
She also says the local people should feel that the primary and secondary schools belong 
to them, and they should all work together.  
 
Mrs. Teine’s co-wife is Jennifer Teine (26), whom we interviewed in a group with Cathy 
Wagl (34) and Kerenga Siune (58), all three teachers at KPS. Jennifer’s and Rose’s 
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husband is an IEA teacher based in Port Moresby, originally from Kerowagi. 8 “As a 
teacher I love teaching MAL because I teach from known to unknown, which means I 
from students’ experience relating to the new topics which the students really enjoy. 
Students plant cabbages, taros, and other crops; they make bilums, house decorations, 
traditional blinds, spears bows, mats using pandanus leaves. In Arts, we do traditional 
paintings, bilas costumes, grass skirts….Many students enjoy using their own initiatives 
to produce extraordinary things beyond what has been instructed.”  
 
The problem seems to be parents. “Parents have come to us to complain that the children 
should not be taught traditional values in KPS. [They] have the idea of their children 
getting a job rather than learning traditional values.“ Nevertheless, there is still a need for 
two tracks. “Because parents now prefer white collar jobs, the smarter kids should go on 
to wage jobs, to pay them back.  
 
Cathy Wagl agrees that there’s a need for Tertiary education. “I think all students have a 
right to education so they must continue to grade 9-12. Now this world needs people with 
brains so children in grade 11-12 will be in a good position to deal with daily things. 
They can assess the problems and solve problems for a better living with that level of 
education. [They] have a chance to go for further training for a job, after that we will 
have people like them to develop the nation.”  
 
These young women are somewhat less educated that their colleagues at Kunabau, and 
prize the academic education as a higher goal, and a key to the elite leadership. We might 
say they look at University graduates as ‘them’ rather than ‘us.’  
 
Kerenga Suine (58) is an experienced senior teacher, with a long track record in other 
provinces (although he hails from Simbu). He’s a big supporter of MAL, and says it 
should be a core subject from Elementary onward. He uses PD, A Teachers Guide Upper 
primary, 2003, is his basic text and works well with the MAL syllabus. “When reforms 
came in 2004 no teaching materials were given—or not enough. So I bought my own 
books, 14 of them. I have 7 teachers’ guides in Personal Development, and 7 MAL 
syllabi; these come together to make a lesson. As a coordinator I use these to help Upper 
primary teachers and plan lessons…I have not gone under studies for this new curriculum 
but I caught up well with the reform, so the Principal, Mr Dilu… gave me the position of 
Upper Primary Coordinator.” 
 

                                                 
8 This man was married to a first wife who bore him one son; but when he started dating Rose, that wife 
left him and went to an old man, who eventually killed her out of jealousy. (The son now lives with his 
grandparents.) He then married Rose, who bore him no children but had one child from a previous 
marriage. When Jennifer came along, as a Madang Teachers’ College graduate, he began to woo her, and 
they married. They now have two small kids, and the eldest, a daughter, is with him in Port Moresby 
Before she came to Simbu, Jennifer says, she had a Wabag boyfriend and he came to visit her once and 
didn’t know she was married, so she hid away from him in fear. All this is noted as a sidebar on gender 
equity: these co-wives are highly educated and accomplished, but their personal lives are still highly 
proscribed by the men in their lives.  
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He also makes two interesting point. One, predictably, is that “Tokples should stop. 
Tokples and English mix up students, they don’t learn well. Teachers in primary seem to 
work slowly with Elementary graduates. When those students come to primary they 
speak poor English and write poor English.” He believes the reform does not allow for 
competition, because students arrive at different levels now. “The old system was the best 
because there was competition.” 
 
The other statement he makes is that, whereas today Principals and Headmasters earn 
their appointments, in the past, “if you made friends with a white man you would be 
promoted without inspections. I have seen this happen.” 
 
We also received an unsolicited opinion about the reforms from Jim Kawagi, a Kimok 
primary school teacher, who is opposed to Mal and says it is a conspiracy by AusAid to 
push students back, to keep them down. Academic and relevant course loads do not work 
together, he says, because the students will be too insular when they graduate and won’t 
be able to compete at tertiary level. Soon enough, he says, development will create jobs 
everywhere and these kids won’t be able to compete. His opinion was offered insolicited 
when he ran into Nancy in town.  
 
Christian education is still very strong at the primary level in Kerowagi. Not only did we 
speak to one teacher from Kerowagi Christian academy, a young woman, Dii Woglo, 
who says relevant education has been important to her life, but we went to the Gena 
Village of Aglaur to attend a School Planning Committee meeting for the newly-
established Integrated Christian School, one of a series of CIS institutions in the 
highlands.  
 
The Headmaster is Oliver Lolobo, a young (32) University of Goroka graduate, from 
uneducated parents, who believes smart students should go through University to wage 
earning job, but nevertheless does not worship academic over practical skills. He’s a 
proponent of relevant education, especially Agriculture courses. Although he has no 
business enterprises in his home village (in Okapa, Eastern Highlands), he does 
acknowledge the model of rural entrepreneur as especially well suited to Simbu. 
Referring to the rural community of Aglaur, he says “I am impressed that the community 
supports relevant education and some of the ex-professionals like mechanics, carpenters, 
electricians and businessmen [who] volunteer to come to school to impart their 
knowledge to students.” He believes no community members oppose relevant education, 
because they know well that not every child goes on to college. Kerowagi school leavers 
are also different from urban school leavers, he believes, because their academic 
standards in core subjects are high and their skills in relevant subjects help them more 
when they go home. They have strengths in both streams.  
 
Interestingly, at the school meeting we attended, the main concerns appeared to be 
creating a sliding scale for fees, so that the school can be available to all. Their 
curriculum is generated from a head office in Lae, and appears to be evangelical (from 
Light Ministries of Australia and the US). The community is supportive because they’ve 
lacked primary schooling in the past, thus the nature of the curriculum is less important 
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than its accreditation, and the ability of their grade 5 students to now sit national exams. 9 
There had been plans to bring a Technical College to the area, but when they heard about 
the ICS network they opted for primary instead. 
 
The ICS headmaster from Kundiawa was also in attendance, and he seems to stress 
values over academic success. Pastor Paul (as he is known), says “We have seen the 
situation in the country where most schools produce school leavers, and there are many 
factors contributing to this. When we have ICS, it is a Christian school and we see that 
God is the author of wisdom and knowledge and this will help students do well and be 
good citizens. Some students that come to the school in Kundiawa come from different 
areas… In Kerowagi District there have been 10 schools established so far.” 
 
As if to prove that there are infinite educational options for people in Kerowagi, a new 
business school has recently been opened in a space at Kerowagi Primary. It’s called 
Faith Business education, and ‘faith’ seems to refer more to self-confidence than 
anything theological. Because it’s Principal, George Phil (48), is in the business of 
instilling pride in community self-reliance.  An accountant with a Bachelor in Commerce 
from UPNG, he worked around the country, and helped establish the Career 
Development School in Madang, before returning to his home of Kerowagi. This new 
school aims to help students who have left school for one reason or another become 
successful village entrepreneurs, and/or enhance skills they have acquired elsewhere. 
“We’re bridging the gap,” he says. After only one year he’s already got a strong student 
body, including KSS students and staff. His is a public service mentality, and his fees are 
stiff but their collection can be lax. He wants to help his community, a sentiment that he’s 
preserved from when he once wanted to be a Catholic father. “There are old people who 
come to me to ask me to help type their letters so I do help them using my computer. 
They come to ask for money I do not help them because we do not provide funds. I give 
advice to people freely.” 
 
Not only does he exemplify what many say are the true virtues of Simbu—curiosity, self-
sacrifice, and generosity—but he has also found the service most needed at the moment, 
and the means to provide it. 
 
John Bal, 49 years old, and has been Headmaster at KSS for three years now.10 He is 
from Kundiawa-Gembok District and went to Kondu High School, Goroka Teachers 
College, then UPNG for a Bachelors in Education. He was taught with the old 
curriculum, with its Practical Skills, and at that time the schools were also filled with 
overseas volunteers in English, Math, and Science. Even from grade 3 in primary, he had 
Catholic nuns teaching him, then Brothers and later volunteers. The volunteers spent a lot 

                                                 
9 The courses include: the Bible, English (phonics), Reading, Writing (phonics), Maths, Social Sciences 
(History, Geography, Health), Science, Expressive Arts, Physical Education and Agriculture.  
 
10 Fees by term are, for grades 11 and 12 :K 500 board (K1000 annual); K 450 day students (K800 total). 
For grades 9 and 10: K 400 board (K 800 total); 250 day students (K 500 total). 
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of time with the kids, they were organized and worked side by side with the kids—a lot 
of them were single men and women, much like Brothers and Sisters.  
 

 
 
His parents did not go to school, but his sister is a teacher. His mother was a strong role 
model and he remembers her speaking repetitively to him about life lessons—being 
generous, helping the older and the infirmed. Now he does the same but emphasizes 
study to his kids, because it’s a new world. He was a good student and knew there were 
opportunities ahead of him in his time.  
 
Now he has seven kids: One daughter in nursing college Madang; a daughter in grade 12 
at KSS; two sons in grades 7 and 5 at KPS; and two twin girls only 5 years old. He went 
through a traditional initiation but believes those lessons were less important than his 
mother’s teachings. Parents are chiefly responsible for their children’s education, he says. 
In the village there is time for this, to lead by example. Now there are PNG days at school 
when parents come in; the school also tells parents the importance of teaching morality to 
their kids. He is Catholic Church chairman too, and treasurer, having once been a 
Brother.  
 
(He has recently established a community school in Mondiadrugl community, where he 
was raised, in Gorma, where there have been many tribal fights and they’ve needed a 
school desperately. It’s his labour of love. The Bari, Dom and Naur people [he is Naur] 
have fought for years, and this Nin-Gorma school project has effected pacification for the 
area. He only needed to buy nails, while the parents made all the buildings, and provided 
everything else. There was already a feeder road, but it took them 6 months to build the 
houses, and it’s now registered with Department of education, eventually to become a 
feeder school for KSS. The teachers are Simbu, but not from the place---its better, he 
says, to have teachers from other districts. They have completed In-service for primary 
education at the education Office in Kundiawa. There are lots of girls there, too, and kids 
from all 3 tribes. The school is on his own ground near the Wahgi River that separates 
Kerowagi from Kundiawa districts. Mr Tumun, the Provincial Education Officer, is a 
supporter. The water supply from village to school is important, and he’s already begun a 
reticulated system, for which he’s trying to get CDS support.) 
 
The future of PNG development is in the village, says Mr. Bal. Village development 
needs cash crops, livestock and food security. Teachers should work with community and 
learn more about community expectations for the school too. Relevant education is a new 
idea being introduced just now. If school leavers have relatives already involved in 
community projects, they’re lucky, but the rest will need to start up their own businesses, 
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and so they need training. The KSS Practical Skills Department is led by Andrew 
Ninkama in Agriculture, and Paul Agua in PS for grades 9 and 10. KSS teachers still 
need more In-service training for the new curriculum.  
 
Simbu people are dependable, keen to learn new skills, try their best to fit into the 
modern economy and generate income, although they haven’t got enough crops to sell. 
Markets are a problem, and there are no NGOs, or they’ve done very little at any rate. 
Most NGOs are dedicated to specific community schemes. The DPI has been attached to 
the education and Welfare Departments for the last 5 years and so its focus has been to 
teach the schools (their connection with coming to the school to give rice seeds to the 
students).  
 
John Kapi is KSS’s Deputy Academic Headmaster, age 35, from Kup Station. He went 
to Rosary High School, Aiyura National High, then UPNG for a Language and Education 
Degree in 1987-90, and Honors in 91; he started teaching in 1992. His parents did not go 
to school, but his eldest brother is a teacher, and the others are educated farmers. His role 
model as a student was Brother Peter Maise from Australia (now married) who is at POM 
International School as Headmaster; also Brother Leo, now at Divine Word, and Tobias 
Kagl, now a University of Technology Lae lecturer, were role models. As a student he 
used to watch their behavior and was impressed by their self-discipline.  
 

 
 
He has not been home since he moved away but he does have a successful duck project 
there, where “the ducks have definitely paid for themselves.” When he was a child he 
came from the village and his parents wanted him to ‘make it’---that was the message---
go to school and make it. He was a little confused, and by the end of grade 10 he didn’t 
know what he wanted to do, but Mr Maise encouraged him to go on to 11 and 12. His 
parents were proud.  
 
Mr Kapi says relevant education gives smart kids a chance to go back to the village and 
use their own resources---like his brother, a farmer. His brother makes less money, but he 
does well, and they are still very close. John is happy he took the academic route, 
although he now has fewer pigs. Another brother was a businessman in Kainantu and 
then Goroka and went on to take courses to become a teacher; he’s well rounded with a 
lot of experience n health, plumbing, carpentry, and is now teaching at Kup Primary 
School.   
 
He applied for this job (this is his first year at it) after spending nine years at Kondu and 
then Muaina Secondary Schools. The 3 secondary schools in Simbu are roughly similar, 
he says, but KSS has a bigger student body. At Kondu he helped Peace Corps officers in 
practical projects---rice growing, fish, educating villagers on food preservation and 
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sustainability. People’s expectations have been raised very high and they don’t want to 
start small now. But the relevant education reception was excellent at Kondu.  
 
Secondary education, he believes, is preparation for life of all kinds. Even the grades 11 
and 12 are preparation for life, if a student goes no farther. The same applies to primary 
school. He is completely behind the relevant education curriculum. He had no relevant 
education at the primary level himself, though, and at school he missed village lessons, 
too. “The skills back then were more traditional and now they’ve changed, so they’re not 
possible to be taught solely in village anymore.” Agriculture is back now in the 
curriculum because the stagnant economy demands it---it should be a core course, even at 
primary school level. It should be a well developed exam subject. English should have 
less emphasis, he says; tok ples in primary is very good and English is overemphasized. 
Both relevant education and formal education are important, together they prepare a 
student. His own daughters are in grade 3 and 5 at Kerowagi Primary School.  
 
Bridging from Elementary to primary and Upper primary should have more continuity, 
there should be teams on that in In-service training, so the feeder schools have consistent 
ideas of what is expected. It was done at Kondu, and it’s done here at KSS, but it’s up to 
the schools to send the teachers for training. There are now more than enough Top-Up 
teachers for grades 7 and 8, he believes. Community members can and should teach 
Agriculture, Business, Home Economics and even Basic Maths.  
 
Rural development is the future of PNG. Urban life is still for the minority and everyone 
still goes back home, but they need new information all the time. They need skills and the 
know-how to apply them. More links can be made with new information and markets 
through the internet, and these new information sources would make a big difference for 
rural people. What would be good for rural enterprise in the village would be Extension 
Courses as they were done at Kondu, but this needs funding. Technical courses could be 
given by DPI (which has generally not been helpful because they’re civil servants, always 
wanting to be paid.) “We should make use of the teachers and the DPI, and the resources 
at hand, to help the community. The place can get routine and boring otherwise.”  
 
Girls should get the same practical skills as boys. They are gender-voluntary now. [This 
is actually not so, as PS and Home Economics have become gender-mandatory again].  
School leavers vary according to the environment they grow up in---in POM, for 
example, they might need business and secretarial skills, not agricultural ones. In Simbu 
people are open, easygoing, good people; they have a clan system of generosity and gift 
giving without expected returns within a family. Quid pro quo may come much later. 
They are hardworking, and less worried or ambitious than Hagen people. Land pressures 
are coming to Simbu: Now if you move away and come back it’s hard to reclaim land. 
But land is also available from mother’s line and daughters still have rights to father’s 
land, so it’s flexible. 
 
Judy Malia teaches Home Economics, and is from Goroka-Popondetta parentage. She’s  
married to a Buka man (Martin teaches Maths and Science). She’s 31, and went to Hagita 
Secondary School in Milne Bay where they taught excellent practical skills for girls, from 
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Electrical and Construction, to Commerce and Accounting. She received her teaching 
diploma at UOG (and still wants to return to UOG). She and Martin taught for 3 years in 
Bena until one day the fights spilled over into the school and people came running 
through carrying guns. So they came here, where this is their second year. She has sons 
ages 10, 8 and 2 (and her sister is here to help look after them). The older ones are at 
KPS.  
 
Management respects teachers’ opinions here. “The Board of Governors is very educated 
here—the Chair is a Lands surveyor, for example---so they have great respect for 
teachers.” 
 
There are many subjects she could teach if there were enough staff: Interior Design, 
Pattern Drafting, Child Care (she believes the Science Department does some of this for 
grade 10), Hospitality/Entertaining. And girls should also have all the male practical 
skills too—as they may stay single or become widows. There is never enough time to 
meet parents and community, she says, as she’s a mother of three. Parents could come 
into the school to learn, or even to teach culture. An old local man used to come in and 
teach tumbuna culture to the boys. The community could make suggestions on what kids 
should learn. There is a great need for more accounting skills. People specializing in 
candle making oil pressing, peanut butter and other businesses could come in and teach 
the teachers. There would be some resistance to a clothing business by the school, and 
there are already a couple of women in the market selling handmade clothes and they’re 
reluctant to share their information for fear of the competition. But they don’t know how 
to make anything more than meri blouses, and there is a real need for shirts and dresses. 
A bakery would definitely have a market here, as would soap, candles, lanterns and 
almost anything else. Home care and hygiene are needed in the community too. Women 
are unwilling to share their ideas because of market competition (there are so few 
customers the competition is steep). 
 
She uses sewing machines and stoves in her classes. This year they gave her a K2000 
budget for projects, which is really good, but generally they don’t get enough money to 
buy better supplies and produce goods that could be sold at market.  The cloth for sewing 
projects is cheap, for example. For Home Economics she needs technical advice, teaching 
materials, time, teachers and community support. Home Ec does have exams. She 
personally would like more Social Science training at UOG, but also, for Home 
Economics, more practical training in oil, soap, peanut butter, and food preservation: 
things that can be managed in the village without electricity or stoves.  
 
Twice a term, every 12 weeks, the school inspectors come. But they don’t do much. They 
focus on the new teachers who need to be registered, and others who wish to be 
promoted. They don’t sit in on many courses or give feedback to teachers. They meet 
with teachers and pass on the department news.  
 
Relevant education should begin in primary school, she says, because grade 8 kids who 
don’t pass their exams still have to return to the village. Tokples is good in the schools 
but it is hard for grade 3 students to convert. Top up students coming to KSS also have 
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problems with English. They should continuously teach English and Tok Ples, but not 
Pidgin.  
 
Peter Wei  is the Provincial MAL Curriculum Implementation Facilitator, a new position 
established with VSO initiative. He is from Kerowagi, a graduate of grade 12 Aiyura 
National High and received a Diploma in Tropical Agriculture Vudal. He had no relevant 
education in his childhood. Nor were there any indigenous values taught in school. He 
missed lots of village skills like community socialization and the networks needed to get 
by in the village. RE is a must, he says, based on his own experience.  
 
The Silku tribe is enthusiastic and receptive to ideas—he thinks it’s something in their 
culture (he is Silku). His father went through Form 6 and was a Provincial Health 
Inspector; the family includes many professionals—teachers, and 3 others working in 
Australia. His wife is also a teacher. No single role model as a youngster, he was “always 
analyzing them as defective”, but he had a memorable English teacher from the WHP at 
Mt Hagen High School. He always wanted to return to the village, and is now involved 
with coffee cherry buying, vegetable farming and a (recently failed) chicken project. 
 
It depends on the student whether or not he/she should strive for a wage job; each one has 
to set their own goals. Goals are important even at the primary level, because personal 
achievement depends on setting and reaching defined goals.  
 
The purpose of secondary school is, first, to prepare for tertiary education, and to prepare 
for adult life. For primary education, the purpose is to give kids a goal in life, and to help 
them find an identity. “Balanced education is needed for a balanced life.” relevant 
education does not take away from the Academic Education. “It should be introduced age 
10 and 12, a time when kids become aware of what’s around them and their choices.” He 
teaches his own kids at home, too, to support the school curriculum. Teachers should be 
more involved in curriculum development, and parents should be more involved in 
education. All stakeholders are responsible for the child’s education—parents, 
government departments, teachers, everyone. “We don’t see the fire brigade or police 
come to the school and train students either [and they should be there].”  
 
“Agriculture should be a core course and the teachers should be properly trained for it” 
Development in the future rests in towns and villages. “The ideal PNG life is to have a 
place in town and in the village, and a vehicle and income, to support it all.”  
 
The strongest school-community links are with Agriculture and Expressive Arts. An 
Agriculture teacher must be a good farmer first, just like an auto mechanic. About 30-
40% of MAL could be taught by community members better than teachers. Teachers 
need further training, In-service. They need prep time that they don’t have, too, because 
it’s a demanding job. Field trips, resources and personnel from villages, garden plots—all 
these can be helpful, but teachers need time to prepare them. 
 
School Inspectors should be more critical and more open-minded in general about MAL, 
and the Provincial Division of education should also set achievable targets for each 
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school, then accomplish them. Not all high schools can be secondary school because they 
drain the provincial resources. Three is enough, he says, and they can concentrate on the 
11 and 12 grades. His students in 2003 and 2004 were well trained in Agriculture, they 
had good skills, and some left and others stayed on to grade 12.  
 
Simbu people are friendly, innovative, creative, and good at backbiting too, and 
discouraging others’ success---they ‘cut the tall poppy.’ Simbus have limited vision or 
ambition compared to Western Highlanders. The Principal and Board of KSS jumped to 
conclusions about his work early on, for example.  
 
Mr Mangre  is Headmaster of Kunabau primary School, age 45 or so. He is a grade 10 
KSS graduate, from Sinasina, and completed teacher training, then applied to the 
provincial schools and they posted him here. In Kerowagi Secondary School he got 
relevant education skills of sorts—farming, plumbing, carpentry and so forth. There were 
whites on staff then, and the teaching was better, he says. His favorite subjects were 
Social Science, Commerce and Mathematics. His favorite teacher was in Form 1 English, 
an Australian named Mary Morton; then later an ex-British Army head teacher in 
Agriculture, named Charles Ariston.  
 
“The secret to success at KSS is if half the facilitators are expats”---which was the case 
when he was there. They had a South African at Kunabau giving advice on food security 
but his funding ran out, he says. And there is a VSO volunteer in Kundiawa now.  
 
When he was a student it was a golden era, when there were plenty of opportunities and 
they never thought of returning to the village—there were plenty of white collar jobs to 
go around. In the village there is not much difference between any school leavers. Form 4 
leavers from old curriculum and grade 10s now are both unskilled. In his time 
opportunities were everywhere and more got through to wage jobs, but from the 80s 
onward these have diminished. He did not miss out on any village skills—he learned 
them during breaks. His children now may miss out though.  
 
He has chickens, a PMV business and coffee gardens in his home of Kum, ‘the model 
village’---a model, he says, because it is filled with enterprise. He has no professional 
wantoks or relatives. His father went to a Lutheran Mission school. He’s been 5 years at 
Kunabau, although he’s spent a full 27 years working in province, and 14 as a 
Headmaster. (When we interviewed him he had just come in from a trip to Madang).  
 
His staff is involved in curriculum development –he hears their ideas, he says. They are 
involved in staff training too. MAL has just started and it’s been well received so far. 
Secondary education is a rush (11 and 12), he says; the facilities are not adequate yet in 
the country, they are not trained well enough. “They pushed the reform too quickly.” The 
dual curriculum for primary level is good, but it’s going to take time for the methods and 
skills to be built into the facilitators. They need more training. Secondary reforms can 
then follow. The purpose of primary school is “to get most students eligible to go the 
whole route. There should be more choice after primary, yes. Graduates should be able to 
tell parents they are good at this or that, and they can choose courses according to their 
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strengths.” RE and AE should always be together, complementing each other, sharing the 
same weight in exams. RE should be introduced at age 15 or so, he says (which is 
interesting, insofar as he is introducing MAL at the primary level). 
 
His own daughter is at Don Bosco technical college, and his son is at KSS grade 10 (he 
was at Moina and this year transferred). Two older sons are at UPNG, and one son works 
as Finance Comptroller in Popendetta. He has clearly emphasized formal tertiary 
education for all his kids. There was a Don Bosco school meeting he attended recently 
where he encouraged his daughter to go into mechanics—they had automatically put her 
into something else—and he forced them to agree to this for next year. Boys should also 
have a go at Home Economics, he says.  
 
Every Wednesday is parents’ day at Kunabau, and parents do attend until about April, 
when they start to fall off. It depends on the student whether he or she should go on to 
tertiary—money speaks, and many parents can’t finance it. It is the parents’ responsibility 
to finance it, and the teacher should inform the parents of the child’s options. Parents feel 
bad if kids go to secondary school and don’t get a job afterwards. Too many grade 12 are 
unemployed. They should restrict the category of secondary school. The educated 
colleagues he knows are living better than the school leavers because they make a wage. 
Others are not living well in the village, they lack discipline or have bad associations.  
 
Parents shouldn’t be involved in curriculum, he says, but they can teach skills in the 
school. The Agriculture curriculum in secondary school is very important. (It should be 
in primary school too.) But it depends on the parents whether or not a school leaver can 
get a rural enterprise education in the village. If parents are gambling or drinking and 
wasting money, the kids won’t have a chance. Parents need to set the example. “The 
future of PNG development is in the village.” Generally parents aren’t smart about using 
their resources, and so their living standards are low. 
 
“Parents are not interested in distance education, so the Kundiawa office is dying—it’s a 
problem. The TSC should be at the back of all the staff, sheltering us and securing our 
employment. The school inspectors don’t come because of transport problems. Same 
with District Education Officers. The Provincial Division of education are big guys who 
never come.”  
 
He believes there should be random training on the curriculum in both KSS and feeder 
schools, and more awareness at the primary school level to allow curriculums to conform 
to KSS requirements. Two secondary schools in the area should be enough, to focus on 
their strength and keep the standards high.  
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John Bungo is HOD Social Science, age 32, and CTCS (Certificate in Tertiary and 
Community Studies) Coordinator. He’s from Kerowagi, Mt Bombai, and attended  
Kondu, then St Fidelis for grades 11-12, followed by Fatima Good Shepard for pastoral 
studies. After this he went to UPNG for 6 months (before being expelled), then back to 
the village to run businesses. He began with buai sales, then kakaruk, then roadside darts, 
and then he went to start a Moni Dinau microfinance scheme (in Hagen) which is still 
operating (with returns of 40-50% interest---?). He began with K250, he says, the first 
pay packet from supermarket work, which he quit to start businesses. Eventually he 
raised his fees for UOG and, although they didn’t accept him in Business Studies, he got 
a General education and Social Science Bachelors Degree and went on to do his practical 
at Port Moresby National High School, then Hagen Secondary School. After this he got a  
job at Yawe-Moses Secondary School in Chuave (where he saw the Wok Meri 
indigenous women’s microfinance system in ples) and quickly rose to HOD in 
Economics “because all the students did so well in my courses.” He was an Economics 
and Geography teacher when he arrived at KSS, where he is now HOD Social Science, 
and then he brought in the CTCS (fees are K200 per course, and a grade 10 must finish 7 
courses to finish grade12, or K1400).  
 
He wants to go back and get his Business Studies Degree at Lea Unitech, then work as a 
tutor or be hired by a private “transnational” company that can eventually sponsor his 
Masters and PhD studies. He has twice applied to the AusAid scholarship program, and 
twice been rejected. He is now working on a Diploma in Accountancy and Business 
Management from UPNG Open. But he’s also attending a local night school at Faith 
Business education, run by retired accountant George Phil (offering evening courses on 
sales, marketing, business management and computing). His is an accounting class, for 
K1500, and there are 8 others in the class. 
 
He did Seminary at Fatima and Good Shepard St Fidelis in Madang, and in both places 
had expatriate brothers and sisters teaching excellent personal development skills as role 
models---they worked all the time, especially the Americans at St Fidelis in Madang. He 
says he has the best Personal Development skills because of them and for that reason he 
taught PD at Chuave and at KSS, although he recently gave up the position. It went to 
Reverend Tondul who is an elderly man and should give PD a pastoral spin now. John 
used to bring in Taia Bigboi for two weeks at a time to teach the grade 12 kids the  value 
of MAL and village skills—this was especially useful just before their final exams. 
 
His sister is a top up teacher in Kainantu, married to a high school teacher, and one 
brother is a University of Technology teacher in Business Computing Systems at Fatima. 
He has 4 brothers and 2 sisters. His third brother is in Fatima grade10. His mother raised 
pigs and put all 6 kids through school. His father was a drunk and a hambak who only 
went to grade 4, and beat his mother for her money all the time. She was a role model. 
Now she even looks after his two sons in ples. He was also raised by an Uncle who 
pushed him through school, always encouraging him. John had an interest in business 
from early on.  
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But there’s also a question about whether John is going after education for education’s 
sake, ranging from Seminary school to Teaching and Economics, and now to a PhD in 
Business Studies---to what end? This may be a case of obsession for formal education, a 
function of values laid down by Australians in his youth. Some might ask what a PhD in 
Business Studies could ever lead to. On the other hand, it might be just a voracious 
appetite for learning, unabated and uninspired by the need to ‘make a living.’  
 
He believes the two streams of the curriculum, relevant and formal education, should be 
integrated for the betterment of village-based careers. In 2007 he wants his grade 12 
CTCS students to graduate with KSS grade 12’s, and will invite the Vice-Chancellor of 
UPNG Open for the ceremony. (He says this is something he may be able to effect 
“because I was responsible for graduation ceremonies at KSS last year”). 
 
He believes the community is receptive to relevant education and if the school held big 
meetings the community would come and the school, in turn, would hear their 
suggestions. Villagers, he says, still lack skills like bookkeeping. But practical skills are 
never enough in the village because they don’t have the technology---like a wokabaut 
sawmill or the start up money for another business. They need technology to start up 
markets. Once people start living more in western style this will create demand for more 
cottage industries---like furniture and so forth, he says. Even though Kerowagi is filled 
with kit houses still there are no markets for these things because people are living 
traditionally in the new houses.  
 
Villagers need the encouragement and strong leaders with know-how to get things 
started. Villages need roads and networks for markets, then electricity. Volunteers tend to 
see their projects fail because there is a collective ‘cut the tall poppy’ syndrome for 
innovators, and even threats of sorcery. There is also a brain drain where educated people 
are running back to town because they don’t have the basic social services in place. The 
future of development is in the village. Those people who are raised in town are never as 
self-reliant as villagers, they are helpless in ples, and more dependant in general. He 
believes the ideal life would be a place in town with businesses to run in the village. If he 
had a daughter he would push her to go through Uni, because he himself has seen the job 
opportunities open up for women in the gender equity age. Some parents divert them to 
college or to finishing for safety reasons. Parents don’t so much resent teachers here 
(although they do in other places).  
 
They’ve already got streaming in grades 11 and 12 and want to turn the practical stream 
into core courses so students can be graded on the relevant stream as much as on the 
academic one. But he started the 9th grade streams for voluntary Practical Skills, 
Agriculture, Home Economics and Commerce whereby kids could choose during their 
elective times. The timetables are yet to be fixed, though, and it’s week 7, he says. Also 
the grade 12s have been given free periods they cannot afford because there are  
minimum contact teacher hours required before sitting exams, and they will fall short. 
Also the grade 9s who took elective practicals last year and are now placed into 
something different will not be able to be assessed at the end of the year, as they don’t 
have the hours; so they won’t be certified. He would suggest that streaming in grade 9 
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continue, rather than stop. He is especially disappointed that the grade 9 girls who did 
Commerce last year cannot continue this year in grade 10.  
 
In 2003 when he first arrived at KSS he gave In-service training in Personal development 
to the other teachers, on discipline. The result, he says, was that in 2005 KSS was 4th in 
the country for marks. He has a rare skill, he says, for Personal Development because of 
his experience with expats. The school had made a proposal to have the CTCS come from 
Hagen to KSS, and now John has the job of managing it.  
 
He also wants to bring EFPOS here to Kerowagi. He thinks Taia Bigboi Tine could teach 
income management and gardening to the kids, and he himself could teach microfinance. 
He wants there to be a micro bank on campus and to have Commerce students doing 
inventory at the canteen, so it can be incorporated into the school course.  All teachers 
here should have Administration and Management courses, he says, to develop character 
and raise the moral standard. A lot of educated Simbu have left the province because of 
the politics in ples that bring them down.  
 
Outstanding teachers are Mr Gomana (Chemistry), Mr Kono (Biology and Maths A), and 
Peter Agua (Maths). 
 
Oliver Lolobo Headmaster of the Christian Integrated School in Aglaur Village is 32 
years old and has a Degree in high school teaching from University of Goroka. He is a 
good example of the first-generation educated man who sees the value in rural 
development and relevant education for all, even though he begins the interview by 
saying “The purpose of secondary education is to prepare students for university and 
white collar jobs, and the purpose of primary education is to prepare them for secondary, 
as well as to shape students to be self-reliant when they leave school.”  
 
Originally from Okapa,  EHP, Oliver taught for 5 years as a high school teachers and 
took up this post as Headmaster of Aglaur Christian Integrated School this year. There 
are no Provincial government monies for Christian Integrated School, and so school fees 
become a problem, especially for parents who have 4-5 kids in school. “The dual 
curriculum is the best approach and my opinion in that more time and priority should be 
given to practical or vocational focus than to academic.”  
 
“I think relevant education is a good start and the national government should support the 
Provincial education Division to fully implement relevant education in all schools for the 
betterment of our future generations.” 
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“Agriculture is the most important relevant education course because it is the backbone 
of the country, and also land is accessible, we are naturally agriculturalists. Students who 
can’t make it further to college can go home to use their agriculture skills to sustain 
themselves. Agriculture should be a core course.”  
 
The future of PNG development rests in the villages. What is most lacking in the villages 
is government support financially and technically. Some educated people lack practical 
skills because they have theory and no practical skills. “I think it is possible for teachers 
to work together with community members and it will have some impact; community 
members have skills and experience. There are resources in the village and villagers lack 
skills or financial support to use their resources.” 
 
He received no relevant education before grade 7-10 when he took Practical Skills. 
“There was a choice of specialties too, so I chose carpentry and we sawed timbers and 
measured to make a table and a desk, and it was fun. Our teacher was an old Goroka 
man.”  
 
“When I was in University I read the Matane Report and I agreed with his report and I for 
one support him and my comment is the government should review its education plan and 
change its approach [so] that [it] suits PNG nationals.”  
 
He does not have any business enterprises of his own. His parents finished grade 6 and he 
has no professionals as relatives. But he became prefect at high school, and he considers 
himself a success because of all the hardship he came across in his profession. He always 
planned to return to the village, too, and did not fail to learn village skills growing up (so 
he is prepared). “Should smart students always strive for wage jobs? My answer would 
be yes and no, because a student can be smart but he will always and for every night 
come back to his village because he owns a portion of land.” 
 
Group interview with Cathy Wagl (34), Jennifer Teine (26) and Kerenga Siune (58), 
two grade 6 teachers and the Upper Primary Coordinator. Cathy went to Kondiu 
Secondary 1987 to grade 10 and then Holy Trinity Tech College in Hagen 1988-89. She’s 
from Kerowagi. Jennifer went to Bena Bena High to grade 10 and Madang Teachers 
College 1995-1997. She’s from Heganofi. Kerenge Siune went to Asaroka High Goroka 
to grade 8 and then Balob Teachers College in Lae 1968-9. He’s also from Kerowagi.  
 
Kerenga Suine, KPS Senior Teacher and Upper primary Coordinator, age 58, is teaching 
7 subjects: English, Maths, PD, MAL, Science, Social Science and Expressive Arts. He 
first taught in Salamaua from 1969 to 70, then Gumine in Simbu, and Koroba 
Community School (SHP) in 1974, then Yokeya Community School in Gulf in 1975, 
then Mendi in 1976, and in 1977-91 Park Primary School in Manus. Since 1992 he’s 
been at KPS.  MAL was introduced to KPS in 2004, when it was selected for Upper 
primary learning outcomes for grades 6,7 and 8. MAL should be a core subject at KPS, 
he says, because it’s integrated with other subjects and gives practical education to 
students. They learn to do for themselves. RE should begin in Elementary and go through 
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secondary because Elementary kids need to name things like garden, sewing machine and 
money. They will learn more when they go into primary and secondary, and become fully 
aware of these practical subjects for later on. 
 
“The Girls’ Acceleration education should be introduced to all primary schools. This is to 
educate both girls and boys, and encourage girls [to be aware] that there are opportunities 
ahead of them. Nowadays most girls are left out in the village and are married at a young 
age.” 
 
Every Wednesday KPS holds a Parents and Teachers meeting from 10-12 pm. “At times I 
talk to parents regarding students’ learning and the new reform. Some do appreciate it. In 
the meetings we teach parents to help their children learn at home, and to take part in this 
new reform.”  
 
Jenny Teine is from Eastern Highlands and had relevant education in Bena Bena High in 
1991-94, from grade 7-10. “I took up Home Economics, which was the best. This was 
because there was a lot of Practical. I learned sewing, cooking, making house decorations 
using wools. I learned all these, it is essential because when I left school I could do them 
for myself or family and it could be made for sales to earn income. I can sew meri 
blouses, collar button shirts, skirts. And cook pastry, make baby food, and pineapple and 
fruit jams. Grade 7and 8 had a female teacher from Simbu married with a child. I enjoyed 
her lessons because they were always motivating. The grade 9 and 10 female teacher 
from Mendi was middle age and I didn’t like her because she was tough. But I learned 
many things from both.”  
 
Her father completed grade 8 and is employed with the Works Department. Her cousin is 
a Doctor at Goroka Base Hospital and an Uncle is the District Elementary Coordinator in 
Heganofi, while another is a teacher at Kikori Primary School. Her role model was her 
high school Maths teacher, Ms Catherine Yegiora from Kundiawa. “I admired how she 
dressed up, her approach to people and how she conducted her lessons. And also how she 
played basketball. When I saw her I thought of becoming somebody like her as a teacher, 
that is why I’m now a teacher.”  
 
“When I was a student I planned to go back to the village because I saw that my family 
had a great need for me to support them in terms of finance and other small activities for 
which education is needed for better development.” When she was a student she also 
learned village skills, almost all of them. ”Because I was brought up in the station I did 
not get along well with village people so I did not learn much because I should have been 
with them—in language, singsings, stories and songs—these things I missed.”  
 
“The purpose of secondary education is that students need to acquire all the necessary 
curriculum at that level so they should go, in order to help them qualify for further 
studies, jobs or other reasons. In the old system the students completed their education at 
grade 10, but today the reform in education has given them the opportunity to go through 
until grade 12. And this costs too much; it is giving parents a burden in meeting school 
fees. It is good to see students finish grade 12. However, the dull students are also going 
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through the system to finish grade12 so when they come out, all school fees are wasted 
because they do not get a job. Therefore we think the old education system in still the 
best. Because we do exams in grade 6 and 10 and the best students continue while the 
others go home and are not a burden on their parents for school fees.”  
 
“The purpose of primary education is now to change to the curriculum relevant to PNG 
ways of life. One thing is to promote 9 years of basic education: primary to grade 3 to 
grade 8. Under the reform, 9 years includes Elementary education. We are trying to 
develop a child spiritually, mentally, physically and socially, that is integral human 
development. So with the new curriculum we are using, we are trying to provide 
opportunities or education for all.”  
 
Relevant education should be introduced from the Lower primary (grades 3-5) to Upper 
primary. KPS is teaching only in Upper primary now. Agriculture is good because it 
helps the dull students by providing skills which they can implement in the villages as 
farmers and to make money. It should be a core course in PS because it helps develop 
basic human needs at this time (primary school). It helps children learn agriculture at an 
early age. 
 
“There are indigenous values taught in school because we are told to relate learning in the 
classroom with traditional values and customs. For example the culture in 2005, KSS 
gave KPS a big heap of food in an exchange. This event is called Mokunabir. In June 
2004 KPS had given KSS heaps of food with pigs and KSS dressed in traditional bilas 
and received the food. In December 2004, KPS dressed in traditional bilas and received 
the food from KSS… This was to maintain the old culture of the Kuman people in 
Simbu.”  
  
Teachers need further training and In-services and more resource books to teach relevant 
education smoothly. Community members like Mama Groups should be brought into 
KSS and KPS to deliver skills.   
 
“A successful person, for example, would be businessman Gende Apa. First he had a 
retail business in 1998 in a small building but now his business has grown too fast that he 
is doing wholesale, and his building has expanded. He provides for almost every 
customer in the district. He deals with cash only, no credit, and that is why his business is 
so successful.”  
 
 “The best PNG life is to be a subsistence farmer. Because they grow food, coffee, pigs 
which does not cost them much money. They sell to earn money and for personal 
consumption.”  
 
“As a parent I would like to know exactly what has been taught in the reform. To find out 
if the new system is better than the old one. I would ask to know whether the students are 
enjoying the reform and if the answer is no, I could give some ideas to help teachers 
practice the ‘child centered learning’ instead of ‘teacher centered learning’ so students 
should be given more opportunity to learn by themselves and express their opinion. Both 
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teachers and parents should be more involved in the school curriculum. Because teachers 
need to know the traditional calendar to help plan our lessons. In reforms we look at 
traditional and educational calendar to make lessons, such as Easter—how is it celebrated 
in Kerowagi?” 
 
“The Simbu people are so aggressive towards any problems arising, they mean to make 
matters worse before solving problems. They are good towards visitors and strangers but 
at times you would not know who they really are. They say things in parables, they do 
not speak directly. They are also good at marrying many wives and 
husbands…[Nevertheless] the community in Kerowagi are helpful in providing food to 
new teachers, nurses and other workers. They get along with them. Generally speaking 
they are good people.”  
 
In Jennifer’s lesson on Thursday March 9, part of her MAL topic was ‘ways of getting 
money.’ She told her grade 6 students to bring any kind of vegetables to class, so they 
brought pineapples, pumpkins, greens, carrots, passion fruits and others. They sold them 
in class and the students bought the vegetables themselves. The money received from the 
sales they kept for the class.  “The purpose of this class’ ‘bring and buy’ activity was to 
introduce the students to know that you can be self employed to earn money. You can 
make garden and sell crops to earn money in the village.”   
 
Rose Teine, is Deputy Principal Kerowagi Primary School. Mrs. Teine is also an 
External Assessor in the education Reform within the Simbu Province. She goes to other 
primary schools to assess teachers’ work with regard to the Reform. She was trained by 
CRIP-Curriculum Reform Implementation Program with the PNG education Institute. 
She got her training in Port Moresby for four (4) years and graduated with a certificate. 
The education Reform in Kerowagi Primary School came in 2004. In 2005, the school 
had the reform implementation, planning and program. And in 2006, they will have 
assessment and reporting in which the teachers are to apply this. Rose is responsible for 
the education reform in Kerowagi Primary School where she will be assessing the 
teachers’ performance. There is not enough aid (money) coming into Kerowagi Primary 
School, she says, and there are not enough teaching and learning materials. “VSO will be 
in a good position to help find donor funds.”  
 
The school has a program called Community Based Learning in which the whole school 
meets every Wednesday from 2-3 PM. The students are divided into 2 groups. The first 
group is Agriculture: students work in plots to grow cabbage, tomatoes, broccoli, and 
carrots. They also raise chickens to sell and this year they are looking after 2 pigs. The 
2nd group is MAL beautification. Students plant flowers and clean the school grounds; 
some students bring flowers from hone to plant in school. The Community Based 
Learning (CBL) started in 2004 and is still taking place. The teachers assemble students, 
and give instructions; it’s a very effective program. Teachers and students cooperate very 
well. 
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“The Mama groups should share their skills and expertise with young ones…[because] 
local people should feel that the primary and secondary schools belong to them so in one 
way or another they should all work together.”  
 
“The purpose of primary school is to equip the individual with knowledge, skills and 
attitudes for effective in Communication, Numeracy, Resource Development, Social and 
Spiritual Development. The purpose of secondary school is to equip students with the 
knowledge and skills in order to get paid jobs. 
 
“MAL develops students physically, economically and socially. MAL is also interesting. 
Home Economics, Practical Skills and Agriculture are integrated. It is good for effective 
project to be run. MAL will make revenue for school. For example Agriculture crops like 
cabbage have been sold for the school in 2005 and the cabbage sales earned for the 
school was K1200. 
 
“It is good to have dual curriculum. It will help equip students to live in a village to make 
a living if they do not make it to higher institution. And the other is that those who make 
it to higher institutions will have a while collar or paid jobs.”  
 
The ideal life of a Papua New Guinean, she says, is having a paid job and also enjoying a 
village lifestyle. “He or she can adjust to the two ways of living. An example is that a 
person who is a good businessman, helps the community and even though he does not 
have a paid job still has an ideal life.”  
 
Valantine Dix, age 29, from the East Sepik, is teaching Maths and Phys Ed at KSS. This 
is his 7th year in Phys Ed, his specialty subject. He believes Agriculture should be a core 
subject, and RE should begin in secondary school because their minds are fully 
developed and they can learn the skills better. RE courses like commerce or bus studies 
or bookkeeping should be introduced to support agriculture. 
 
“We grow cabbages, corn and kaukau, and rice at KSS. The rice was a success even if he 
didn’t participate; it was milled here and distributed to teachers and community. It tasted 
sweet and good compared to factory made rice.” Projects like layer chickens should be 
introduced, he says. “I see out students going back to the community and imparting the 
skills and knowledge they have learned, that’s how the community can benefit.” He 
thinks students should remain in school for a period of four years so to get enough skills 
and knowledge. They need English and Maths and other formal education courses to help 
them in day to day dealings.  
 
Regarding Tok Ples Elementary and the reforms: “PNG is a diverse country and how can 
a Simbu man working in Madang and his kids in primary school there learn tokples---for 
what? It’s irrelevant, I don’t agree with it.” 
 
Bon Wendy, 36, is from Yagi Village, Madang, and she’s been teaching Agriculture and 
Science at KSS for 6 years. She would like to get some more Science research skills, if 
possible. The MAL curriculum is different to what they’re teaching in secondary school, 
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she says. Relevant education should begin in primary, because students drop out in 
grades 7 and 8. Foundations should be built in primary so students can more easily make 
their way up to secondary level. 
 
Similarly, she says, “I don’t agree [with tokples in Elementary], because…if there is a 
good bridging from Elementary 1-2 and to grade 3 it would be all right. In Elementary 
most kids speak Pidgin, so when they get to primary school and secondary school their 
English is very bad, and it’s hard to communicate with them.” 
 
She says the KSS administration is supportive of Agriculture because it’s compulsory for 
grades 11 and 12. But teachers are also trying to make it a core subject.  The students 
have a positive attitude because most of them come from subsistence farming 
backgrounds, so when they’re asked to bring seeds for bananas, corn, or tools, they do it. 
The school grows rice, kaukau, and in the past cabbages. “Last year we planted legumes 
to give nutrients back to the soil. Rice didn’t succeed because it was always raining and 
pollination didn’t happen, and birds then ate the rice before it was harvested. Because 
there’s maintenance work with the drainage system, land is a problem here. But we can 
introduce pigs.”  
 
She raises her own vanilla; and her husband’s father owns 3 houses (of 4000 chickens 
each) in Lae, plus a cocoa farm. Clearly she and her husband are bourgeois farmers, 
setting an example of rural success. Moreover, she brings in a wage, and they live in the 
pleasant surrounds of KSS, which is excellent teaching staff accommodation.  
 
Peter Aglua, 48, from Nombona, Kerowagi District, has been teaching Maths, Social 
Science, Commerce, Science, Agriculture, Home Ec and Practical Skills for 26 years, and 
this is his 6th year at KSS. “I believe strongly [RE] should become core because there 
aren’t any job opportunities. Eventually students will end up in the village, even though 
Simbu is running short of land, the little land that we have needs to be effectively farmed 
for survival.” It should begin in primary school, he says, “because grade 8’s are leaving 
school and we have grade11 and 12 that will end up in the village too. The good things 
about PNG is we all own land. For this reason Agriculture should be a core subject in 
grades 7-8 and 11-12…. “There has to be an exam, what’s the point of teaching without 
an exam?” 
 
Despite this support for agricultural education, he also says that “In PNG we don’t need 
to go to school to be subsistence farmers, our ancestors were subsistence farmers without 
formal education, and they survived. So automatically we learn it from our parents.” He 
believes a  student should be in school at least 4 years in secondary, to learn English, 
Commerce, Science and other subjects. “Females can do whatever males can—engineers, 
pilots, mechanics and more, and some jobs men do females are even better at.” 
 
The first materials that should be updated and re-supplied are the text books. “Most of the 
skills we learn are from the book. Another thing that has to be supplied is modern 
teaching aids and models like human forms in science, so they can see it, feel it and rip it 
out. The text books or pamphlets for primary school should also have building materials, 
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and Agriculture should have spades and digging forks. I use teaching aids, models, 
practical tools kids can touch, see and use. Subjects like Agriculture should be practical 
to learn from it, that’s what I really believe.” 
 
“They respect me a lot in this country, I wrote the first teachers handbook for Upper 
primary schools. I’ve been doing the first five year plan for the Simbu education 
Division, and last year I did the 10 year plan. I just came back to teach.” At home, “I 
started growing carrots and cabbages, I put up a trade store, ran a PMV and the only thing 
I found out is that I can’t leave it in another person’s hands, except me and my wife. If 
we take total control this is the key to success. I so learn from my mistakes.” 
 
“I’m planning to go to Queensland next year to school. I want to write books. I started 
writing and I’m on my fourth book and nearly finished, and I want to go back to school 
and learn more skills. I started writing in 1999.” 
 
“I have been doing extension teaching for 13 years without assistance. I go from 
community to community or hauslain to hauslian talking to them about gardening instead 
of wasting time. Time is money-- do something; nothing is for free in this world. A lot of 
people have changed due to my awareness campaign and a leading farmer in food 
production in this district, Taia Bigboi Tine is a result of my work.” 
 
“When Peter Kreidok was at Kondi Secondary School he introduced rice and conducted 
extension work, that that’s where we learned rice growing. Now there’s not much 
extension work…If we grow wheat or rice here we can pack the seeds and distribute 
them to communities… Students go home and teach their parents how to grow rice…In 
animal husbandry we can give them piglets or chicks, we can conduct courses on how to 
look after them, or learn skills. There are plenty of markets. The community would come 
in because the District is highly populated, also we are the centre, so whatever we sold in 
the market people come in to buy from all over. There are [community] experts in 
agriculture and they are interested in working with KSS but the only thing is, they expect 
something in return for their services. So the administration must come clear on that; are 
they going to pay people for their services?” 
 
The administration needs agricultural experts, to some extent. “Three quarters of school’s 
budget is eaten up on food and the only way we can save money and develop the school 
is to subsidize the cost of the Mess. That’s why most Principals support agriculture 
projects.” 
 
“The biggest problem we have [is] at the end of the year some or most teachers are 
transferred out. We have a big problem with appointments, people are either promoted or 
some move out of the province, or some the board members complain about and request 
that they go. Others apply to stay back, but their wishes are sometimes ignored, so there’s 
no stability in appointments, unless you have a tenure position, then they can’t move you. 
If you are acting on a position they’re definitely going to move you. I think teachers’ 
positions must be stabilized. I suggest maybe all teachers are contracted in one school for 
a number of years so we can complete our plans and then move on.” 
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KSS school leavers are not much involved, he says. “Those who leave school don’t seem 
to come back again, so how can they be involved?” 
 
When asked about tok ples education and the reforms, he says: “Bluntly I don’t like it, 
tokples maybe in the first year in Elementary Prep yes, but going on is rubbish. For other 
Papua New Guineans it’s fine, but for us Simbus it’s a small place and we want English. 
Forget the tokples.” 

 
Michael Nilki , 31, from Simbu, has been teaching Computer Science at KSS for 2 years. 
The subject is compulsory, he says, and what they are trying to do is make everybody 
computer literate. “The assessment part I’m still working on….I use the textbook 
Introduction to Computers, and my own books, but we need text books. I’d like to go for 
In-service to acquire more computing skills, too.” 
 
“In my opinion agriculture should be a core subject because agriculture is our backbone. 
In primary school it’s all right, but they may be too young so when they go back home 
they may not implement the skills. I think there should be exams for relevant education.” 
 
“Because the literacy level us very low in this area this relevant education can benefit in 
terms of information they receive from us on farming, how to grow rice, mulching, and 
the use of organic pesticide. We have people who are trained at the University of Vudal 
who can teach people fish farming and cattle, but time does now allow this now. In the 
community there are experts there, too, but they [have not shown] any interest in helping 
the school.” They have no contact with ex students, nor do they know where they are, 
“otherwise we’d use them,” he says. 
 
Kono Samuel, 36, from Koinima in Simbu is in his fourth year teaching, and first year 
teaching Physics and Maths, at KSS. “Most principals request for personal inspection 
because after inspection they’re promoted.” 
 
“Definitely Agriculture should be core because Agriculture, Commerce and Practical 
Skills are the core subjects that will impact their lives back home. I think relevant 
education should begin in primary school because that’s where some basic skills of 
agriculture can be taught if they don’t get into secondary.” There should be exams to 
make Agric core, and students should be in school for a minimum of 4 years of secondary 
to get courses like English, Commerce and Science, which will benefit them.” 
 
“Up until now the parents [have been] concerned for their children but they don’t know 
what RE is, and so we haven’t met with any of them about it. There’s no proper 
awareness.” 
 
“There may be experts in such fields in the community but I don’t know if they can show 
their interest in working with KSS.” 
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Dii Woglo, a female teacher at Kerowagi Christian academy, is from Kumbakande 
village, Kerowagi, age 30, and she finished grade 10 in 1995 (and grade 7 at KSS in 
1992). Her family sent her to study with Niugini Computers in 1997, in Port Moresby, 
and then to an accelerated Christian education (1998) in Hagen, to become a teacher. She 
is also selling kerosene, and secondhand clothes, to supplement my income. It is her 
Home Economics skills she uses most—sewing and making crafts, like flowers out of 
wool, to sell. She needs more agricultural skills, though. “In high school grade 9-10 my 
teacher was on and off, he did not teach agriculture well, instead of having agriculture he 
sent us out to play, so I did not learn much.” This is a modern life now, she says, and she 
wants to have a house with a TV, a fridge, electricity, or a completely modern house. “I 
will try my best to get a good education and save money to have a modern house.” She 
could teach herself new skills, but she also needs more education. Relevant education 
courses should be core, she says.  
 
“Mr Michael Agua was an outstanding teacher. He was smart in teaching and came to 
school on time. He liked all students, and in return all students respected him. He taught 
Social Science very well. We understood his lessons in grade 9-10.” 
 
KSS has good discipline and teachers are very cooperative with the community. Many 
graduates from KSS are successful business people, she says: they own cars, trade stores, 
and some have become farmers with cabbage gardens and sell at market.  
 
Rose Umba, age 26, is a grade 8 MAL teacher at Kunabau Primary School. She went to 
Anigl primary School, Gumine Provincial High, Yawe Moses Secondary School and 
Kaindi Teachers College for a Diploma in primary Teaching. She comes from  Bogo in 
Kerowagi District and has been teaching Kunabau for 4 years. 
  
She tells us the purpose of secondary education is to cater to students in secondary 
school, due to the increase of primary school students passing grade 8. The purpose of 
primary education is to engage all kids in the village in learning basic skills so they can 
fit well into society when (or if) they don’t make it to grade 9. “It’s good to have a dual 
curriculum because some are good at academics and some at vocational studies.” 
 
Both her parents are teachers. Her father is a community school teacher; her cousin is an 
accountant; an uncle is a lawyer; and her husband is a civil engineer. She had RE in 
grades 7-10, including Agriculture, which had to do with gardening and raising animals, 
“and I enjoyed it because I knew I’d be living on the land in the future.” Home Ec was 
about grooming, cooking, sewing---for income and to raise a family. Her Home Ec 
teacher was from Simbu, and “she taught us everything in detail, and even took us in 
practical so that we could use our hands to produce things we’d learned to make.” 
 
She considers Dagama Camilus, for example, from Kunabau village, a successful person, 
because he has a coffee garden, a car and a house, even as a simple man. He is a 
shareholder to some business firms but he doesn’t show off; he’s a politicians and a good 
leader in his own community, and he’s respected. 
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The people of Simbu like to share, and they accept new ideas and adapt to changes very 
easily. For the new reform in education the Simbus were the first to implement it, she 
says. Their main income is coffee, and their human resources are their real hope for 
future development. Most Simbu school leavers are still eager to get more skills, she 
says, and plenty are engaged in technical schools like Don Bosco, Barawagi Mingende 
Tech School, Kundiawa Tech, to get more skills. 
 
 “Villages lack good living conditions; people cannot look after themselves and don’t 
know ways of preparing food; they have an attitude problem and take drugs, drink steam 
and spread AIDS. [At the same time] some educated people don’t know how to build a 
house, or how to budget their money.” And yet she agrees there are community members 
in a position to be invited to schools as guest speakers, demonstrators, and role models. 
 
“Gender equity is part of the reform. When girls are trained for the male-oriented jobs 
they perform well and are committed. Boys should be taught Home Economics too.” 
 
Joseph Dilu, Principal of the Kerowagi Primary School and the PNG Teacher’s 
Association president for Simbu, age 43, is from Gembogl District, Simbu. In my village 
we have family business-a dump truck to carry gravel, for hire. My father was an aid post 
worker. My second brother is the Technical Vocational School Inspector in the highlands 
region, and my 5th brother is a Catholic priest. “I got my teaching certificate at Kaindi 
Teachers college way back in 1982. I have gone into a lot of Tertiary institutions to do 
my studies, but did not complete them due to work commitments. I started of as a 
classroom teacher, then to senior teacher then up to Senior Subject Master then to Deputy 
and now I ended up as the Headmaster. I have been here for three years and this is my 4th 
year. I came in 2003.” 
 

 
 
The purpose of primary school, he says, is to prepare the children to get into the next 
level which is the secondary school. But those who cannot make it go back home to make 
a living. It’s good, then, to have a dual curriculum.” Some of these skills are life time 
skills like what we teach MAL, home economics, agriculture or carpentry taught in 
technical schools the student learn that skill and it is in built in the student when he goes 
he goes out with the skill for lifetime…When you teach English and Maths they will not 
use it to help build the house or fix a car. When a skill is in built in a person it is in there 
and it will help him or her when they go home…. Students’ plant cabbage in the garden, 
raise chicken, and now they are trying to plant kaukau to sell at the market. Parents bring 
pigs for school fees payment. We are telling parents to pay pigs instead of cash, so this is 
from the Simbu education Board where I am a member. And some parents are doing 
this.” 
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“Our teachers do influence us. At that time [when he was a student] we were with the 
whites so their dressing and white socks and these influence me to become a teacher. 
Nowadays, these things are fading away.” Nevertheless, he says, “Most of the people 
who influenced me are Papua New Guineans. Gabriel Kambo from Simbu who was my 
Headmaster.  He was always on time for school, dressed professionally like socks up.”  
 
“I think [successful people] are people who humble themselves, I will not call their 
names, but those people who are humble, self trained, who have enough money to live 
and have skills to develop themselves, are successful. I have respect for them and see that 
they are always successful because I see in good times and bad times they are prepared to 
meet the challenges. This is how I judge people, not with money, not with work but 
attitude.” 
 
“I always saw that there is a need back in the village, to be with the community, to help 
them out in small ways. It is good to be with the community. Some people need to have 
ideas about the outside world, some do not… With me going back to the village, I will 
not make a big difference but a slight difference there, talk to them and share my 
experiences as a leader.” 
 
KPS started in 1964. It was built by the Local Level Government Council. “One time I 
came here as the PNGTA President for teacher recruitment and I asked where the office 
was and they sent me over, and I saw that the office and classrooms were not good, so 
because of this I came back.  Now I am here to help straighten out the school.”  
 
“Relevant education will help in the long run. But the parents will come and say we did 
not send you to study Home Economics, we did not send you to learn Agriculture and 
others, we want you to go and learn Maths, English, Social Science and why did you do 
so? If the community is well educated then Agriculture, Home Economics, Commerce 
and Practical Skills will fit in there.” 
 
“We now have MAL where we raise chickens, plant cabbages and other products. It was 
sort of an eye opener for the parents, so they see that our children can make gardens, 
make mulch and know what time to harvest crops. It should be introduced in an early 
stage, way back in grade 3, so that it builds up and when they proceed to Upper schools, 
on secondary school, they will know what to do.  
 
Parents are willing to learn, and teachers are willing to share, but there should be some 
incentive in between these two to get these two groups together. The government has to 
set incentive (money, vehicles, and materials) for teachers to take part after hours. Some 
mother groups can teach food processing and others. It is good to bring them in. we 
engaged the students to make jam last year. Teachers also need further training to boost 
their morale.  
 
“We are all tied up with policies in the curriculum so there not enough time for 
indigenous values to be taught. More time should be given to this, and that should also be 
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a core area we should focus on. The reform it is for the white people, and one day 
[traditional custom] will fade away.” 
 
“As a father I am the first teacher in the house so I need to be fully involved in the 
curriculum of my child.  I wish to contribute positive ideas to lead him or her to be a 
good citizen. And give advice to be good.” 
 
“People should teach small enterprises. Some people do have money, so during coffee 
season people can start businesses and they should be taught some basics about 
bookkeeping to help them to start….[Also] the road condition is bad, there is no 
maintenance to the existing roads and some roads in the remote places are difficult to get 
through by trucks.” 
 
“Educated people lack discipline and don’t contribute to the development of our villages. 
Self discipline it means to be with the people and help out the community and take part in 
community oriented activities. All these will make a big difference in a community.”  
 
Tobias Baga, at Koronigle, age 34, is from Gembogl District, Simbu, and Deputy 
Principal at Kunabau primary School. He went from Mt. Wilhelm High School to Balob 
Teachers College, for a Teaching certificate, then the PNG education Institute for a 
Diploma in primary education. He later got his UPNG Adult Matriculation Grade 11 and 
12 certificate, and a University of Goroka Bachelor in education, in 2005. His sister was a 
teacher so she influenced him to become a teacher. His brother is a Geologist, his sister is 
a teacher, his uncle is a CIS warder, his small brother is an electrician and his wife is a 
nurse (but his parents did not go to school.) His grade 10 teacher was a Catholic Mercy 
sister from Australia and his role model.  He was inspired in school and didn’t want to 
return home to the village. 
 
“The purpose of secondary education is to prepare for formal training for paid 
employment. The purpose of primary is to complete basic primary education and to 
continue to secondary education.”  
 
He feels that the dual curriculum is best. He learnt agriculture in high school, where  
students were taught to work on individual plots and were assessed. The boys also took 
Practical Skills and girls took home economics. There are three (3) impediments to 
learning rural enterprise in the village, in his opinion. They are financial support, lack of 
awareness and jealousy. These can be removed through more awareness, more support 
schemes, and good government.  
 
But he does believe relevant education compromises the quality of formal education. The 
community is not very supportive of relevant education, he says. “They say that we are 
taking the students back to the old/stone age lifestyle.”  
 
He studied development theory when we went to University of Goroka in 2004-2005, and 
he remembers the example of the Simbu Women’s Financial Scheme.   
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 Not all educated people need to seek wage jobs. “We have some educated people who 
now cultivate the land and live productive and satisfying lives.”  
 
Andrew Ninkama, Agriculture and Science teacher at Kerowagi Secondary School, is  
37years old, and from  Koge-Sinasina District, Simbu. 
 
“At first we had no ideas about relevant education and what it was all about. But later the 
VSO volunteers came and explained it to us, and now we have some good knowledge, 
but as of today we have not done any awareness in the community.”   
 
Relevant education should be a core subject at KSS, he says that is what most agriculture 
teachers are fighting for. The bulk (about 85 %) of students go back home. They do not 
use English at home, but they would use their agricultural skills. “Prior to becoming a 
teacher I was a DPI officer 7 years ago, and for two years a plantation manager, and from 
my experience you should be a practical person to be a farmer.” (Which is to say farming 
cannot be taught in school only). 
 

 
 
“We have to be very selective in introducing other agricultural projects because the cost 
of feeding poultry is very high, especially the chickens. Feed costs K80.00 to K120.00 for 
a bag  of 40kg. So I think we should introduce projects like pigs, fish and vegetables.”  
 
 “I [also] did some extension work, during 2002, when there was an outbreak of potato 
blight, where I went out to villages to do some field demonstration of potato blight. We 
have some good network of farmers out in the village where we used their plots for 
demonstration. “ 
 
“I would say that the parents are very supportive because when we ask the students to 
bring seeds, the parents give us seeds, so that shows they are supportive.” Moreover, he 
says,  “If we start teaching relevant education, the community here will be very curious, 
and they will come into the school to see what we do, and how we do it, and from there 
they will learn. [And] their children, when they go home, will teach their parents, so that 
is how the community will benefit from KSS curriculum.”  
  
He has started several projects at home but they’ve died because of mismanagement. 
Currently, he runs a Mini Habitat Botanical garden, with the help of K40 000.00 UNDP 
funding for it. What he’s really interested in is going back to further studies at the 
University of Technology in Lae, to study something about Appropriate Technology. But 
it depends on money, he says. 
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He has doubts about the tokples curriculum. “Tokples curriculum in primary is good, a 
very excellent idea, but then the spelling or what ever they teach is not that easy to 
translate to English. The idea is not working today. So I would say do away with the 
tokples curriculum.”  
 
Albert Waing, 36 years old, teaches at KSS, and attended Holy Trinity Teachers College 
in Mt. Hagen, after completing grade 10. He’s from Gamari Village, Simbu. The purpose 
of secondary education, he says, is to educate and prepare students for tertiary schools 
and colleges. Primary education’s purpose is to prepare students for the next level of 
education. Nevertheless, he says, “In my opinion I think dual curriculum is good because 
when students learn these skills they take them for life.”  
 
His parents didn’t receive any formal education. But he had a strong model in a ‘liturgy 
chairman.’ “When I went to grades 7 to 10, I received some relevant education in 
Practical Skills and Agriculture. In these two subjects we learnt how to make chairs, 
tables, desks, coffins and houses. In Agriculture we made gardens, made kaukau mounds, 
dug drains and planted crops like corn, cabbage, mulching and others…I always had 
plans to return to the village because I know I have land and I must go back home to 
cultivate it.”  
 
But smart students should strive for wage earning jobs. He also believes relevant 
education can compromise formal education, even though he says it should be introduced 
in grades 7-10, and Agriculture should be a core course. It is possible the community 
members can teach Agriculture, Home Economics and indigenous values. Most educated 
people lack appropriate technology or practical skills, which must be changed, he says. 
 
The ideal life of a Papua New Guinean is living a simple village life, have land to make 
coffee garden and do other things. “Since MAL has been introduced and we have been 
taking initiatives in setting some projects like building pit toilets, the parents were very 
impressed and were supportive. When MAL first came in the parents did not realize it, 
they opposed it, but later when they realized that their children will be going back to the 
village and use those skills at home they appreciated MAL.” 
  
Enigmatically, he tells us, “We have some outstanding teachers here but we have some 
problems with the administration too. The young female and male teachers are very 
energetic and want to do anything to help the students.” 
  
George Phil is 48 years old, and Principal and Founder of Faith Business Education. 
He’s from Kerowagi. In 1982, he graduated at the University of PNG with a Bachelor in 
Commerce.  
 
“I established Faith Business Education to provide skills training. We get grade 10 school 
leavers and above. When the system drops them out, this school is set to help school 
leavers…We provide job training skills for students coming out, and at the same time I 
give chances to students where I get application forms to help them apply to further their 
education. I have been doing this for the past seven (7) years while running this school in 
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Madang. Last year I moved to Kerowagi to run the school. The other thing this school 
does, it helps train students after their courses. I write to different companies [for my 
students]. We also help any businessman or woman in the village. I sometimes give them 
free help on how to record incomes and expenses, give them advice how to manage their 
money. It is easy to make, but they need to know how to spend it, and that is how we help 
people in the village. Since I have come here, certain business people have come to 
attend courses like Business Management. Sometimes I go to the stores to help set goods 
for them and do it freely for I know they will be helping people here. The place is 
developed by the people from the village. Those stores that you see around here are 
owned by the local people of Kerowagi. I encourage some store owners from time to time 
to spend money wisely because they contribute to the development of this place. 
 
We also focus on short Management courses leading to job opportunities. There are 
people who work for the government, such as teachers both in primary and secondary, 
who attend courses like Introduction to Computing and Business Management. I have 
also helped people in the village write to seek funds from different organizations or write 
to get a loan from the bank…We are bridging the gap for the students. 11 
 
“I am an accountant by profession. I have been working with many companies. I 
graduated in July 1982 at the University of PNG with a Bachelor in Commerce. I then 
worked with various companies like Ok Tedi Mining Ltd., and have traveled extensively 
within PNG. In 1994, I ended up in Madang…I saw a notice at town Bulletin board. The 
note was asking for an Accounting Instructor so I went in and saw the Principal of that 
school, Career Development School (CDS). I helped build up the school by fixing the 
administration, the accounting books, teaching accounting, sales and marketing and other 
business courses. I worked for sometime until 1998 when I resigned from CDS. Then I 
started my own school called Faith Business School in 2000. I started it in Madang and 
was running it at Wagol Church of Christ...I operated the business for two (2) years then I 
got a special invitation from the District Administrator (DA) at Karkar Island. There were 
many Karkar students attending my school and he’d heard of it so he wrote to me and 
told me to take my school to Karkar Island. So I went there to run my school in 2002. But 
the copra prices went down so students could not afford or come up with fees, so I closed 
down. Then I moved back to Madang town to work in 2003 and 2004. Then I came to 
Kerowagi last year.  
 

                                                 
11 Faith Business Education offers the following courses:  
1. Accounting1- Basic Book Keeping and Accounting, the course is for 4-5 months and the fee is K550.00 
2. Advance accounting, the course is 5-6 months and the fee is K850.00 
3. Sales and Marketing, the course is for 6 months and the fees is K1000.00 
4. Computer courses Microsoft Excel, Microsoft Word, Microsoft Excess and MYOB takes 10 weeks and 
fees are K300.00 for each course.  
5. Computer Touch typing course is for 10 weeks and fees is K1000.00 
6. Business Management course is for 10 weeks and the fee is K1500.00 
7. Business Administration course is for 10 weeks and fee is K1000.00 
 
After 6 month courses the students graduate with certificates.  
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“There are a couple of students from Kerowagi Secondary School who attend this school. 
Many students around Kerowagi do not come, but there are students who come from far 
away, from Kundiawa, Mingendi and Mt. Hagen. Most students are sons and daughters 
of teachers, policemen, health workers and some of the teachers are my students, too. 
They come for computing studies in the night and afternoons.” 
 
He will be moving to Kundiawa very shortly, and Banz, to concentrate in rural areas. “It 
is quite hard to run the school here. Some people here find it hard to understand how we 
run this school. Sometimes I run the school without money; the rent, the electricity costs 
a lot of money. The students do not pay school fees on time, even after I issue them 
school fees statements. Some do not pay up for the whole year but I just use my time to 
teach them. I do it with my heart because I just want to help train them. I tell them I am 
running a professional institution where I am training you to be somebody very special in 
the future. I am trying to help you build a nice career. From this school many students 
will get employed or continue to other institutions. I will help you get somewhere. I have 
helped many students.  
 
“I went to a Catholic school and was thinking of becoming a Catholic Father. I got a good 
education and continued to the University of PNG. I had this guilty conscience because I 
did not become a priest. I know that serving God can be done doing pastoral work, but 
there are other ways that we can serve the Lord, doing something like this.  
 
He feels that some people in the community have missed out so whatever he has learned 
should be given back to the people, without charge. “They need help and I have a heart to 
help people.”  
 
“I am willing to teach at KSS. I was thinking of asking the head master but I never went 
down. There is a teacher, John Bongo, who has come to get his training from here. I teach 
him and he goes down and teaches the University Centre students and also the grade 11 
Business. I taught him and have even offered him my text books where I get a copy for 
him and give him to use.  I teach him then he goes help the students.”  
 
Wagi Kaima Chaired a Board meeting of the Integrated Christian School Planning 
Committee Meeting that we attended. This is a new primary School based on a private 
Christian Academy model being established out of town in Gena. It is intended to be a 
pilot project for Kerowagi District. “People out there understand we are non 
governmental organization.”12 

                                                 
12 There are 62 ICS schools in the country. Their head office is in Lae. There are two types of ICS schools: 
one is a system school, where all school fees that come in go to the school’s account which pays teachers 
and other costs. And the other is a member school. In this all the monies are kept by head office, which 
pays the teachers. We pay K2000 to the head office in Lae every year for school materials. There are also 
three levels of school fees. We have level 1 in Kainantu, Goroka and Lae. The students pay school fees 
differently. They pay K1200 in Elementary to grade 2. “It is high standard where many white people and 
business people send their children to school.” Grade 3-5 pay K1600, grade 6-7 pay K2000, grade 9-10 pay 
K2500 and grade 11-12 pay K3000.  
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One participant says, “To open such a school and make it known publicly is not an easy 
task. All villages should come to help and take part in the preparation of the opening. It is 
not only our community. The school is not a government initiative or parents. Most 
parents are not aware of this school either. People in the head office in Lae are unaware 
how parents feel about this school. The people in the government will come. The 
Governor will come including the District Administrator of Kerowagi, ICS officials and 
general schools around will all come. It is going to be a big thing. We want to bring ICS 
and Kerowagi up.” 
 
Discussing the curriculum, one participant says, “There are two types of materials. One is 
the curriculum and the other concerns the resource books. The resource books have been 
given free of charge. We had brought them to the school. For the curriculum to be 
brought here, we are required to pay a K2000 affiliation fee first. When this is met, the 
curriculum will be released to us. The publishing companies called Omega of St. Luisa 
College University of America [?] and the Light Ministries of Australia gave us the 
curriculum. As they give these books, special permission was granted to ICS to 
photocopy the materials for distribution to other ICS schools in PNG. To photocopy this 
curriculum the ICS should pay their affiliation fees to make photocopies of the materials 
for schools…. Another important thing is that the affiliation fees are met. This will enable 
our grade 5 students to sit for the national exams, the ICS school exams. It is set in Lae 
and is sent to schools. Contributions should be made and sent to Lae for affiliation as 
soon as possible. The money can come from school fees and community contributions 
and copies of curriculum for grades 1 to 5…The ICS’s curriculum is 2 to 3 years 
advanced. If you are teaching grade 3 Maths in a government school than it should be 
taught in grade one (1) at the ICS School.” 
  
In a discussion of fees on a sliding scale, one participant says, “One thing I want to 
elaborate strongly is that this education service, development must benefit every last 
grass roots. If they do not get the service this is not development. Children in the village 
must get an education because this is a good development. Help accommodate parents 
who cannot afford to pay for school, so set a reasonable school fees amount. The other 
thing is that the if the school is established at Kerowagi, educated or working parents 
should pay K200.because he or she would pay K1000 at [ICS] Kundiawa, so if they 
decide to remain here should still pay K200…Government…has said that there should be 
equal distribution of services. It means those who are unfortunate and cannot afford 
money for school fees should go to school and those who have enough money who meet 

                                                                                                                                                 
The level 2 school we have Lae, Kainantu, Kimbe, Kundiawa. The Elementary to Prep grades 1-2 pay 
K550, grade 3-5 pay K750, grade 6-8 pay K950, grade 9-10 pay K1300, and grade 11-12 pay K2500. 
 
The level 3 schools are remote, like here in Gena. Elementary-Prep, grade 1-2 will pay K150, grade 3-5 
K180, and grade 6-8 will pay K200. “But the board here because it is a new school and we have to get the 
ideas from the parents and Board Members, and may we will lower the school fees. Maybe the school fees 
for Elementary to grade 2 will be K130, grade 3-6 will be K150, and grade 7-8 will be decided later, if we 
get a High School in future.  
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the cost for school fees. We need the ICS School here. The number of students should be 
considered, too.” 
 
The Chairman concurs. “Those who are in the working class and business people should 
pay K400 for their children to attend elementary while K100 will be paid by the 
subsistence farmers, and this should be done. If they do not want this then they can go to 
Kundiawa and enroll their children and pay K1000. We want to follow the constitution of 
PNG of equal distribution of service.”  
 
Pastor Paul. “I am the Headmaster for the Integrated Christian School in Kundiawa and 
have been operating for 8 years. I am a teacher who taught in the government schools for 
some years, then 5 years with the Mission…And I have joined the Integrated Christian 
School…  
 
“In Agriculture we teach to make gardens, how to make a nursery to plant cash crops in 
the school, how to manage the garden when the crops are growing and when to harvest 
crops from our garden. We then sell crops to earn money for our classes.  We have taken 
the materials from the PNG curriculum that are relevant for a child’s learning, and others 
are from Western Australia, and in America a state that they call Pensacola [Florida], 
where the books are produced. There are good books that help students.  
 
“The classroom, the community thought of putting a Technical College here but the 
college did not get started and the building had been unused. The community built the 
classroom. The local people brought in sawmill to cut timbers and build the classroom. 
So once they heard that ICS was operating in Kundiawa, they went and brought the 
school here and agreed for us to run the school. In this area people are happy to have the 
school here. In this area education is a big problem. Many children have left school. 
When ICS came in some parents took their children to school here.  I think this school is 
in the centre place for Gena. I expect this school to be a big school where we can make it 
take grade 7 and 8 later. 
 
“We do not have feeding system. When I say there is no feeding, I mean the knowledge 
that we give them, we use a technique where the students do not fail. We give enough 
education to them to go home. But failure comes to the parents of the children when they 
do not find school fees to pay for the children. They children go home, so the failure is 
found with the parents. Some government schools say that 80% go home after school. We 
too have this, but we look at the children gaining knowledge. Many of them will get 
knowledge and it is necessary for their life.”  
 
Kerowagi Secondary students  
 
We focused out attention on top-up students, in grades 11 and 12, to find out what their 
perceptions of RE might be and what they expected from their own futures. Surprisingly, 
most of these young people were for RE and saw their futures in the villages, even if only 
on a part-time basis. This held for both male and female students. But we also found 
some younger students, grade 10, who were able to describe a future that combined 
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village and town advantages, and they were amongst the most articulate respondents on 
the subject of success and the good life in Simbu. Virtually all the students we spoke to 
were from Simbu (or nearby Banz in one case).  
 
Their Tertiary ambitions all have to do with helping their families in the village, whether 
that means getting technical training to run business from the village or getting a good 
job elsewhere to send money home. Their parents are all educated or semi-educated, a 
product of expanded educational opportunities in the last two decades for Simbu. One 
lad, David Kuria, comes from uneducated parents in Gumine, and he says his parents 
explicitly want him to earn a wage. This is a typical aspiration for uneducated parents. 
But David wants to be a rural businessman, and may in fact do better as a businessman 
than a civil servant or company employee.  
 
Compare this to the responses of Kaupa Korul, who calls his parents ‘subsistence 
farmers’ and wants a wage earning job himself. Nevertheless, he follows his own parent’s 
example and is a diversified entrepreneur already, with fish ponds and coffee, and 
helping out his family’s video and PMV businesses. He wants to marry an educated 
woman because, he says, “a village woman will be a consumer only and will not support 
the family.” Surely this is a case of unreflexiveness, as his own mother may be earning 
more for her family than any educated wife could. You might say Kaupa comes from a 
line of strivers, who will never stop yearning for a better life. David, on the other hand, 
comes from parents who haven’t been as entrepreneurial (we assume) and thus he aspires 
to be just that. 
 
Of the roughly fifteen students we spoke to, formally and informally, we cite from eight 
of the most succinct and interesting here. They may be called representative of the Upper 
secondary student body only insofar as they repeat so many of the same points, it would 
be safe to assume most students are talking about their lives in the same terms: ‘We want 
a kit house, a car, a good life. We want to teach or specialty agricultural skills to the 
village, to expand the markets for our gardens, to have a wage as well as supplemental 
income. We want to help our families. We like Mr. Ninkama because he is patient and 
clear in his lessons.’ The consistency is remarkable. But only some of these students have 
found a way to merge the supposedly polar concepts of modernity and tradition by saying 
they’d like a modern rural existence, with computers and cars and more productivity from 
the land. They are headed toward a ‘third way.’ 
 
Grades 11 and 12 have always been a minority option in PNG, so anyone past or present 
making it to this level is either from a comfortable background or supported by many 
relatives (and therefore indebted to them). The incentives for these students to go on are 
that much greater. Those who continue past grade 10 (after which they can go to 
Technical Colleges and get good jobs), to grade 12 and University, are often being 
propelled by parents who hope they become civil servants, bankers, accountant and other 
white collar earners. They are very rarely planning to become scholars or PhDs, and 
usually see the latter credential in terms of teaching positions at Universities in PNG. So 
these young people in grades 11 and 12 who think about returning to the village are in 
fact redefining Tertiary educational goals, they’re thinking (for the first time) of 
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acquiring skills that may not get them desk jobs (as they might have done in pre-
Independence days), but will be brought home, so to speak, to upgrade the quality of life. 
These are students who aim to be small business owners, entrepreneurs, commercial 
farmers and ‘versatile’ businesspeople. They will continue to carve out and improve this 
‘third way’ for themselves.   
 
Robin Konia is a grade 12 student at KSS, from Bilgine village, Simbu, and 21 years 
old. He attended Muaina High School and Segima Primary, but was unable to pay school 
fees in grade 7 in 2001 so he left school, went home to work in his coffee garden, 
harvested coffee, and made his fees to return to grade 8 in 2002. His parents are relatively 
educated: his father completed his grade 10 and his mother completed her grade 8.  
 
Robin is an exceptionally self-reliant young man. He wants to continue his education 
“because it is a life; we can make a living out of it and acquire some knowledge and skills 
in order to be productive in the village by making decisions in the community when there 
is conflict.” You can also engage the community into economic development, he says, 
and result is promoting or boosting the economic growth of the country.  
 
He has a coffee plantation and also raises domestic animals like pigs, and has a garden. 
He sells surplus garden crops to get money for extra needs, and the coffee pays his school 
fees. He has built 3 houses, and made many gardens. “Sometimes I  sell betel nut and 
smokes at home. I taught myself because as a child from a broken family, I had to 
survive, so I made a living from the skills I learnt in the village.”   
 
He is a very young self-made man, and already knows what he needs from his secondary 
education, and what he will need from further studies after graduation. 
 
“I would like to make a living in a luxury way through my efforts. I must take my dream 
into action in order to achieve it. I would like to have a modern house, car, and more 
money and become rich. I am studying very hard to get good marks in order to go to 
university and get employed to earn my living. If I cannot make it to a tertiary institution, 
what I learnt at school should become part of my life when I go home I will use my skills 
to make a living.”  
 
“In Business Studies, I now need the skills of accounting and management. In 
Agriculture, I need to learn more on the steps on mixing chemicals, how to do nursery, 
transplanting and management of crops and animals. Lastly in marketing, [I need to 
learn] how to establish business contacts in order to sell crops to them instead of letting 
crops rot in the market.”   
 
But for Robin, lack of formal education will not be a hindrance, he says. “I could teach 
myself. Self teaching is better because it does not involve any cost. If I teach myself I 
could learn from observation and apply this to myself and make a business out of this.” 
 
Clearly his own agricultural experience has taught him the importance of Relevant 
Education to his own life. “During our Christmas holidays in 2005 I went home. I 
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decided to apply skills that I learnt in my first year of doing grade 11 secondary studies 
that was fish pond where I dug three (3) of them. I taught some villagers to dig the fish 
pond and apply the management skills that I had learnt in Business Studies. This leads to 
marketing their products. However, only one man is carrying this out. He is now doing 
fine with the concept that I have taught him. He now has seven (7) fish ponds and there 
are 200 fish in each of them. I am predicting that he will be successful in the near future.“ 
 
The school has also benefited from Robin’s leadership qualities. “I am the manager of my 
class in Rural Technology, mainly in Agriculture. I organize students in grades 11-12 to 
do cultivation, raise poultry and run the fish pond. This responsibility is challenging and 
sometimes it is my responsibility to do the task. I have learnt a lot from this.”  
 
“If I were to go home I would teach my people and give directions to help in decisions 
regarding their business.”  
 
“You must apply Business Studies to expand your income from agriculture.” All his 
courses were important, he says. His ambitions are not restricted to rural enterprise, 
either. Indeed, it would seem the combined village and school skills he’s acquired have 
given him mobility and self-confidence for both town and village life. “I myself want to 
become a teacher,” he says. “I am studying the subjects I am taking to get good marks in 
my results also giving extra time in studies.” 
 
It is interesting that, like so many other students, the teachers that have impressed Robin 
are those without affect, whose techniques have not so much dazzled students as really 
instructed them. “Mr. Ninkama is good at simplifying ideas into our understanding and 
he is good in practical aspect of agriculture. With farming, looking after poultry and 
cultivating the land. He is a good student counsellor and has a good relationship with the 
students. The other teacher is John Bongo. The way he teaches is good because he 
simplifies ideas and teaches to the point.” 
 
“I think it is the community itself respecting the school [that makes KSS successful]. The 
local people are kind to the school and there is a good relationship between KSS and the 
community. In 2005, there was an outstanding performance by Grade 12 students. They 
came number four in the country so the community was happy and the school has gained 
the respect.”  
 
If he gets to tertiary institution, he will marry a wage earner. If he goes home then he will 
marry a village girl. Someone who knows how to work in the village, make gardens, look 
after pigs and take care of a home.  
 
In a positive reflection of Sister Cathy’s skills, he describes her health lessons succinctly. 
“Sr. Cathy Wagi from Kerowagi Health Centre comes to educate us. She tells us to be 
faithful to one partner to prevent us from getting AIDS and not to share needles or touch 
blood and teaches us the use of condom.” 
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David Kuria , 16 year old KSS boarding student in grade 10, is from Gumine, Simbu. He 
went to KSS from grade 9 and Bawi Primary School. 
 
His parents are not educated and have no rural business. “My parents want me to be a 
Civil Engineer. I am studying hard and do ask God to help me be successful… I will 
marry an educated girl. This is because we can depend on each other in terms of money 
and food. If I do not understand certain things she can help by explaining to me.”  
 
He has poultry at home back in Gumine and the money he earns is used to purchase 
clothes and other basics. Back at home he uses his school-taught skills to plant crops such 
as coffee, banana and kaukau. “When I go home to Gumine I will teach my people to 
plant rice, how to improve better to grow coffee and how to plant cabbage.” 
  
 “I want to be educated and then become somebody in the future. I want to have a job and 
earn a living of my own.” He missed out in Home Economics, regrettably. “I did not 
learn the skills of sewing and skills of baking.” This is typical of all the male students, 
who either support the concept of Home Economics for boys, or have learned some 
Home Ec themselves, as a skill for their own future. “I would like to become a business 
man, have an expensive vehicle and house and have a store of my own. I could teach 
myself. I also need training in a useful skill.” 
 
“While in Bawi Primary School I studied Making A Living. I learnt to build a house and 
we completed it. I also looked after chicken and we sold it for the school and ate some 
during our graduation (grade 8).” This poultry section was most useful, because here at 
KSS they raise poultry now. If he could invent an RE course it would be sawing timber.  
“I would teach the people how to make house and to teach them in depth on how to make 
timber and saw.” 
 
The teachers should take students to other places to see big farms, he says. Mr. Ninkama 
is his favourite teacher. “This is because he taught us how to make poultry house, how to 
plant rice, cabbage and capsicum. He likes students, encourages us and teaches us well 
and we do understand his teachings.”  
 
KSS is successful, he says, because there is a strong discipline in school. There is also a 
good relationship with the community and school.   
 
Again, he recalls Sister Cathy’s health messages well: “Condoms will prevent us from 
having STIs and HIV. They bring condoms and give to interested students. They tell us to 
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look after ourselves from AIDS. Do not use other men’s razor blade and do not have sex 
with many ladies.” 
 
Roselyn Kelinga, age 20, is from Jiwaka, in Banz, and is in grade 12 at KSS (boarding). 
She has come through KSS from grade 8 and before that attended Muaina High School 
from grade 7. 
 
“My parents want me to become an accountant. That is why I am taking the courses such 
as Business Studies and Economics to suit this career. That is why I am doing extra 
studies and working hard to achieve this goal.” Her father is a medical technologist at the 
National Laboratory in Lae. But he has to businesses in the village.  
 
I help my parents’ plant peanuts and kaukau and harvest to sell at the market. Money that 
is earned is saved for my school fees and other necessary needs. What I learnt in school I 
do apply in the village, for instance applying chemicals and the use of organic fertilizers. 
Agriculture is effective in school, we make fertilizers from chicken manure, leaves and 
soil and apply them in our plots. I did learn this skill at home in the village and from 
Agriculture lessons.  
 
Home economics lessons are not taught in detail. “We learn a lot of theory, and yet 
practical lessons were not enough from grade 8, 9 and 10. There should be more practical 
emphasis because these are lifetime skills.”  
 
“When I have a paid job, I want to save up, make my own business and have a permanent 
house, have a car of my own and help improve my parents’ lifestyle. I could do a 
distance-education course. I will teach sewing, mainly shirts, and teach people how to 
make pineapple jam, pawpaw jams and bake cakes. I will teach people in the community 
when I go home so they will make a living out of these.”  
 
“History and Mathematics courses are unnecessary. History is something that happened 
in the past and it does not relate to today. While in Mathematics calculation does not help 
in some ways, it is not related to other subjects. It takes a lot of time to do it, but when we 
do not succeed it is waste of time, we should give time to practical subjects.” 
 
“Mr. Ninkama our agriculture teacher [is her favourite teacher]. We choose what to do, 
ask him and he allows us, and he only supervises us. This makes us feel free to talk to 
him. He is an open man, friendly and kind to everyone. He treats all students equally. We 
have a good relationship with him.”  
 
The school is right in the middle of the community, she says, and this is a factor in its 
success. When the community is facing problem, for example, if a man dies, the school 
helps by giving food and money to the community. This builds the school--community 
relationship. “The community is like security, they look after the school and there is no 
break and enter. The community also respects the teachers and students.”  
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There are four sports played: volley ball, basketball, rugby touch and soccer in the school 
during sports day. On Wednesday s from 3pm-4pm, the girls play basketball while the 
boys play volleyball. On Fridays from 1pm-5pm, boys play rugby touch while the girls 
play soccer. 13 
 
Notably, what she learned from the Health Officers was that “if you want to have sex, use 
condoms; if not do not have sex at all.” 
 
Kensy Kerenga is a grade 11 male student at KSS (boarding), from Gembogl, Simbu, 
age 17. He attended Kundiawa Lutheran Day High School, and Moglkagai Primary 
School. “I want to help my parents in the future. I want to become a medical doctor and 
earn money to support my family.” (He finds Science courses like biology, chemistry and 
physics most worthwhile.) His parents have coffee gardens and both of them are 
subsistence farmers. His father completed grade 10 and is the congregation President of 
Lutheran Church in Simbu. “I want to become a government employee. I want to have a 
permanent house, own a vehicle, generator, TV and own a trade store. I want to become a 
shareholder in other companies. I will also support my parents live a good life like me.” 
He wants to marry an educated girl, so they can both support our families in the future.   
 
“I look after coffee garden. During school holidays I help clean the coffee garden. I help 
out during coffee season in June and July when our coffee is harvested and sold. My 
parents do give me money to buy things that I need. I also have peanut garden where I 
sell the peanuts to earn money. Agriculture skills is what I make use of. The ways of 
planting crops and soil nutrients simply ways of enriching the soil helps me. I use the 
skills at home and in school during agriculture lessons by making garden and planting 
crops.”  
 
“I teach my brothers and sisters to make gardens by applying skills. I also teach them to 
make mulching from the skin of vegetables. I will basically teach agriculture.” 
                                                 
13 She is also the sports prefect. She also takes part in community service within the schools. There are 14 
sports teams in Kerowagi Secondary School. They are  

1. Sinex 
2. Highway fox 
3. JFC Raiders 
4. DC knights 
5. DS Escapers 
6. Degena Quills 
7. Pirates 
8. Junior Gas 
9. Gateway knights 
10. Sad track 
11. X Man slaves 
12. Tubs 
13. SK Tigers 
14. Jail bird trouts 

These teams are formed from tribes and places that the students come from. Students  campaign for others 
to join their teams and they submit their names to the sports master to file. Then they have their teams. 
Every winning team is awarded two (2) points. At the end of term 2, the school will award the Principal’s 
cup.  And at the end of term 4 the same cup is awarded to the winning team. 
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They should learn Practical Skills in more depth, he says. “We learnt a lot of theory of 
making house but not much practical done during grade 9-10 at Kundiawa Lutheran Day 
High School. In Kerowagi Secondary School we do not take practical skills in grade 11 
and 12. I am missing on practical skills on how to make house and others. These are 
lifetime skills and we are missing a lot.”  
 
Land management is an important part of the MAL curriculum. We learnt how to do 
drainage, how to enrich the soil fertility, different ways of mulching and ways of making 
terraces. But it is not taught in detail. This should be improved and taught deeply to 
students in primary especially grades 7 and 8 because this is the foundation of their 
learning.  
 
The community respects the school because the school has a good reputation. Mr. Kini 
the Mathematics teacher is his favourite. “He has a good qualification as a mining 
engineer and teaches us very well. He uses the textbook and his brain to teach and 
explain lessons to us. His way of explaining lessons to us is very clear.”  
 

 
 
Kaupa Korul  is 19 years old, from Gunanagi, Simbu, and grade 12 boarding at KSS. He 
attended Gumine High School and Segima Primary School. 
 
His family has coffee plantations, a PMV business and a video business they started a 
long time ago.  His parents are not educated but are business minded people. And yet he 
refers to them as “subsistence farmers.” “In the future,” he says, “I am thinking of having 
a modern house, a business and a car of my own. I want to have a wage earning job and 
help my parents live a better life because they have worked hard for me. I want to 
become somebody and have a career in future. My aim is to become a high school 
teacher.” 
 
He has coffee gardens which he helps his parents clean; and he also grows vegetables. 
June and July is the coffee season when they earn their money, and that’s when it’s 
budgeted for school, and his parents give him some as pocket money. “My parents want 
me to become a teacher because I can be close to them and travel during holidays to see 
them.” He wants to marry an educated woman because “a village woman will be a 
consumer only and will not support the family.”  
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“I did learn my skills at Gumine high School from Mr. Mua who was my agriculture 
teacher at that time. Back at Gumine High School, we did Practical Skills in which we 
made scrapers, beds, chairs and coffins. We also did mechanics, which is useful. But here 
in Kerowagi Secondary School we are not taught [enough?] Practical Skills. It is 
important to learn practical skills at this stage because if we do not make it o tertiary 
institutions we will make use of the skills at home.”  
 
[If I don’t go to tertiary courses] “I could teach myself. When someone in the village 
starts up his or her own business they will gain prestige in the community, so looking at 
that I could observe, adjust myself and teach myself.”  
 
In 2005 KSS students performed well academically, and this makes to community respect 
the school. The school and community help each other. At graduation, the community 
brings food to give to students to eat. And in turn, on the day that the body of former MP 
of Kerowagi, Wena Willie, was brought home, the school loaned their truck for that 
purpose.  
 
“I have made three (3) big fish ponds. I bought fish in the village from a man who owns 
many fish ponds and sells fish at the price of K1 per small fish. From there I bought nine 
(9) fish and started my fish pond project with only one fish pond. Because I learnt the 
skills and have the knowledge on how to start up such projects, I used it at home to start 
my project. Within one year, I made three (3) fish ponds. This is because I know how to 
breed the fish, know how to increase the water temperature including water falls like 
adjusting it so that the fish will lay eggs very fast and produce off springs very fast. 
Moreover, the method on how to feed fish as well as how to make sure that weed must 
grow in the pond so that the fish will feed on it.” 
 
“I have taught some boys back in the village on how to start up such small projects, and 
taught them the methods of making a fish pond. Some of the boys back in the village 
have fish ponds.  I have shared my skills and knowledge learnt from Kerowagi Secondary 
School [with] other unfortunate youths.”14   
 
Rose Tine age 18, is boarding in grade 10 at KSS, and comes from Gunigle Village, 
Simbu, having finished primary at Miunde. She wants to continue her education and 
become a teacher, so she is studying hard to go on to grades 11 and 12. She’d like to go 

                                                 
14 How to make fish ponds, according to Kaupa:  
The method of feeding fish 
I usually go around collecting pig manure, chicken manure and others as well. Sometimes I feed the fish 
with kaukau, flour and some other starch.  
Methods of digging fish ponds 
Depth: To a knee level 
Construction: a bit slide diagonal shape with inlet and outlet and other outlet for draining water out to catch 
fish for harvest or transfer to other ponds.  
Methods to make fish lay eggs fast 
We decrease the volume of the water or sometimes we usually increase our inlet so that when the water 
temperature increases it will make fish lay eggs faster and also for fertilization to take place. 
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to Holy Trinity teachers college in Mt. Hagen. At home in the holidays she makes 
gardens to plant cabbage, kaukau and corn. In 2004 she planted these crops and harvested 
them March 2005 and earned almost K100 and she bought soap, clothes, biros for herself. 
She most makes use of her agricultural skills. In grade 8 she learned to plant rice, and so 
she planted it July 2004 and harvested it February 2005. She ate it with her family. In 
grade 9 she learned to plant corn, cabbage, lettuce. Last Christmas she planted corn and 
cabbage and in April she’ll harvest the crops and sell them at Kerowagi market. She 
learned most of these skills from Miunde Primary School and KSS. She learned from the 
MAL and from Agriculture courses. 
 
She still needs Agriculture skills because she wants to look after pigs and poultry and 
plant crops. The skills will help her make money in the future, especially if she doesn’t 
make it to college. She wants to set up a trade store and to own a car and learn ho to 
budget money. She will plant crops like cabbage, corn, rice, kaukau to earn the money to 
set up the small business. She could learn these skills from secondary and primary school. 
She wants training in a useful skill.  
 
She thinks the fish pond training should be completed, as they learned theory only in 
grade 8 (2004). The school needs to teach the practical aspect now. She is mainly active 
in Agriculture at KSS where she plants and attends classes 5 days a week. She plants 
harvests and sells crops to the school mess, and the money goes to the Agriculture 
department. RE courses should be core courses, she says. Some of the Practical Skills she 
finds unnecessary, like mechanics, because she does not want to fix a car or make a 
house. “I think this is a job which is hard.”  
 
Her favourite teacher is Mr Ninkama. “I like the way he teaches us in Agriculture, I 
understand the way he teaches, he also helps us when we are in the field and in the 
nursery of crops.” 
 
Cathy Gand, age 17, from Gunigle Village and Miunde Primary, is now in grade 10 at 
KSS. She wants to continue her education to become a nurse. She needs to pass through 
grades 11 and 12 to go to nursing school. My parents want me to marry an educated boy 
because he will help us financially with school fees and other needs. 
 
“During holidays I went to my village and gardened and planted peanuts, kaukau and 
greens. And in April I will harvest these and sell them at Kundiawa market to make 
money for clothes, stationary and next year’s school fees.” 
 
She learned rice planting at Miunde from Mr Kui of Kup village (Simbu) and also 
learned peanuts and cabbage from school. In KSS they’ve learned cabbage, lettuce, corn, 
spring onion and beans. She learned from MAL and then from Agriculture courses. In 
2005 she was taught to look after chickens, but only in theory. With these skills she was 
able to make her own garden. What she needs now is Agriculture and Home Economics, 
because these skills will be practiced when she leaves school. She wants gr 10 girls to 
have Home Economics this year, and they aren’t getting it now. 
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She wants to improve these school-learned skills to make a living with them later, and to 
learn to sew clothes. Wants to learn this from KSS. 
 
In MAL the land use section was most valuable, says, teaching them to divide land for 
planting different crops. They should expand the MAL section on poultry because they 
learned theory only. There should be a practical part as well before they graduate at grade 
8. 
 
“Mr Ninkama is a good Agriculture teacher for grade 9. Also he is a friendly teacher. If 
you don’t understand you can go to him and he’ll explain. He gives his ideas freely to 
students. He explains assignments that are difficult to understand, and he has good 
teacher-student relationships.” 
 
Esther Dominic age 16, in grade10 at KSS, is from Dawage village and lives on campus. 
During weekends she sometimes goes home [in town] to make ice blocks to sell at the 
market, which will earn her K20/day as pocket money. Her parents are educated; the 
mother is a nurse at Kerowagi Health Centre, and the father was a kiap. He now runs a 
nightclub in Kerowagi that operates Monday to Saturday. Customers go buy alcohol, 
drink in the club and go home. He started this business last year 2005 June and business 
is still operating. Last year, when he got his retrenchment money as a kiap he started this 
business. 
 
My parents want me to become a nursing officer. They want me to go to Lutheran School 
of Nursing. I am looking forward to becoming a nurse. In order to achieve this goal I 
must study hard and get good marks in order to continue doing grade 11-12 and then 
nursing college. When I become a nurse I should earn a living and look after my family 
members. If I were to come back and work as a nurse in Kerowagi Health Centre, I 
would hold my career and also use my Home Economics skills to sew curtains and bed 
covers for the health centre, as free services. I would also help buy food, give to the cook 
to prepare kaikai for the patients. 
 
She feels the need for Home Economics—to take the subject more deeply because I want 
to gain skills in cooking a variety of food, learn how to use a sewing machine, learn how 
to sew curtains, shirts, laplaps, bedcovers, pillow cases. In grade 9 we took Home 
Economics but in grade 10 we are not taking it. 
 
She learned MAL at KPS in grades 7 and 8; they were taught Arts, Agriculture, Home 
Economics, and Phys Ed in MAL. They were valuable for Kerowagi Secondary, 
especially Agriculture—she learned to make a nursery and she came to KSS and helped 
make a nursery here. But Phys Ed should be improved at KPS so they teach proper skills 
and the rules of playing basketball. 
 
I want to have a good family. All my kids must be educated. This is because I don’t want 
them to roam around in the streets. I want them to earn their own money and living. If I 
have a block of land, I will employ villagers to cultivate land and plant cabbage, carrots, 
sweet potato, peanuts for market and for consumption. 
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I will marry a simple village man. This is because educated men sometimes marry second 
wives and drop their first wife and children. Educated men sometimes do not listen to 
their wives and when they get paid they spend it on beer. Meanwhile a simple village 
man can listen to what his wife may say. He won’t bikhet or socialize or drink beer, or 
have multiple sex partners.  
 
Mr Malia is my favourite teacher. He takes me for Mathematics. He teaches nicely, 
meaning I can understand difficult formulas taught in a simple way. The other thing is he 
speaks politely to students. I like the way he teaches Mathematics. 
 
She knows the community and the school have a good relationship. The community 
supports the school in certain activities, like sports. The men form their rugby team and 
team and come and play with the KSS students. This builds relationships and helps young 
male students play tough and build their confidence. Another example, in 2005, some boy 
students at KSS bashed a male teacher (Mr Sam) at their talent night. He came drunk into 
the Sesten Hall and disturbed the boys who were watching the girls in (creative) dancing. 
He came and swore at the boys so the boys got angry and hit him. The next morning 
some villagers came and helped the boys to compensate. The community brought money, 
sugarcane, and bananas to give to the teacher. The teacher apologized to the boys and 
shook hands. Community people heard this problem so they came in. 
 
The students in KSS have good attitudes because there is strong discipline in school by 
teachers to students. Students have high academic results and they go to universities and 
colleges. A woman she knows, an ex-KSS student, sews meri blouses now and sells them 
at Kundiawa market, and she learned the skills at KSS. 
 
School leavers 
 
This category of interviews was much more complex than the students. Most of the 
parents and public officials we interviewed were also school leavers, although we haven’t 
listed them as such, and so this gave us a scope to analyse. All the adults over a certain 
age, for that matter, can be called ‘school leavers’ nowadays because they went through 
High schools rather than secondary schools, and many of those who went on to Tertiary 
institutions are trying to go back for their Matriculation Studies anyway.  
 
The school leavers who are old enough not to have had Practical Skills in school, have 
good memories, instead, of the expatriates who taught them. They recall the discipline 
and the work ethics of these Europeans, and support VSOs in KSS now because they may 
set a similar example. Those under 40 generally have some Practical Skills training from 
school and they talk about having taught their villages to improve their gardens, raise 
poultry and other important projects. These leavers have often gone to technical courses 
or been trained at one or another government job before finding themselves back home 
working the land, and regretting that they didn’t learn Agriculture, Home Economics, 
Carpentry and other RE subjects in school. They see the real need for MAL and RE 
courses, even if they also aspire to wage jobs themselves.  
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Young Teresa Geruwa is a different case in point. She is only 30 and is already a 
divorced single mother to 4 children. Her younger brother is at KSS now, and she 
believes the RE curriculum will endanger the students’ ability to compete after school, 
that it is a form of dumbing-down. Some of her opinion echo concerns over tokples in the 
Elementary curriculum, which most people in Kerowagi described to us as mistake, 
saying it prevents kids from learning English and slows down their progress after grade 3. 
Teresa also believes the future of all development is in the towns. Her own dreams of 
becoming a teacher have been dashed, as has a romance with an expatriate teacher years 
ago, so there is a strong note of yearning to her responses, not to mention a hint of the 
classic Highlands self-loathing.   
 
We have eight interviews with school leavers here, most of whom are successful cash 
croppers or rural entrepreneurs, so they’re going to reflect the success of school leavers 
(with or without good RE skills). But most of them wish they’d had more or better 
practical skills in school. The youngest, Judith Wagai, is a recent KSS graduate, and is 
looking for wage work. “I want to be a wage earner in order to help my family, and if I 
am educated I will gain respect in my community.” Her father is a teacher and wants her 
to become one; she’d like to be an accountant. And she’ll marry an educated man, she 
says, because he’ll help her family. In this, she echoes all the young people who think 
first of helping their families, and is the best counter-argument to all the hackneyed ideas 
of ‘development’ that recommend forsaking the ‘wantok system’ for a nuclear family and 
the savings account that goes with it.  
 
Hank Moroyagi (23) studies at Faith Business Education because, although he lives with 
his parents, he’s driven. He didn’t have the fees to finish to grade 12, but that hasn’t 
stopped him from further education. “The more we learn, the better we live,” he says. He 
wants his living “to be different from now” so he’s at Faith Business. Grade 10 is no 
longer enough. For Hank, getting a wage is the objective.   
 
William Quina (25) is more committed to the village, and to making a living through 
agriculture. He’s grateful for his Practical Skills from KSS, and wants to “change his 
living” but has no clear picture of how. He’s from Kerowagi District and part of a large 
silent body of KSS alumni who are grateful for what they’ve learned, and plant the seeds 
of goodwill for the alma mater.   
 
Undoubtedly the most valuable KSS alumnus is Taia Big Boy Teine (38). All his six 
siblings are working away from home and he alone is back in the village. But they’re 
proud of him, he says, because he’s been so successful. He’s got a piggery, poultry, fish 
ponds, coffee, gardens and more. He travels to schools to teach agriculture and promote 
the importance of relevant education. “Many students in the past years did not learn much 
about agriculture and did not realize its importance like some of my school mates. I 
struggled myself, and those with whom I went to school began to comment that the 
teachers should have taught agriculture, instead they taught English and Maths. And 
when we retuned home we would not use English and Maths to make money.” 
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Boyd Arag (34) is less agricultural, more entrepreneurial. But he, too, is back in his place, 
developing the village. He’s got a good video business, and hires two young men to run 
it. Having worked in various small businesses, for others, he’s now working for himself. 
And he’s studying at Faith Business. At first he tried to get his Matriculation credits, but 
this didn’t work out and he’s still looking for more business skills. It’s business that he 
would promote in Relevant Education. He wants to run village-based businesses but 
needs more skill and more capital. 
 
Michael Willie (30-ish) is a KSS grade 10 leaver and the school electrician. He said the 
guidance counsellor at the time pointed him toward technical college, and he worked in 
Port Moresby for a while, but decided to come back home. He now has the best of both 
worlds: a life in the village and reliable wage.  
 
The older informants, Yomba Nathan (45), Gend Apa (52), and Mark Apa (54), have less 
education and more wage-work and business experience. They are self-made men, all 
living in their place. Gend Apa says, “Businessmen in the village can boost the economy 
of PNG.”  They are more anti-education and pro-experience than most, because this has 
been their secret. And yet, not surprisingly, they also support the Relevant Education 
curriculum, as if the schools were finally catching up with them. These are important men 
in the community, and they would gladly volunteer their services to the school. 
 
Boyd Arag, age 34, is a grade 10 school leaver from 1987. He came back to Simbu and 
worked at Kundiawa Supply Education Stationary for 2 years (SimJay School Supply), 
1997-8, and in 1999 for the Forest Authority, surveying in the highlands. He attended 
Matriculation at the Kerowagi Uni sub centre in 2000-2001, then Faith Business 
Education studies in sales and marketing from 2005-6. At the time the Uni Centre sent 
tutors to Kerowagi but the tutors and the administration were not effective and they never 
entered marks or returned test papers, and there was a delay in giving the certificates. 
This caused students to lose interest. Then he got work at the Rural Development Bank in 
Goroka from 1992-3, after an induction course (as a Loans Officer); then in 1994-5 he 
worked in the Kainantu branch.  
 
Currently he has a video business. He’s engaged 2 boys to show picture and movies 6 
days a week. Weekly he earns K400, and he borrows CDs from Beegees Video library in 
Kainantu to show at home in a hall called Tem Video Library Business. Started this in 
2000. People borrow CDs for K3, and membership id K40. For damaged CDs people pay 
K20. In 2002 the business stopped but he still continues showing videos. 
 
 “Mi yet developim skills. I have good public relations, speak well to people. I got this 
from SimJay School Supply where I gained good experience from going to schools to do 
sales, as a Sales Rep, and met people and gained confidence. I am making use of this and 
running my business now.” 
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The warehouse belongs to [the now deceased] Wena Willie, and he rents it for K50/week. 
Every week he borrows 25 CDs from Kundiawa for K60, and friends also donate CDs. 
He learned most of his skills from work experience.15 
 

 
 
He thinks KSS should have taught Commerce or Business in more detail when he was 
there; the same with Agriculture. When working in the field now he realizes he knows 
very little agriculture. He wishes these subjects had been taught more deeply. But work 
experience gave him more knowledge, especially at the Rural Development Bank. “We 
cannot manage our own life and money that is why we have problems. Educate people by 
making awareness in budgeting and managing money. I think NGOs and government and 
churches should help village people make a good living by teaching Commerce, Business 
and Agriculture. There are certain individuals who can get this knowledge, adapt it, 
implement it and teach others, and people learn from this. The people will be encouraged 
to do something for themselves, to mind their own business.” 
 
He wants to finish his studies at Faith and get steady work. Then he’d go back home to 
run a piggery, coffee project and a fish pond with money from his steady work.  
He believes he might teach himself the fish and piggery skills. They earn money all year 
round, while coffee is seasonal. “Emi tingting bilong mi yet.” He needs training but also 
cash to start a business.  
 
He is thinking of going to Hagen after his Faith course to do Matric there. Eight students 
will go to Goroka Business College from Faith Business too, and this has motivated him 
to think about going there to take up Business Studies and Accounting. 
 
Hank Moroyagi, age 23, from Kambu, finished grade 10 in 2005. He had a school fee 
problem, even with good marks, so he’s out this year. Now he’s at Faith Business Ed 
studying business, and he wants to continue school until he’s successful, because he’s got 
a plan for his living. Right now he lives with his parents because he’s too young to live 
on his own. He knows that many young men don’t want to live with their parents or hear 
their advice. He says lots of pupils are just wasting their parents’ money, they think that 
secondary school is the time to have a girlfriend or boyfriend, to drink beer or smoke 
marijuana; they don’t see their parents are working very hard for the school fees. In the 

                                                 
15 The resources for his video business are: 

1. Television Sharp brand 21” screen 
2. DVD player 
3. Sharp mini stereo-used to boost sound  
4. Kenwood stereo VCD 

 
 



 104

village if a young man nowadays sits down and listens to what his parents tell them then 
everything will be all right.  
 
He wants his living to be different from now that’s why he’s continuing in Business and 
Accounting and Book keeping. “The more we learn the better we live.”  
 
He’s tried his best to open an account but he hasn’t yet gotten good money from coffee. 
He will open his account when he has good money, because he needs to make money for 
his school fees for next year.  
 
“It’s good to have secondary school here because nowadays you cannot find jobs in town 
with a grade 8 certificate, or grade 10. So now you must work hard and win this gold; if 
not, go back to agriculture.” 
 

 
 
Mark Apa , age 54, received an Intermediate Certificate (grade 9) at KSS in 1970. Then 
he went to Forestry College in Bulolo for his Certificate in Forestry. He’s now living in 
Kombukande village, Kerowagi, as a farmer. He plants kaukau, vegetables, tomatoes, 
sugarcane, bananas, pumpkin greens, and cabbage, for personal consumption first, and 
sale of the surplus, second. “We grew cabbage, carrots, broccoli and cauliflower at KSS, 
and these skills I use now.”  
 
He wishes he’d taken Home Ec, though. “I missed out, I thought it was for girls only. The 
skills of sewing and cooking should be for both men and women. I should have learned to 
sew at KSS because now I can’t sew, I missed out.” 
 
“I want to have a nice house with electricity, TV, computer, water supply—a modern 
house. I want to have a small fish pond, small piggery and small nursery where I live. 
The nursery should have orchids for business and personal use. I could learn it from a 
community development worker, and use some skills I learned in forestry school. But I 
need some help to start a business, finance is very important.” 
 
Our education curriculum should be changed, he thinks, to be more “skilful,” and teach 
more subjects like fixing a car, motor mechanics, sewing, carpentry, and agriculture.  
 
“I help teachers at KSS in disciplinary cases. If a problem arises, I talk with the Principal 
in order to help solve the problem. We [the community] have a good relationship in the 
development of Kerowagi; KSS and the community work well together. We take care of 
teachers and let them move around freely.” He would also volunteer at the school if 
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asked. “I can teach forestry, run a nursery if there is an opportunity. I have the skills and 
experience but no opportunity to teach in schools.” 
 
“The purpose of secondary Education is to produce human resources. We want grades 9-
12 to be educated and have careers and be well off. Children will look after us in terms of 
money when they get a good education.” 
 
Judith Wagai, age19, finished grade 12 at KSS. She is originally from Silku village in 
Kerowagi. “I want to be a wage earner in order to help my family, and if I am educated I 
will gain respect in my community. My parents want me to be a teacher. My father is also 
a teacher. I want to become an accountant, but this will depend on my marks. I rely on 
my parents now; we have coffee plantation so sometimes I help in cleaning the plantation 
and my parents give me money….I will marry an educated man because he will help my 
family financially.” 
 
She makes most use of her Commerce and Home Ec training, “I learnt ways of making 
money and cooking from these courses. In school we learned how to bake cakes and cook 
other food.  At home I apply some skills that I learnt. I cook peanuts to sell, and I sell 
cooking oil and salt. I wish Id learned to make spicy foods with local ingredients.” 
 
Mr Ninkama was an outstanding teacher, she tells us. “He is special because he helped 
correct me when I made mistakes in tests. He also boosts my morale when I am down and 
encourages me by saying I can do it.” KSS is the best school in Simbu, she says, and this 
is because there is good discipline. Students graduate well disciplined. There is also a 
good relationship between KSS and the community. 
 
Teresa Geruwa, age 30, finished grade 9 at KSS, and is big sister to siblings at KSS, as 
well as a mother to young babies. From Kerowagi. Her brother is grade 11 at KSS. She 
thinks secondary school education is for sending kids to university, and primary is to 
prepare for secondary. The Relevant Education and AE together are good, although she 
had no Relevant Education in school. Her favourite teacher was Mrs Wanega in English 
and library. She sells veggies at the market, and her husband teaches at Amdi Primary. 
Her mother finished grade 6 and her father was a teacher, finished form 6.  She has a 
brother who is a lawyer, and brother at PNG Motors and cousins who are also wage 
earners.  
 
She is against Relevant Education a little because she believes this information, or 
traditional information---farming, is in the blood, they’re born with it. Better to get the 
formal and new knowledge and get work after school. Smart students should go to 
tertiary. Development will happen in towns, she says, because town parents are more 
focused on education for their kids. Villages need schools. Educated people have village 
schools in their blood.  
 
Her opinions may have been filtered through a personal yearning to leave the village, and 
the warm memories of an expat boyfriend in the past. She has left her own husband and is 
rearing their 4 children, having once dreamed of being a schoolteacher. Her parents were 
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grade 6 graduates put one of her brothers through law school. Even she did not argue 
against the importance of RE courses in themselves, only in substitution for AE that 
would further a child’s education. But her bias is against villagers, whom she says have 
indigenous culture and farming in their blood, and for townspeople, who have more 
education and will control future development. Agriculture is unnecessary though—
except specialized techniques. Even an agriculture teacher should be fully educated, she 
says. Having finished grade 9 in KSS, she is herself more educated than most but less 
than her ideal. Secondary education is for sending kids to university, and primary is for 
sending kids to secondary. Smart students should go to tertiary. Development will happen 
in towns, she says, because town parents are more focused on education for their kids. It 
is the teachers’ job to teach the kids, and not to ask help from community. But it is the 
parents’ job to ensure their children’s education. 
 

 
 
William Quina,   age 25, is a grade 10 (1997) leaver from KSS, from Kombuglkade 
village in Kerowagi District. He didn’t excel in any institution and didn’t pass his exam 
for grade 11. His family couldn’t support him for short courses like CODE or a 
vocational centre after that. He’s making a living now in coffee, and has a big coffee 
garden. In coffee season sometimes he makes flour balls and sells them in the village, 
too. In the past he’d sell coffee and other things, and he never thought to open a bank 
account, but now he wants to open one because there’s a BSP in Kerowagi station now 
(although it’s presently closed for rebuilding). 
 
He makes use of the agricultural skills he learned at KSS, skills he can use at home and in 
his coffee gardens, including looking after pigs and food gardens. (He actually doesn’t 
have pigs now but says he knows how to look after them.) By contrast, he says, 
nowadays a lot of young people in village or town are dong nothing because they haven’t 
learned much about agriculture. Agriculture and Practical Skills were most worthwhile 
for him. John Boglkun was his Agriculture teacher and he says he was good and learned 
to appreciate agriculture from him. What he’d like to do is start a small business when he 
sells his coffee and gets good money. He would like to change his living and he’s trying 
his best to do that.  
 
He thinks RE will be a success at KSS and with the community, because the students will 
be much better than in the past, and when they don’t find jobs and go home they can 
make a living and help the community. Even though he doesn’t know the curriculum 
now, he’d like to learn more about it. 
 



 107

Yomba Nathan, age 45, is a grade 6 school leaver from Kismark Community School, 
who left in 1982. He now lives in his village Sambukai. He wasn’t good at exams, and 
even though he wanted to continue, his parents could not allow him, so he went to do 
CODE and some short courses. Now he lives by selling market foods and when its coffee 
season he sells coffee at the market. He learned all his skills in the village from his 
parents: how to make gardens, look after pigs, make houses. He is trying his best but he 
says if he goes to get more education it will be better. “But anyway I will try my best to 
go more different from now.” 
 
He didn’t attend KSS, so he didn’t get any real Relevant Education. He supports KSS 
because the skills the students learn are much better than those of other schools, and if 
students don’t go farther they can take the skills back to the village.  
 
Taia Big Boy Teine, 38 years old, is from Kerowagi (mixed Goroka), and graduated 
Kerowagi High School grade 10. He has a bank account and his wife controls the money, 
even though she’s a grade 9 leaver only. They have 3 children, one is doing grade 7 now. 
In his family there are seven siblings, some in Port Moresby and others in Lae. He is the 
only one in the village. “They come home sometimes and praise me for what I am doing 
and there is no problem regarding my livelihood.”  
 
 “In 1985, there was no secondary school in Simbu so I only completed grade 10. I did 
not have good marks so I went for police recruitment. They got me in but I played rugby 
and broke my hand, so the police team told me to go for next training but I did not go 
back. I went to look for work at Western Highlands (Mt. Hagen). I was told to dig the 
coffee drain and the other was to pick coffee. After picking coffee and digging the drain I 
came back home. In 1997, I started by digging plots and planting cabbage. When I 
harvested my cabbage and sold them then I realized that money is in the land.” So he 
spent K60 to buy seeds to make a nursery. He planted cabbage and got K332, and then he 
bought a piece of land with the money and also bought peanuts to plant.  Currently he has 
10 hectares of land that he grows a variety of crops. 
 
 “In school we were taught how to dig drains and grow crops. But what I learnt in high 
school was not in-depth. Some DPI people put me up to go for a course where I studied 
ducks, piggery, poultry, bees, fish ponds and other projects.” He got a certificate for that, 
and with his skills and experience he is teaching the students in Kerowagi Secondary and 
primary schools.  
 
He has banana, coffee, fruit trees, potato, cabbage, poultry and a piggery. “I have a 
piggery with 8 pigs, ducks 16, and chicken (astrolabes).” He has a coffee garden and 
coffee fermentary. “You learn by observing and experience. I learned some agriculture 
skills at home and made use of them at home.” “The Didiman teaches me how to do 
things and lets me attend courses on farm management.”  “I am thinking of putting up 
permanent buildings and residing in town. I have a block of land already in Kundiawa 
town and I am planning to run my business there.”  
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“I teach grade 10s and grade 12s at Kerowagi Secondary School, Yahweh Moses 
Secondary school and Lutheran Day High School, and all the primary schools in 
Kerowagi. There are invitations from other schools asking me to go and teach but I never 
went due to some constraints such as transport problem.” He is involved at KSS by 
teaching students agricultural experiences when requested.  
 
It’s not always easy. “Sometimes when I work for instance clearing garden sites, for one 
man I cannot complete everything because I am a human being. I would be exhausted 
thus I need manpower and sometimes money.” And it’s labour-intensive: “I am always 
busy with potatoes. This is because when the potatoes start to sprout that is the time you 
start to be busy. One has to be in the potato garden everyday for spraying and if there is 
an infection on potato leaves; one has to be there to spray the leaves to discourage spread 
of disease. Unlike coffee, you will not be really busy only for pruning and spraying when 
the grasses die out. It is occasional not every day.” 
 
“Agricultural work changes your lifestyle. It changed my lifestyle. I feel good with the 
achievements I have. I go and tell people to do agricultural work and not to roam around 
looking for rubbish, instead do the right work. You do agricultural work and money is 
earned from toiling the soil. You do the hard work first and the easy life comes after. ..I 
see agriculture as ‘Life’-- it is a life-sustaining thing…Agriculture is my life. To do away 
with agriculture is to let myself die.  
  
“The newly established program on Making A Living I am not familiar with it. They 
asked me to teach students about it. The teachers said there are not enough jobs available, 
teaching agriculture will enable students to go back to the village till the soil and live 
productively. Many students in the past years did not learn much about agriculture and 
did not realize its importance like some of my school mates. I struggled myself, and those 
with whom I went to school began to comment that the teachers should have taught 
agriculture, instead they taught English and Maths. And when we retuned home we 
would not use English and Maths to make money. The new curriculum is number one. It 
gives life ingredients. Also, not every student who goes to school continues into high 
school and gets employed. Only about 20% continue on and 80% return home and some 
become rascals. They should have been taught agriculture because when they return 
home, they would live their lives productively.”  
 
“When I teach students agriculture I give them seedlings knowing they could make more 
money than what I make, since some students I teach have better soil for agriculture 
…However, I tell them to go and do it and my class students cheer up with enthusiasm.” 
He teaches in different schools. “People do say we need this type of experienced man to 
come and teach students in agriculture…It is 22 years now doing agriculture work in the 
village.” 
 
Gend Apa, age 52, is owner and Director of Tembai Trading. He completed  grade 6 in 
Tembai Village, Simbu, and is a self-employed businessman. He says that in grade 5-6, 
he learnt how to make a plot and plant corns and beans, and to collect rubbish to use as 
compost.  
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“After completing grade 6, I went to Western Highlands during 1980s and there I saw 
Hagen coffee growers. So when I came back, I got seedlings from Hagen, I came back to 
Kerowagi and planted the coffee seedlings at home. With those seedlings I made a coffee 
garden and gave it to my six brothers.” Then he bought a piece of land and started his 
trade store business. He started his business in the village as a canteen, with only K85 
earned by his mother who sold ripe bananas. After successfully operating the canteen at a 
profit he decided to establish a bigger store in 1994.  
 
He moved into the District zone to start the new store. His business has grown ever since, 
and he now has a retail and wholesale store. There is a policy at his stores whereby 
people are not allowed credit from the store or to use cheques to buy goods. Cash only. 
This is one policy that has made him very success. He also has a kaibar business and a 
PMV called Mounten Cat. I have a coffee plantation, newly established this year 2006. 
This is to generate income for my children. If I grow old my son will benefit. When I 
return to the village I will still earn money from my coffee plantation. He was determined 
to become a successful man because he was dropped out of grade six (6) by the colonial 
system. He was determined. In school I thought of working with the government, but did 
not succeed so I thought of doing something for myself, and so I started my own business 
when I was old enough at around my 30s.  
 
It is good to have dual curriculum. If a student cannot do well in academic subjects he or 
she can use the practical skills learnt at school to make a living at home. It is good to 
teach students relevant education to help themselves in the future. They will learn to 
grow their own crops and look after themselves in the future. Smart students should also 
know how to live in the village. When they resign from work and go back to the village 
they will be able to survive there. It is good to teach children RE at grade 5 up to grade 
12. 
 
He has already been talking to students about his experience as a businessman. He tells 
them they can make business by selling chickens, coffee, betel nut and smokes (mutrus, 
cigarettes, brus and others). Money that is earned from doing those sales everyday can be 
saved for the future where they should be able to buy a car or start something big for 
themselves just like what he did. For his case, he does advice his own people to plant 
coffee, look after pigs and chickens. There are some people who have taken his advice 
are making a living out of the small business that they have made.  
 
Educated people have no skills of making gardens and building houses. When they come 
back to the village they do not have a house. With the money they have, they live with 
relatives. Then they learn village life through observing and make a living for 
themselves. The ideal life is to be a villager. In the village there is a lot of food, free 
water, and free land. There is no need to spend a lot of money. Everything is free in the 
village. The businessmen in the village can boost the economy of PNG.  
 
Community members and women’s groups have skills like food processing, making 
peanut butter and pineapple jam, that they can teach students if schools allow them to. 
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The Kerowagi community respects the Kerowagi Secondary School. Local people do not 
steal from the school but are very helpful to the school in terms of providing food for 
students and teachers. When the students and teachers go spin in the District zone locals 
do not harass them. Gend Apa tells his people to respect Kerowagi Secondary school and 
the community.  Some village leaders are teaching traditional values like Mokunabir, the 
exchange of food in the schools in Kerowagi.  
 
Michael Willie, son of [late] Wena Willie, is the KSS electrician, from the Paglau tribe 
(the boundary between the Paglau and the Silku is the service station on the road). He 
graduated from KSS gr 10 in 1994, and his guidance counsellor at that time, Mr Dorum 
from Minj (who is now the School Inspector for WHP) told him about technical schools, 
because he’d grown interested in technical skills. So he went to POM Tech for electrical 
courses for 1 year, and then spent 2 years in POM working, after which he came back to 
work at his own school. In KSS in the early 90’s Agriculture, carpentry and mechanics 
were the Practical Skills courses. He believes women should also get these skills as they 
surely need them. There were female electricians in his tertiary course, too. He also 
remembers well a VSO volunteer named John Ellson was at Mt Wilhelm High School 
when he was taking a half-year in 9th grade there; he was an English teacher. 
 
Kerowagi Secondary parents 
  
As a group, we paid less to parents per se, because we more often interviewed them in 
other capacities. This means our responses are skewed toward parents who already have 
an involvement in the school, or in public life. But we did speak randomly to men and 
women in the market, where the group interview technique is not always the best way to 
uncover personal opinion, but it can capture the agreed upon consensus of a public 
sector—in this case the market sales people and customers.  
 

 
 
These responses tell us: 
 
Parents are unilaterally for cross-gendered education in basic skills, including boys 
learning to cook and look after children.  
 
Most parents are concerned about the Tok Ples curriculum in preschool; they see it as 
unnecessary. The children are confused by having to learn Tok Ples, then Tok Pisin, and 
finally English, which they should have mastered by Grade 3. Those who do not get an 
early grasp of English are disadvantaged after Grade 3, and lag behind throughout. The 
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reforms are sometime confused with the MAL issue in discussion, unfortunately, and the 
former is blamed for dumbing down the education more generally. Parents would prefer 
the students start in English right away, as this is nowhere available at home and they 
need the extra training. Jenny Bal, for example, told us, “Tokples in the curriculum is 
spoiling the children, because they want to learn to speak and write good English. Tok 
Ples makes them poor in English, so many will drop out in grades 10 and 12.” 
 
KSS has a parents’ day three times a year, and we are told plenty of parents attend. 
 
The vast majority of parents we spoke to (either as parents or in their other capacities) 
supported RE and understood the demand for these subjects after school. Some parents 
felt AE was equally important and could relate happy memories of expatriate teachers 
and their own education. Across the spectrum there were very few who were actually 
opposed to RE for its incursion on AE time and resources, including one young mother, 
recent graduate, who also acts as parent for younger siblings still in school (Teresa 
Geruwa, age 30).  
 
Her opinions may have been filtered through a personal yearning to leave the village, and 
the warm memories of an expat boyfriend in the past. She has left her own husband and is 
rearing their 4 children, having once dreamed of being a schoolteacher. Her parents were 
grade 6 graduates put one of her brothers through law school. Even she did not argue 
against the importance of RE courses in themselves, only in substitution for AE that 
would further a child’s education. But her bias is against villagers, whom she says have 
indigenous culture and farming in their blood, and for townspeople, who have more 
education and will control future development. Agriculture is unnecessary though—
except specialized techniques. Even an agriculture teacher should be fully educated, she 
says. Having finished grade 9 in KSS, she is herself more educated than most but less 
than her ideal. Secondary education is for sending kids to university, and primary is for 
sending kids to secondary. Smart students should go to tertiary. Development will happen 
in towns, she says, because town parents are more focused on education for their kids. It 
is the teacher’s job to teach the kids, and not to ask help from community. But it is the 
parents’ job to ensure their children’s education. Parents sometimes resent teachers for 
their lack of professionalism. Her own 8 yr old twins are at KCS (or is it Kunabau?) and 
she goes every Wednesday for parents’ meetings.  
 
John Bongo, age 34, is from Kerowagi, is a parent and the Gena Wauga Constituency 
Councilor (Ward 13). He notes that up to Independence grade 8 was to top graduation for 
getting work; by the 80’s it was rising; and by the 1990’s is was firmly grade 10; now it 
is becoming grade 12.  
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“Agriculture is the most important subject because when they come back they can come 
help us.” He took Carpentry, Agriculture, Mechanics, and Personal Development in 
school. “Before these were enough for us, but now they’re not enough for kids.” He 
recalls an Australian named Mr Duncan in 1974-5, who taught Maths, Social Science and 
Commerce. He went to Kundiawa for technical courses in carpentry, mechanics, 
Agriculture and plumbing---that was good, but he doesn’t use these skills now.  
 
He has a coffee plantation now selling to USA buyers via the Coffee Industry Board in 
Kundiawa. His parents went to Bible school, and there are teachers in his family’ 
Headmaster Bal is also his brother in law.  
 
He has 4 sons and 3 daughters, and attends KSS parents’ meetings. The parents’ days are 
Wednesdays and Tuesdays, when they come to work---building and constructing. 
Mondays are meetings with the Board. Teachers and government are mainly responsible 
for the child’s education. Parents resent teachers when they’re not good. And teachers 
resent parents who blame them.  
 
“There are many school leavers here without good development in ples, they’ve wasted 
time and money. Kids make a choice today—they have too much democracy, it’s the 
government and parents’ fault that there are so many school leavers. They should have 
community work or projects. There are no markets here either so they can’t make a 
living.” 
 
Overseas markets need to be cultivated. Kids can learn community development but the 
government still needs to help. “We have all the resources and the produce, but no 
markets. We need an NGO to help establish markets for us.”  
 
Men in the Kerowagi market say people are too political here---and we have no market. 
Schools teach kids theory but no practice. All the drop out from grades 6,8,10 and 12 are 
no working—no industry for them. An NGO is the necessary bridge---otherwise aid is 
wasted in the village. The reforms are bad because they’re dumbing down education, they 
don’t need it. Bad teaching. The curriculums are not strong. Not good to mix English 
with other languages, they’re learning 3 languages at once and it’s confusing---Tok Ples, 
pidgin, English. To start in English if far better, kids will learn Tok Ples anyway. They 
still speak it in Keowagi. They’re against the reforms from pre to grade 3.  
 
Jenny Bal (wife of KSS Headmaster) Grade 6 education from Gena-Tamugl Village The 
purpose of secondary education is to give children knowledge to be leaders in the future. 
So they can advise people who are unfortunate and have no education, and they can help 
the poor. Primary education is to help children to learn to read and write and if they’re 
clever to go on in school and even get work and travel to other provinces. The dual 
curriculum is good. It helps the students focus on both. If the students do not do well in 
academics at least they will use practical skills to help them at home. They can look after 
pigs, poultry, kaukau, vegetables, peanuts, corn, pineapples, pawpaw, banana, carrot and 
fish to make money. With academic skills they can get a job. 
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When she was in Gagl Primary School in grades 4-6 they learned to plant potatoes, 
peanuts, corn, spring onions, and kaukau “in plots the teachers gave us. Agriculture 
subject. Also we learned how to look after pigs and chickens” (in theory only). “The 
Agriculture teacher taught us to clean the bush, burn the grass, dig the drain for the plots 
and plant crops such as English potatoes, spring onions, corn, kaukau.” They were happy 
for the practical skills at that time because it is good to put in practice what you have 
learned, knowing in the future you will have the skills to support your family. 
 
“Mr Duncan from Australia was the Principal and also taught us grade 4 Agriculture. He 
was a young man and married to a Simbu woman, a very good teacher, helpful and made 
students happy. He encouraged us to work hard outside.” 
 
Her mother did not go to school; father was a coffee factory manager in the 1960s 
(possibly American). Her adopted daughter’s husband is a lawyer for Paraka Lawyers, 
her brother is a warder at Bomana jail; a cousin brother is a police officer and another is a 
Lutheran pastor; and her first born daughter is a trained nurse. She did not have a role 
model as a girl. Her education as effected by her biological father coming to get her and 
take her away, causing her brothers to fight with him (he didn’t succeed). 
 
She is from the Gena people (clan?) and her Uncle was the leader Siwi Koronda, her 
mother’s brother. Her mother Kunum Mundo befriended an American either Mr Bob or 
Mr Robbie, both of whom were working coffee at the time.  She had Jenny and the father 
wanted to name her Lyn and to take her away, but her brothers fought him (they wanted 
to keep her as a light-skinned line) and hid her in the village, so she never went to school. 
Her uncles looked after her. Her mother then married a Mr Mondo, whom she dislikes.  
 
At Kundiawa town, Gerald (TNA) from Australia is a very successful businessman, for 
example. He has the airplane TNA, and stores called TNA too (he is French?) 
 
When she was a student she did always want to return home because there was plenty of 
river, trees, food, and she could look after pigs, garden, cook for the family—these all 
influenced her to return home. There are indigenous customs in the schools now. They 
exchange cuscus, kamka (marita), chicken, pigs, peanuts, kaukau yam, taro banana, 
pineapple, pawpaw, cabbage, peas, carrots, pumpkin between KSS, Kimagl (Kunabau) 
Primary, Bundun Primary, and Amdi Primary in 2003-2004.She learned village skills at 
home. If you don’t have relevant skills you’ll go hungry later. When they learn Relevant 
Education such as Agriculture, carpentry, sewing, weaving bilums, it makes their lives 
productive. They will also become good teachers for others in the village.  
 
Smart students can get town jobs. But they should also come home to develop their 
village too. Relevant education will not compromise academic education, and it’s 
important for kids who will not go on to tertiary. Relevant education should start at 
community school from grade 4 to 12, because when they are small they will learn to 
work hard and make use of what they learn, they will not be lazy. 
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Teachers should be more involved in the school curriculum, also parents. Parents give 
ideas to teachers about student performance in school, work attitude, gardening, building 
houses and practical skills. Agriculture should be taught from community school level to 
grade 12. Some people in ples know rural enterprise skills and can teach others there.  
 
The future of PNG development is in towns. What are lacking in the villages are house 
copper, water supply, electricity, roads and road networks. The good village life is the 
ideal PNG life. Educated people lack culture and knowledge of traditional ways and 
clothes. Girls also need practical skills—some will not marry. Boys should also learn 
cooking etc. Teachers and community can work together, but not all will respond. Some 
are lazy or will resist business competition from school kids. The teachers, and most 
importantly the Principal, is responsible for the child’s education, after that the Provincial 
and the National Departments of education. Provincial government’s contribution to 
education has been broken promises again and again. Community will be for relevant 
education. 
 
Parents resent teachers is they’re not teaching well. Kids report bad teachers and they get 
transferred. They report them to the principal who tells Mr Tumun to have them moved. 
Lots have been transferred. 
 
Some teachers resent parents and take revenge by failing students. This has happened in 
the past, but Christian teachers won’t do it. Every year there’s a review for the students, 
and the teacher can go to Mr Tumun and/or the Board of Management, and ask for the 
student to get a disciplinary warning. 3 warnings and you’re expelled. But before that the 
student may be given an open transfer to wherever they like. Roughly 5-10 students per 
year are disciplined this way. 
 
There are community members who could teach cutting trees, grading land, building 
houses, bilum making, baking bread and kaukau and tapioca cake, banana biscuits, etc—
also money management. 
 
The Mama groups are excellent money managers. They make things in her Catholic 
Mama Group that they sell in Kundiawa and Kerowagi. Last year they also had a big 
basket exchange with the Madang mama’s group. They had given Madang huge coffee 
bags of cabbage and other produce like pineapples—ten big bags and K1100, and rented 
a vehicle for K1500 to present the stud to Madang in 2004. Then in 2005 Madang gave 
back K1200 with heaps of coconuts and other coastal foods, and brought it by vehicle, to 
them. That completed the transaction and now the women’s groups will make exchanges 
with Hagen or Lae. The money, which is collected bit by bit from women, will go to 
renovation and maintenance of the church building. Exchanges in December. 
 
June and December are big money from coffee months and when all the brideprice and 
compensations come up. Christmastime is also a good tie for women to travel because 
their men are home to look after the house. 
 
Now it’s good the school leavers can go to matriculation at KSS. 
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Simbu people are friendly, hospitable, peaceful, although the fight their enemies over 
women and marriage. In the 1960s the missionaries came here and were Catholic, 
Lutheran and SDA. Now the churches are more than 8, with 4 Square, Baptist, Nazarene, 
EBC, CLC and others.  
 
Mr. D (name withheld) is 49 years old, married to a nurse, and has 5 children. He lives at 
Koronigle Village and works as a project consultant. “I have trained myself to be a 
consultant. I have not being to any institution in the country. I was a drop out after 
completing my form four (4) prior to Independence. And I lived all my life in the village. 
The one thing about me is that I read more books and I educated myself. And I ventured 
into writing small scale projects to be funded by donor countries. And then eventually I 
got into the art of writing big projects. And it happened that I wrote one for Kerowagi 
High School which secured K4.3 million from AusAid in 2002. That is how I helped the 
Kerowagi High School upgrade to secondary status.” 
 
“The Board of Governors of Kerowagi High School approached me and told me that they 
wanted to improve the statues of Kerowagi High School into a secondary school. So they 
approached me and asked me to help them by providing technical advice and writing up 
documentation for them…Although we worked together, they provided all the 
information for me and they worked with me and we provided the project submission to 
AusAid.  After going through several screening stages, AusAid found that Kerowagi 
needed a facelift so they decided to fund the project. This is how we got the money to 
Kerowagi High School.” 
 
They found out that there were more students completing grade 10 and returning to the 
village because there was inadequate space in High schools for them to carry on. 
Although students attain the marks, the lack of space means most students end up in the 
village. Once the need was identified the Board decided to expand the institution so that 
more grade 10s can continue to grades 11 and 12.  
 
“In my opinion, Papua New Guinea is a young country and it requires more human 
development and we must produce the best brains. Now in order to produce the best 
brain, you need to have quality education system, like the management structure, the 
capacity of the school itself, and the institutional development, where you have better 
facilities. And when you have better institutions, you have qualified teachers coming out 
of universities, and they can come to the schools.” 
 
“Some students will be coming back to the village, but the fact is that most parents 
assume that when they send their children to school the students will attain some formal 
education so at the end they can be employed. Then there can be a remittance at the end 
of the day when the student is employed. But now it appears that more parents are 
beginning to realize that when a student cannot continue his education, he or she can 
come back to the village. And he or she can apply those skills learnt in the schools back 
to the village. Then some kinds of skills can be passed on to young people in the village. 
So I think Agriculture is basic subject which the students should concentrate more on.” 
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Agriculture can be taught at lower primary while the students are doing grade 7 and 8. 
But agriculture may mean lots of things. If you mean subsistence farming he doesn’t 
think it is worthwhile because the students grow up with subsistence farming 
automatically part of their life. But when you talk about agriculture you have to be very 
specific. There are types of agriculture education that can be taught in the school and 
translated back to the village when students go home. If we are to teach Agriculture as a 
core subject then the big people at the Education office must have a specific agriculture 
project the students can learn and translate back in the village.  
 
“I have contacted consultants around over the world, and I simply told them to supply 
more information [on Rapid Rural Appraisals] because in PNG we do not have enough 
books on the latest development, on designing large scale projects, and how to become a 
good project specialist. These subjects are not taught well in the country. So I decided to 
consult several project consultants in the world through the Internet, through mailing, and 
they started sending me books and pamphlets and textbooks. Then I studied them myself 
and at the end of the day, I became a consultant. That is how I taught myself. I already 
know the art of designing large-scale projects, especially infrastructure projects. I have 
educated myself. I have not gone to any institution. The highest level I reach was form 
four (4).  
 
“To get things from one end to another it requires some cost, so I tell them so. If a village 
person comes to me to write his project and the project might value K15 000.00, I would 
say you pay up K200.00 just to meet the cost of toner for the printer, the electricity bills, 
and if I need to go to Kundiawa, to pay the bus fare. Then I give him the application and 
he goes away, whether he succeeds or no. I write the proposal and the financial donors 
are different, it depends on the financial donors.  
 
“The National Planning office has a booklet which contains all the addresses of all the 
donor agencies. People started to distribute and photocopy applications and to write them 
out.  In some instances people write directly to the donors and then send them their 
application which contains 5-6 pages. Sometimes they bring their own applications [here] 
after contacting the embassy office in Port Moresby. And if they need help they come to 
me.”  
 
The AusAid buildings include the science blocks, administration block, mess block and 
staff houses, the standby generator, two vehicles, 45 computers, classrooms, ablution 
blocks, boys and girls’ dormitory and four (4) Southern Cross tanks.  
 
“I am very happy because as a local man I brought immeasurable amount of service to 
the community, and in fact to the people of Simbu and PNG. If I had not done that there 
would be more and more students coming back to the village. And there would be big 
problems in the village creating social problems. The students might get themselves 
involved in homebrew stuff, but with the creation of the Secondary school, the school 
absorbed more students. So it more or less minimizes the social problem that we might 
have at that time.  
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“I was very proud during the graduation in December 2005. Most students were entering 
universities and other institutions from Kerowagi Secondary School. And I was proud 
because I was one of those people who contributed to the development of the school, and 
I was indirectly contributing to the human resource development of the country.  
 
“I have this belief in bottom up planning. In order for our welfare to develop it must start 
back in the village and start from the family circle. I always tell my people here if you do 
not have a towel, you must know that in future when your child grows up, he will not 
have a towel. If you do not have a toilet in your own area then you must know that when 
a child grows up he will not have a toilet. If you do not have a pillow when your child 
grows up, he will not have a pillow. So from experience I think people will need to learn 
back in the village before they grow up and go to other places, because if they cannot be 
developed in their own household how can they be developed when they go to other 
places?  
 
“I would say is that educated people are not coming back to the village to teach their own 
people and liberate them from their current statues. Educated people seem to go to the 
towns all the time to seek employment, but in developed countries it is different, the 
highly educated people go back to the village and they start mobilizing the rural people 
and bringing them out. When they go back to the village, they tell different things to 
people who are caught in between. Then they start to do something. So actually the 
village can be developed only when educated people go back, rather than by a brain 
drain where educated people leave the village and go looking for jobs in the towns and 
cities. They leave the village people behind.  
 
“It is always very vital that microfinance should be emphasized. There should be offices 
set up in each district in the country. So that when you have grade 10 and 12 students 
coming back to the village, these are the elite groups of young people, and they can start 
organizing their own community. They can get them involved in small-scale projects if 
they have access to the microfinance at the District level. There must be an incentive 
created up by the government by putting up microfinance in the village.  
 
“The full development of a person is important so in order for Papua New Guineans to 
have an ideal life a person must be fully educated, and then he is fully developed. In 
Simbu society when an educated person comes to the village he faces a lot of problems. 
For example he cannot go to the garden and start picking coffee because people will start 
mocking him so he will get scared and will not come back to the village.  
 
“It is a pity. I am living under electricity but the bulk of the population is not living under 
it. The developed countries provide so many funds under the millennium development 
goals and the reduction of world poverty by 50 percent before the year 2015.  But then 
not many Papua New Guineans understand the subject, and it is my wish that the MP 
should understand what reduction of world poverty by 50 percent means. PNG is part of 
the global family so I wish the leaders of the province to understand these terms. When 
electricity goes into the villages the standard of living is very much improved.  
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“I am more than willing to help. I can provide more information, whatever is necessary. I 
will come and help [any VSO volunteer working on these issues] without charging 
anything. I think it would be best for us to share knowledge in an integrated way and that 
knowledge can be utilized in some areas of our development.  
 
“I think the best teachers are the parents. As I have mentioned earlier, the parents should 
be the child’s first teachers. 
 
“I have written a book about myself and how I come from a simple beginning and how I 
became a project consultant. I was going to publish it, but it happened that I am now 
contesting the Simbu Regional seat for Governor. So the last chapter of my book will be 
my term in politics, that is why I did not want to publish the book. One of the chapters 
about the book is the building blocks, how I happened to climb from one level to another, 
to the current stage, and that is the most important and interesting part which I wish to 
share with other Papua New Guinean. Even if [students] leave the school early like in 
grade 10 or 12, they should not give up hope. They should continue their education by 
reading more books and they can educate themselves. The title of my book is Tears Over 
Daulo Pass.  
 
“I went to do my grade 6 in Goroka in 1971, but came back to the village for two years. 
A white man put me into his land rover and took me to Goroka---an SDA pastor, Pastor 
Pascoe, in fact. I am an SDA for all my life.  He took me to Goroka and left me there then 
he went away. When I look back at Daulo, I remember that the road was visible, so I just 
looked at Daulo and my tears started to roll because behind Daulo Pass lies my village. I 
began to cry bitterly, but I had a teacher from Solomon Islands who was also transferred 
at that time to Goroka, so I was dropped at the mission school, and he heard my cry came 
and comforted me, took me to his house and gave me some food. And then I stayed with 
them for sometime and I would come back and went straight to bed in the afternoon 
because I did not want to see Daulo Pass again. So that is the title of the book. 
 
“There are 12 chapters and the first chapter is my ancestors’ prime time. It talks about my 
ancestors how they migrated from a place close to Madang. That is where all the Simbu 
people came from. They happened to come and settle in Kundiawa airport. Then from 
there they scattered and moved to various places. So I interviewed my father and mother 
and they told me the story. I also mention the stone axe, how they used stone axes to cut 
large trees. My parents are from Kundiawa but we migrated to Koronigle in 1956. The 
book is about 120 pages.  
 
“One thing I would like to mention is in those days Australians did us some good things 
[it should be noted he is not talking to Nancy here]. While we were in the classroom our 
teacher would go around and collect one-two pennies. I went to school in 1963 to do my 
Prep. Our teachers would collect money in class and later open an account for us. I think 
I enjoyed going to school under the Australian days because it was strict and we learned 
discipline. I had to live here and go to the next mountain every morning because that was 
where the school was. If I did not go to school, the kiaps would visit my parents and ask 
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them why didn’t. If they find out that I did not go to school, they would punish my father 
and mother with work along the road. I find that in those days we were really hungry for 
education. We really searched for it. But today the school is close to where we live, but 
the children do not go to school. 
 
“The difference is that there are more changes happening today which have attracted a lot 
of children. To get a better education is a lower priority, they want to be with their peer or 
social group-- and the fault lies with their parents. So I am happy because I was brought 
up in colonial administration because I learnt better in those days than today. Today 
disciplined parents can see their children get better education. But some parents today are 
not concerned with their children’s education. The father wakes up, goes around and 
comes in the night and expects to be served like in the hotel, while mother goes to the 
market then comes home. Getting an education in the colonial days was much better than 
today because in those days discipline was tough.  
 
“Today I can travel anywhere in the country because I am one of the most wanted men. I 
can design large scale projects with millions of kina and I can just bring the money in 
from donor countries. I can design projects that can be internationally accepted by using 
international project language. I am happy where I am now because I am the most wanted 
man in the province.  
 
“I would be really happy to work with the VSO people. And if my work can be 
applicable to other organizations then this can be passed on. I employed four (4) UPNG 
students with degrees who worked in my office in Mt. Hagen for almost two years, and 
when I decided to get into politics I relieved the four to seek employment elsewhere. Two 
were senior project officers and two were project officers in Mt. Hagen.  
 
“It would be appropriate for me to teach other Papua New Guineans to become project 
consultants, to write up large scale projects submission. They can also design projects so 
that whatever they are they can help the community. So hopefully, after the 2007 national 
election, I will be conducting a training course in Kundiawa for designing and writing up 
project submissions. I have written to the National Training Council secretariat to register 
my interest and they allowed me and issued me the permission of license.  
 
“It is my intention to teach other people to transfer the skills that I have. By transferring 
my skills, others would be able to stay in their own province and help their own people 
by writing their own projects or business proposals.” 
 
He submitted a proposal for the Simbu Church Health Service and helped them bring in 
more than K3.8 million for capacity-building purposes. The SCHS has bought several 
ambulances, constructed several staff houses, three (3) buildings for medical facilities 
and more. “That is the second submission that I wrote and it was successful. The service I 
gave was free; however they congratulated me by giving me one Suzuki and K 5000.00. I 
appreciated that.” 
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Kerowagi Mama Groups 
 
The Mama Groups are an important subsection of the Kerowagi community. Not only are 
the exceptionally active, and entrepreneurial, but they are many---and, as we learned, 
they have strong opinions about what they have or have not learned in school. These are 
the real supporters of Relevant Education, and in particular Home Ec, having proven the 
importance of such skills in looking after their own families, and raising school fees. 
These women actively attend parents meetings and incorporate the skills their children 
acquire in school into their own enterprises. This sector of the community is a potentially 
critical link KSS in the future, especially as KSS expands Relevant Ed coursework. The 
Mama groups are the market researchers, the salespeople, and the Research and 
Development arms for RE skills from food preservation to coffee marketing. They are 
also, not least, active consumers. There are many ways in which these groups can benefit 
from expanded an RE curriculum, and even more ways that they can provide resources to 
the school itself. Fortunately, the informal leader of these groups is Rosa Yomba, who 
sits on the Board of Management and is Women’s Council President.  
 
Some of the groups are formed in the churches, while others are formed in clans or with 
other relatives. These groups operate independently. All have different objectives to 
achieve, and all operate on little or no government support. Thus, while the School Board 
and local businessmen congratulate themselves on their independence from government 
aid, the Women’s Groups are old hands at this kind of involuntary autonomy. They are 
the unseen entrepreneurs, and critical components of the free market economy.  
 
During one meeting with the women at Kerowagi, we gleaned some idea of how many 
women have professional skills in cottage industries (some accredited) and how eagerly 
they share their knowledge with each other. There are plenty of women with the 
knowledge, skills and experience to teach younger woman in schools, not to mention 
villages. John Kamb, former Member for Kerowagi, once donated K5000 for the 
Kerowagi Women’s Groups, but not much else has been offered them.  
 
 

 
 
Some of the Mama Groups in Kerowagi include:  

· The Nazarene Mama Group: this group mainly sews meri blouses to sell in the 
church, so the money remains there. They also make quilts and pillows. They spin 
the sheep’s wool to make those things. They made 30 of those items in the past. 
The problem that they are facing is that the spin wheel that they used is spoilt so 
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the do not have a spin wheel and hooks for the spin wheel. Inge Merimba is the 
council Church Representative of Nazarene. There are around 30 group members.  

 
· The Kamagl Mama Kai Group: this group mainly focuses on food processing & 

preservation and agricultural activities. The group’s objective is to reduce 
poverty, food security and address health and environmental problems. There are 
40 group members and the leader and founder of the group is Lina Wilson. They 
need some equipment for food processing like cans for storing the jams and 
peanut butter and food processor.  They use Lina’s home at the police barracks 
where her husband resides as a police man to carry out activities.  

 
· The Manambu Moki Group: this group mainly sells garden crops like cabbage, 

pig and kaukau. They sell their groups at Kerowagi and Kundiawa. 
 

· The Kuadira Family Planning and Family Life Group: this group teaches woman 
to look after their houses or homes, take care of the old people and STI victims 
where she takes them to the hospital. She also teaches other women family 
planning the knowledge which she learnt from an Indian Catholic sister/nun. This 
group consists of her husband, father, sisters and other relatives. They use her 
house to do their work.  

 
· The Omuk Family Group: this group sell store goods such as baby napkins, baby 

plastic pants, torch and the other is they sell chickens at the market. The profit 
that is earned is used to buy more goods for the sales at the Kerowagi market.   

 
Rosa Yomba, age 53, is Kerowagi District Women’s Council President. She has no 
formal education, but was taught by students who returned to the village in making oil, 
soap, accounting, and peanut butter. Her main interest now is in finding microfinance 
opportunities for the women’s enterprises in Kerowagi. Her home is also the Women’s 
Resource Centre. 
 
The District once gave K3000 to the women’s group but after that nothing else.16 She 
divided it between all the Women’s groups for their projects. There are many groups in 
each place, and in each church. In many cases their kids come back from school with the 
know-how to teach them. There may even be 100 Mama Groups in Kerowagi.(!) They 
don’t always meet every week. Because the government isn’t helping, many women 
aren’t meeting and they’re staying at home. The church groups meet every week though. 
 
“I consider a woman by the name of Anna Naur from North Solomon Province who 
works at the Commerce and Industry, Kundiawa Provincial Government, successful. 
While working in Commerce and Industry she started a credit scheme where women’s 
groups in Simbu Province go get money to start whatever business they have in mind. 
She has the heart to help women and is still providing this service for women in the 

                                                 
16 Elsewhere she says John Kamp gave them K500 every year. The current member Alfonse Moria hasn’t 
given them anything.  
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Province. She has helped many women’s groups and they have started their projects 
through this credit scheme.”  
 
Some villagers need more education to set up village-based businesses. Most people are 
subsistence farmers and simply market their surplus. The potential is there on the land, 
she says, but the lack of basic infrastructure is holding people back. As resourceful as 
villagers in Kerowagi may be, they still need to be supported by basic services like roads 
and electricity. Ironically, the more educated people are often helpless in the village, and 
take some time to get the skills needed to survive.  
 
Women’s groups can teach Home Economics subjects like making peanut butter or jam, 
sewing meri blouse and the like. If the Home Ec teachers impart what they know, the 
mothers can still come in and teach from experience, especially in child care. Relevant 
Education will help students with more entrepreneurial ideas. And it should begin as 
early as possible, like grade 7, when children are vulnerable to new ideas.  
 
Tain Dalap has been in Rosa’s Mama Group since the start, for 20 years. Before, the 
Mama’s group was here but we had no kids, and we were all traditional, “nogat hanmark, 
nating,” she says. 20 years ago she was a young woman and now she’s older. The Pastor 
came and they got ‘hanmark’ a little.  She comes to meetings only sometimes, because 
there’s no money. They wanted to make a little business, “wokim haus,” all kinds of 
things, but no one helped them. Our husbands give us nothing, she says. We’ve waited 
for the big men to help, and nothing’s come. When the money comes they get it 
themselves, or what? “Selfish, they trick us.” The women go to meetings at the District 
Office, but they never get money. Plenty have waited and died waiting for help like a 
VSO volunteer. 
 
These are women who have always had businesses. They never get help. But also when 
coffee gardens and pigs are ready, men give it for compensation and bride price, and 
never give it to them. The women agree because if they didn’t contribute it would be 
friction between the lines. So they must relent.  
 
Jenny Bal is President of the Catholic Church Mama Group Catholic Church (and wife 
of Headmaster at KSS; she also used to be the school canteen manager). She is a grade 6 
leaver from Gena-Tamugl Village, and this child of a mixed marriage: her mother did not 
go to school; and her father was a coffee factory manager in the 1960s (possible 
American). She is from the Gena people and her Uncle was the leader Siwi Koronda. Her 
mother, Kunum Mundo, befriended an American [either Mr Bob or Mr Robbie], who was 
working in coffee at the time.  She had Jenny and the father wanted to name her Lyn and 
to take her away, but her brothers fought him. [She tells us they wanted to keep her for 
her light-skinned offspring.] They hid her in the village, so she never went to school. Her 
mother then married a Mr Mondo, whom she dislikes. When she’s mad at her husband 
she calls him a bus kanaka from Simbu while she’s descended from an American who 
came to educate the Simbu. She and her husband have six children; she lost a  7th child in 
the womb, in the eighth month, after flying in a plane (which she believes was the cause). 
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The purpose of secondary education, she says, is to give children knowledge to be leaders 
in the future, so they can advise people who are unfortunate and have no education, and 
can help the poor. Primary education is to help children to learn to read and write, and if 
they’re clever, to go on in school. 
 
The dual curriculum is good, she says. If the students do not do well in academics at least 
they will use their practical skills to help them at home. They can look after pigs, poultry, 
gardens and fish to make money. With academic skills, on the other hand, they can get a 
job. 
 
When she was in Gagl Primary School in grades 4-6 they learned to plant potatoes, 
peanuts, and vegetables in plots the teachers gave them. “The Agriculture teacher taught 
us to clean the bush, burn the grass, dig the drain for the plots and plant crops such as 
English potatoes, spring onions, corn, kaukau” They were happy for the practical skills at 
that time, “because it is good to put in practice what you have learned, knowing in the 
future you will have the skills to support your family.” 
 
The Mama Group for the church has a business that generates income. Once a month they 
bake bread, cakes, scones, muffins, doughnuts, kaukau cake, tapioca cake, peanut butter, 
pineapples and berry jam. They sell them at the local market and also in Kundiawa. The 
money is brought back to the Mama Group for expenses. The Mama groups are excellent 
money managers. Last year they also had a big basket exchange with the Madang 
mama’s group. They had given the Madang Catholic Mama Group huge coffee bags of 
cabbage and other produce like pineapples—ten big bags, and K1100, and they rented a 
vehicle for K1500 to present the cargo to Madang in 2004. Then in 2005 Madang gave 
back K1200 with heaps of coconuts and other coastal foods, and brought it by vehicle, to 
Kerowagi. That completed the transaction and now the women’s groups will make 
exchanges with Hagen or Lae. This was a traditional Kuman tribe exchange called 
mokunabir. The money, which is collected bit by bit from women, will go to renovation 
and maintenance of the church building. Exchanges occur in December. 
 
KSS also performs mokunabir. They exchanged cuscus, kamka (marita), chicken, pigs, 
peanuts, kaukau, yam, taro banana, pineapple, pawpaw, cabbage, peas, carrots, pumpkin 
between KSS, Kimagl (Kunabau) Primary School, Bundun Primary School, and Amdi 
Primary School in 2003-2004.  
 
(June and December are big money months from coffee, she says, and that’s when all the 
bride prices, compensations and Mokunabir come up. Christmastime is also a good time 
for women to travel because their men are home to look after the house.) 
 
Her adopted daughter’s husband is a lawyer for Paraka Lawyers, and her brother is a 
Warder at Bomana jail; a cousin brother is a Police Officer and another is a Lutheran 
pastor. Her first born daughter is a trained Nurse. Her own education was also affected by 
her father coming to get her and take her away, causing her brothers to fight with him for 
her to stay (and they succeeded). When she was a student she always wanted to return 
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home because there was plenty of river, trees, food, and she could look after pigs, garden, 
cook for the family—these all influenced her to return home. 
 
“If you don’t have relevant skills you’ll go hungry later. When they learn Relevant 
Education such as Agriculture, carpentry, sewing, weaving bilums, it makes their lives 
productive. They will also become good teachers for others in the village. Smart students 
can get town jobs. But they should also come home to develop their village too.” 
 
“Tokples in the curriculum is spoiling the children, because they want to learn to speak 
and write good English.” Tok Ples makes them poor in English, she says, so many drop 
out in grades 10 and 12.  
 
Teachers and community can work together, but not all will respond. Some are lazy or 
will resist business competition from school kids. The teachers, and most importantly the 
Principal, is responsible for the child’s education; after that the Provincial and the 
National Departments of education. But “the Provincial government’s contribution to 
education has been broken promises again and again.” 
 
Parents resent teachers if they’re not teaching well. “Kids report bad teachers and they 
get transferred. They report them to the principal who tells Mr Tumun to have them 
moved. Lots have been transferred. Some teachers resent parents and take revenge by 
failing students. This has happened in the past, but Christian teachers won’t do it. Every 
year there’s a review for the students, and the teacher can go to Mr Tumun or the Board 
of Management, and ask for the student to get a disciplinary warning. 3 warnings and 
you’re expelled.” But before that the student may be given an open transfer to wherever 
they like. Roughly 5-10 students per year are disciplined this way.” 
 
In the 1960s the missionaries came here and established the Catholic, Lutheran and SDA 
Missions. Now the churches include 4 Square, Baptist, Nazarene, EBC, CLC and others. 
On Wednesday all pastors from these churches come to KSS to give religious education. 
“Before, there was a Muslim teacher, Wayangi Karamui [whose husband had done 
studies overseas and become a Muslim. He came back to Waingar Village (close to 
Mingende) and started a mosque.]  She wore a veil and everything. But when the husband 
wanted to convert students, they kicked her out.” They were perfectly friendly people, 
she says, but the school didn’t want them proselytizing. 
  
Inge Nerimba, is leader of the Women’s Group for the Lower-Upper Church Council; 
she’s the representative from Omug Village—a Nazarene Church member. She 
mentioned Kegine Kaspar as another women’s group leader at Nazarene church. 
 
Teresa Ambane has a family group with 10 members which give spiritual aid and 
counseling on family planning, although she hasn’t got formal skills. She teaches them to 
look after the house as well. And she brings health issues to Sister Cathy at the Disease 
Control Unit, especially regarding HIV. She brings women for blood tests and to the 
Haus Sik, and those with problems of STDs and sterility she helps them adopt children 
instead and they’re happy. Lots of young women with marriage problems too. She and 
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her father have started this group. She doesn’t have English though, she only understands 
Pidgin only. God has opened her eyes to Pidgin only. Teresa is a young woman and 
would like awareness materials for her group. None of the ladies have ever seen a 
condom demonstration at all, and do not know where to get them. It’s up to the men if 
they want to use a condom, she says. She works on the spiritual side with her people in 
place.  
 
Suaire Ketson, from the Omok Family Group, says her group has 20 members and they 
organize retail sales at markets with store goods and chickens. If they buy something like 
a torch in Hagen for K4, they’ll mark it up to K7 in the Kerowagi market. They loan each 
other monies too.  
 
Inge Marimba of the Nazarene Church has a Women’s Group there of about 30 
members and they sew clothes for church members. The money is controlled by the 
women, and their profits are only enough for new materials. Inge also said her group 
makes pillows and quilts from goat fur, and yet their spinning wheel was stolen by some 
young man. They need needles, hooks and a spinning wheel now. They get bags of sipsip 
gras and wash it stretch it and spin it. They’ve made about 30 quilts and everyone bought 
them for good low prices. But now they’ve stopped.  
 
Manambu Moki has a Womens Group called the Tau Pene Pinap Group, and it focuses 
on selling produce at the markets in Kerowagi and in Kundiawa, including pigs and 
chicken. They have 10 members, and she, like others, has been trained in the Didiman in 
courses.  
 
None of them have business skills or any idea of how to write a grant application from an 
NGO. They were a part of Sarah Garap’s microfinance scheme in Kundiawa but found 
the loans were not paid back from people in more distant places. They need to have a 
local wok meri scheme here. There has also been no money from the Provincial or 
District offices for them. Every year all the groups register at the District Offices for K30, 
and then the money goes where? When they asked Francis Siune to lobby for them and 
find money in the budget at the Provincial level, he never got back to them. 
 
They believe the District Community Development Officer (kiap) should be a woman. 
 
Lena Wilson is married to a policeman, and her group is Kamak Mama Kai. She’s had 
extensive training in food preparation and processing from an NGO in Mingende, and 
with a Sister Louisa from Hagen who had been trained in Fiji; also here in Kerowagi 
where a Provincial Council of Women’s Representative (Josephine Kiak and Mata 
Kayung are Provincial Council of Women leaders in Kundiawa) came and gave a 
workshop, at the Council Chamber in 1999. She was also trained by John Ruby a 
Gembok man whose NGO is called PERSD (she thinks, although she doesn’t know 
where he is now) in Mingende. The Department of Education gave certificates to the 
graduates in Mr Ruby’s courses. Her group has 32 members. They have sold at local 
markets only. But they have no supplies at present, and they’d need a food processor too. 
Canning jars, grinders, food processor. They have small hand-run grinders/presses for 
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peanut butter only. They have always wanted a VSO for the Mama Groups for years, and 
requested it many times. She herself now has 200 recipes for food processing and 
preservation. Her husband has always supported her in all the enterprises.  
 
She has trained so many women already. But all these groups have registered and their 
money has gone where? 
 
The objectives of the Group are: 

1. To reduce poverty 
2. Food Security 
3. Address health and environmental related problems. 
 

Their activities are food processing and preservation and agricultural activities. The 
Group was initiated in 1999 by some interested women and youth with common interests 
from different tribes Silku, Kamaneku, Kuman, Dage, and Gena) in the Kerowagi 
District.  
 
Lina Wilson was a public servant with the Simbu Provincial Treasury Division as a 
Senior Claims Examiner; she retired in 1996. By 1998-1999 she was actively 
participating in trainings on food processing and preservation, agricultural and health  
workshops, organized by government bodies or NGOs. These gave her the necessary 
know-how to initiate the Group. Lina trained other interested mothers and youth in the 
area, passing on her skills. Since its establishment, the group has been tirelessly 
contributing cash and kind, including labour, towards the successful running of the 
organization. Kamagl Mama Kai has established a good workable network with 30 
nuclear members and 105 network members that act as agents to their immediate families 
including the wider community. The project is situated in the township of Kerowagi 
District and its target beneficiaries are the Lower and Upper Koronigle LLGs, and 
Kerowagi urban town LLG.  
 
The project aim is to improve or support the food security through agricultural farming 
activities and food processing and preservation in rural communities. This is to address 
and reduce food insecurity, poverty, unemployment, and health and environment 
problems. Skills are made available through trainings, awareness, extensions programs 
and displays and demonstrations on public days and special occasions.  
 
Kamagl Mama Kai group implement its activities through membership contributions and 
income generated from the sale of peanut butter, biscuits, scones, pie jam, cakes, poultry, 
livestock and fish, and food crops. The group is also producing rice and wheat for local 
consumption.   
 
The project further aims to transfer skills and knowledge to members of the entire 
District. Consisting largely of women and youth most who are disadvantaged, 
unemployed, school leavers, low income earners and/or geographically remote, they are 
especially at risk for health and nutrition problems.  
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Lina Wilson and the Kamagl Mama Kai Group were awarded a Certificate on the World 
Food Day 16th October 2003 during the International Alliance Against Hunger. It was 
awarded by the Food Security Policy Division, Simbu Province.  
 
Theresia Kutne, 30 years old, is from Kerowagi, and has no formal education. 
She established a group called Kuadira Family Planning and Family Life Group, Life 
Care. After being a victim of an STI herself, and getting treated with her husband, she 
decided to start this group to help other people like her. She got ideas from a Catholic 
sister about family planning and she then started her group. She had been unable to have 
children until she learned about fertile and infertile days from the nun, and then, with 
much prayer, she found herself able to bear children. Now she has three. Her husband, 
other family members and herself work in the community to help old people like widows; 
they feed them, provide firewood, wash their clothes and look after them when they’re 
sick. She also helps HIV positive people and those with STIs; she takes them to see Sister 
Cathy Wagi at the hospital. She is willing to help and talk to young people if given the 
chance.  
 
Public figures  
 
Hon. Alphonse Willie Moroyag, MP Kerowagi. “Today graduates turn to urban 
migration in search of jobs or city lights. But that is not what we should have. This nation 
should produce man power that should return back to the village and then develop their 
village through the skills that they have learnt from an institution. So the Kerowagi 
project will be a pilot project…You do not have to proceed through academic 
achievements all the way to universities, but you can go back to the village.  
 

 
 
“I had some experience with VSOs when I was teaching myself; I am a teacher by 
profession. And from observing them I became a local volunteer myself before becoming 
an MP. I was an NGO myself working with communities helping in health projects, water 
supplies, roads and general community improvements…Youth groups and community 
groups should be using the VSO to learn what they have in stock and also establish the 
contacts they will need to extend the network they have.  
 
“I had to fly in from Port Moresby to come to Kerowagi just to witness this…Looking at 
the VSOs here, they are not young, they elderly people. So there must be a meaning for 
them top come here, therefore my coming here is worth it. Judging from their age groups 
they are determined, otherwise they would be in their own areas. They are old and have 
lived their lives in their own country, but by coming here they must make a difference, 
they are determined to do something here and make a difference.  
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“I have been trying to do what I can like keeping Law and Order, getting the District 
moving, to go to rural communities to make awareness for the community, to start 
development. That is what I am trying to do in all Divisions, Education, Health, Social 
sectors, Agriculture and others. Now the government has the Green Revolution Program, 
which may become effective. We like to see a lot of things happening, and with them 
VSOs. Now I know that there is an agriculture expert here who can assist in growing of 
rice and establishing contacts and markets and can also teach the basics of record 
keeping, bookkeeping, and how to improve agricultural production.  
 
“All the money is equally controlled in the District. Nowadays MPs do not control the 
money. All funding assistance that comes from the government goes to the District 
Treasury. I only approve District Budget proposals by the District team. They do up the 
Budget, where the priority areas are, and I only propose that we do this and that. So it is 
the Joint District Budget Committee, their duty is to place the resources, and then we 
endorse the meeting so all the funds are in the District. I do not control the funds. With 
the establishment of a District Treasury all functions of managing the finance and 
breakups and assistance to groups, and that includes agriculture, are all done by the 
District.  
 
“When I was the Minister for Higher Education, Science and Technology, in 2002, I  set 
a policy [of] self reliance in all institutions, in secondary, tertiary, so that they will 
become self reliant growing of rice, wheat and livestock and agricultural commodities... 
So self-reliance and…agricultural production is part of the process that they must learn. 
But in the process of learning agriculture they must learn how to process the food, so that, 
when planting peanuts, they will know… the skills to producing and preserving peanut 
butter and other food crops. Once we know this then the students will be able to work in 
villages simply turning a kaukau into kaukau powder for bad times, so they can turn the 
kaukau into flour so that they will be able to fry it.   
 
“Simbu has to mark a turning point, to think of their children rather than themselves, now 
that is what I see….People have to put their hands together to do something for their 
children now because tomorrow will be [too] late.  
 
“You have to start from a very early age from the child’s development to teach them the 
practical situation in life. It would be too late in teaching them when they are in grades 8, 
9 and 10. They have to start learning in grade 4 upwards. They have to build upon some 
things, so some basics will have to be taught. I will give you an example. I was teaching 
in one of the primary schools [and] the mothers group that I helped establish was 
producing biscuits, ice creams and others. When we went through it we were doing ice 
creams, so we got the grade 6 to come and participate in making the ice cream with 
pawpaw and milk, pineapple and others. So when the students were called to bring the 
fruits they brought the fruits; then we got them to make the ice cream. When they tasted 
it, it was just like the ordinary ice cream at the shops. About 7 years ago. The principal 
asked the other grade 4 students to engage the women’s group to come and teach students 
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to make those things. So based on that I think it is wiser to teach children at an early age 
in their livelihood. My children learnt this skill and make cake and ice cream.” 
 
Michael Apa, [Acting] District Administrator, Age 47, is from Kundiawa. He did 
Practical Skills at KSS where he graduated in 1974. After that he went into the army and 
thought he would stay on there, but he realized the Australian army favored Papuans, 
because of their colonial familiarity, and he had no future. So he went to Lae Technical 
school for a certificate in Commerce, then to UPNG for a Diploma, and then for a BA in 
Commerce at UPNG. As KSS he did Commerce, Agriculture, and thinks both are crucial. 
A lot of his teachers in his time were expats, like the Catholic priest Bernard Fisher who 
was the Agriculture teacher. He taught piggery and coffee skills that have since been very 
useful to him. Here the people down below still bring the marita up to the top when it’s 
ripe, to their trade partners and friends; and the people on top will return later when their 
karuka is ready.  
 
When he was younger, in school, opportunities abounded in the localization programs, so 
the choice to continue education was easier and safer. He has a brother who is an 
engineering foreman in Porgera, one that is an aircraft mechanic in POM, and another 
with the defense force. His parents were not educated though. He had no specific role 
model, but various ones.  
 
His missed some village skills but he did live with his parents at the time and learned 
what he needed gradually, in holidays at home. He learned Tok Ples before any other 
language.  
 
It’s hard to know if KSS graduates are different from other grads, except he knows that in 
Simbu, in his time, KSS grads were better educated, especially in English, due to expat 
teachers. In fact there are grade 6 and grade 8 leavers from that era who still speak better 
English (grammatically, and in pronunciation) than Uni-educated students now.  
 
The reforms that require a move into English by grade 3 are wrong, he says, as kids get 
confused. Stick to one thing, he says. English is more important than Tok Ples, so they 
should start with English. He is not pro-Tok Ples, which he says is getting polluted by 
pidgin anyway. The information in Tok Ples is inappropriate to the modern world, he 
says, although the danger is of losing traditions. 
 
He himself is involved in coffee in the village. These things depend on markets, and cash 
crops without guaranteed markets are useless. These markets also need to be government 
protected with marketing boards, to guarantee secure prices. Consumption in PNG simply 
doesn’t warrant domestic marketing in most cases so they need international markets and 
security for these. That’s the government’s job. It should be taught in school, too, 
especially as these boards are too easily corrupted by politics. Subsidies are getting 
hijacked –that’s why the CIB went bankrupt, and the Minister for primary Industries 
always becomes too involved. He should be kept out, and these Boards should be run by 
charters and 2/3 majority votes only. Only in an emergency like coffee rust should a 
Minister ever get involved. 
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His government is corrupted too, especially in terms of infrastructure projects—there’s a 
preference for building over securing necessary markets. 
 
His children include a 22 yr old daughter at Don Bosco, a grade 9 son at KSS, and a 
grade 5 son at KPS. What they do depends on their skills. He would discourage his 
daughter for safety and difficulty reasons from entering a profession that is male-
dominated (like electronics, mechanics, eg). Surprisingly, he is also against boys getting 
into Home Ec, as it is a degrading avocation in traditional terms---although he agrees it is 
the child’s choice. 
 
Maths, Sciences, English—all should be compulsory, Social Science too. Agriculture 
should be a core course, too. The economy is so slow it cannot absorb all the school 
leavers. Village entrepreneurs need skills from school now. Everyone needs these skills. 
Traditional skills are not enough to compete in the modern world—it’s an outlook people 
must learn. Future of PNG development is in the villages, and will come from the 
schools. Employment at the village level must be expanded, and the village must be made 
attractive, to strengthen the economy. Simon of the VSO in Kundiawa is talking about re-
training for school leavers for project skills. This needs local, council and district level 
support though, for real programs to be established.  
 
When he was a child his father had a rope ties in knots—representing all his debts, and to 
whom he owed cooked pigs. The Simbu have ropes rather than omaks, like in WHP. One 
rope for credits, one for debts. They traditionally worshipped the sun, as a god looking 
down on them, and so they felt they must always repay debts before death, as this god 
was watching. If a man dies before he does, though, the debt ends and is not inherited by 
children. Simbus must settle debts before they die, they don’t take debts to death (--does 
this translate into a lack of capitalist ambition?) 
 
Now the laws are protecting murderers and witches, he says. Before the proof of 
witchcraft was more spiritual than material, and people could take revenge against or 
purge their communities of witches. Now western law is protecting these people with the 
requirement for material evidence. 
 
Schools could teach leadership. He might teach Public Administration when he finishes 
this job (which he has only held for 5 months). He’s learned the ropes in the job, as there 
is no training for it. There are plenty of retrenched and under-utilized public servants in 
the villages, he says, who could step in to teach their skills. They’d be better that teaching 
college graduates in their own skills. Teaching public administration would be good—
especially the lessons that you need a good team to get things going—like DPI, health, 
and others. Teaching the subject would still need to be supplemented by practical 
experience, as his own life and working experience has helped him in the job too. 
 
The traditional Simbu pig kill is called Bugl a’yunggu and these would come very 10-15 
years, although it is dying out now. The last one for his tribe was in 1975—he is 
Kamaneku tribe. They would build long ceremonial house with openings and rooms, and 
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tribes would come from all over ---everyone you might possibly be indebted too, from 
tambus and kandare to friends---and serve them cooked pigs, not live ones. Sometimes 
you return in kind, sometimes you return with profit (which obliges people who return 
again, like a moka). 
 
Whereas Hageners demand respect, Simbus earn it. The Simbu are less aggressive, more 
social, amicable, happier and self-reliant—they’re always there for a laugh or a party. 
 
Gabriel Kauda, age 45, is the recently stepped-down District Administrator of 
Kerowagi. He was in office for the last four years, and last October he stood aside 
because people complained that he was misusing public funds. He completed grade 10, 
received a Diploma in Tropical Agriculture, and also attended In-service courses in 
Agriculture in the Philippines and Australia. He comes from Pavi Village in Kundiawa-
Gembogl District. He was Rural Development Officer in Kerowagi and then appointed as 
District Administrator.  
 
The purpose of secondary education, he says, is to educate students to go to universities, 
colleges or other institutions. Primary education is to basically to prepare students with 
the basic academic course for secondary education.  
 
“I personally feel that little school children must be monitored. I will use an example on 
my kids. I send them to Kundiawa International primary School and when they did 
assessment they found out that, unlike the others schools, they are very critical in their 
assessment. Wherever the kids have talents say in music or sports, or if they have 
strength in English and mathematics, they encourage kids to be the best. So I think dual 
curriculum will be the best approach.  
 
“I started a trade store the business was very successful and my kids are now benefiting 
from the store. My parents never went to school. [But] I am proud to say that I have a 
family background where we have a lot of educated elites. Dr. Clement Waine (scientist), 
Dr. Arnold Waine (medical doctor) and Dr. Puniko (medical doctor).” 
 
He was always interested in agriculture, and working on the land. “In my opinion training 
students to work in their village is a great idea and I really have faith in it because 
relevant education, mainly agriculture, is the backbone of our country.” 
 
“I think this is a good approach the child has to be taught, make his hands dirty to be 
critical and then he can learn skills. I think relevant education should be introduced in 
primary schools from grade 4 to grade 8. 
 
“Some educated people are not able to express themselves. They keep what they know or 
have to themselves.” 
 
Nevertheless, when asked, he also says smart students should strive for wage earning 
jobs, and agrees that relevant Education can compromise the quality of formal education.   
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Teachers can work together with the community members in relevant education courses 
because community members may have some experience that they can share.  “Many 
parents attitude towards relevant education impresses me because parents want to 
improve school facilities and infrastructure. I would say that parents are the driving 
forces behind the school. If the school wants to raise some funds the parents go ahead and 
raise funds for the school.” 
 

 
 
Helen Kenna is the Nursing Officer at Kerowagi Haus Sik, age 40, and she works night 
shifts. She’s from the Southern Highlands Province, and attended Tari High School and 
then Madang’s Lutheran School of Nursing. Her brothers and family members are all 
gardeners, no professionals, and they haven’t started any home businesses because, she 
says, they’re careless with money. She married a Kerowagi man whom she met in Mendi 
and they came here in 1981, after which she went to Madang for nursing. She’s left her 
husband, and he’s taken another wife and lives nearby, but she has her own house and has 
raised their 4 kids. Her ex husband has helped her with school fees, but other than that 
she never fought him or his wife after they partner.  
 
She had no practical education as a child.  
 
Helen has 4 kids, two biological. She’s been a single mother for 14 years and her first 
daughter went through Kondu High School then UPNG law school (at a K7000 annual 
fee). She graduated last year and is seeking work in Port Moresby, where she wants to 
stay with her new husband (who is from Mingende), because, the girl says, there are more 
clients, and because clients pay well and reliably there. The mother pities her because 
she’s living on money only, and has no garden, but that’s what she wants. Her inlaws 
promised bride price around Christmastime (when all bride prices happen here, after 
coffee season), but Helen says she just wants to daughter and son in law to help with the 
siblings’ school fees.  
 
Her second child has finished grade 12 in Ialibu but hasn’t found work yet. He wanted to 
go on to Bailol Teachers College, but he’s lost his grade 12 certificate and will have to go 
back to the school and Education Office to get another copy. Now he’s just hanging 
around Kundiawa.  
 
The third child is a grade 10 girl (a niece) at KSS (Maria Dorpar’s daughter), and the 
fourth child is grade 9 at KSS, his name is Sylvester—he’s very shy (he says he wants to 
be a doctor; he has strong English and Soc Science and Science skills, and didn’t think 
the MAL curriculum was such a help for him at KPS.)  
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She is determined that her daughters get through grade 12 and have skills to make a 
living when they leave school. Because if they marry and their husbands take control of 
the money, or if they get bashed or have marital problems, she wants them to be able to 
look after themselves. If a daughter finished grade 10 and went to a Tech school she’d 
actually be disappointed.  
 
Helen has two piglets for bride price or eating, in her backyard pen. Bride price is K3-
4000 plus 10-20 pigs, Helen says a total of K10,000 would do it. She says at Christmas 
everyone wastes their money on compo or bride price. Pigs are expensive—a susu mama 
is K1000. She would be expected to contribute K2000 for a son’s bride price, for 
example. 
 
She says Agriculture is the most important relevant Education course, to prepare people 
for future life whether they retire to village or go home right away. Technical schools are 
getting more girls now. Like at Mingende Tech at Mingende Catholic Mission (near 
Rosary), boys and girls both take mechanics and they graduated their first female 
carpentry student last year—her name is Ann Tande and she’s Tolai, working in Madang. 
Also Don Bosco and Kundiawa Tech have girls—they leave high school and go into 
Tech.  
 
The Health Inspector is Peter Omagen from Bogia; and District Health Officer is also 
living on hospital premises. They also have a Water technician for running pipes and 
water supply through the villages, named John Kapal. 
 
She and Cathy Wagi, Nursing Officer for the Disease Control Unit, are the only nurses 
who live on the grounds, so they are constantly giving advice or being called on in 
emergency.  Lyn Geno is the Health Extension Officer and colleague. Haus Sik fees are 1 
kina and 5 kina admit, 50t for kids, but people mainly pay 50 toea.  
 

 
 
A Health Awareness Clinic visits the schools three times a year, every term, which has 
been public policy for twenty years (and in this case they really do it). They go to KSS 
when the school clears a full day for them and they go to all grades, boys and girls, and 
give basic health information as well as STD and AIDS awareness. But they do not 
recommend condoms, and the Haus Sik also does not have condoms to distribute 
anyway, in part because, she believes, this promotes promiscuity. They go to all the high 
schools, primary Schools and Community Schools too. 
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Helen made friends with two British doctors who were young and came to Goroka Base 
Hospital in 1996-7, with a young child. She wrote them when they got home but they 
seem to have transferred. Dr Mary from Australia also came for one day study from 
Goroka to Kerowagi. Helen also remembers a Nun who was a Sister and taught carpentry 
in Tari High School, from the USA, named Sister Mel, whom she looked up to. Helen 
always wanted to be a nurse. She wants to get her Matriculation top up to grade 12 at the 
Uni Centre at KSS too. 
 
She says for HIV sufferers the only care that can be given is better diet, and hygiene, as 
there is no meds here. She recommends family planning and health and hygiene or basic 
first aid be taught in the secondary Schools too. As well as HIV/AIDS awareness. In her 
HIV toksave to schools she gonorrhea, syphilis, Chlamydia, trichinosis, HIV.  
 
John Bolkun, age 36, from Kawa Village, Kerowagi, is the Rural Development Officer 
(RDO) or (DPI) at the Kerowagi District Administration office. But he has an unusual 
background. After grade 10 at KSS, he went to Bomana Theological College, and then 
Divine Word University where he studied Religious Education. Then he went over to the 
Popondetta Agriculture College and got a certificate in Tropical Agriculture. In 1999, he 
worked in Port Moresby as an Agriculture teacher at the Port Moresby City Mission. In 
2000, he saw a position advertised in the Post Courier for the Rural Development Officer 
in Simbu and he applied, got the job, and came to Kerowagi.  
 

 
 
He specializes in cereal cropping, such as rice and wheat, but also knows aquaculture and 
fish farming. He started with VSO officers Peter and Janet Cradock in 2001-2004 
conducting extension projects with small stakeholders. He was also involved in writing 
agriculture project documents to donor agencies. So far he has secured K180 000.00 for 
different agricultural projects.  
  
“I do have customers and they do come in the office to see me. I only provide technical 
advice. I help them do write-ups to get funding from other countries. I do not charge my 
clients, just ask them to pay some amount for the cost of stationery. It depends on the 
scope of work, if the work is big people pay less than K100.  
 
“The other, there are many extension farmers especially in the aqua culture, that is fish 
farming. We train those farmers with rice and wheat, we host the training here. I am the 
facilitator and if there are no [facilities] I ask the participants to come with their fees like 
K5.00. For that we can complete our training.  
 
“We have 3 species of fish, common carp, tilapia and trout. Our climate can take three 
types of fish. Especially trout farming, it is done in the high altitudes near Mt. Wilhelm, 
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but for carp and tilapia, we farm them in low land areas. So we have more than 200 
farmers of tilapia, but for trout there are 58 extension farmers. The problem now is that 
the fingerlings are taken from the lake near Mt. Wilhelm. But now there are some 
problems with fingerlings, which have gone down, so it is hard to breed the fingerlings 
here. But we can get special training for such work.”  
 
The climate in this area does not really cater for coffee and other cash crops. But in 
vegetable farming a lot of people are engaged and know this farming.  

 
“I talked with the principal of Kerowagi secondary School. There is a teacher at that 
school that I supplied with my Agriculture books. And I wrote up a syllabus for one ex-
student, Teine Big Boy, I helped do a case study in which whatever he learnt in the 
village should be taught in school. I helped him write his stories and experience as a 
farmer which he used to present in class. I am willing to go and teach if given the 
opportunity. I feel that when students complete their studies, agriculture will be useful for 
them when they go home so we need to educate them in agriculture.”  
 
“Downstream processing is done in the village. There are a lot of resources found in the 
village yet to be developed. The main thing that is lacking is training. The other is 
financial constraints. There are no funds to support little projects that are found in the 
village. Times are changing I see that people are willing to learn new things when taught. 
The other thing is that people think the government should support agriculture in rural 
areas because they see that agriculture is the backbone of the country.” 
 
Kerowagi farmers have established a Kerowagi Multi Farmers Association. “We are 
involved in general agricultural projects like livestock, aquaculture, cash crops like coffee 
and others. And lately the locals have gotten involved with the fish farms in the Kerowagi 
District.”  
 
“Last year 2005, an agriculture teacher from Kerowagi secondary School, Mr. Peter Wei, 
made big change in the school. I did help him with ideas. Now he has moved to 
Kundiawa to work with VSO at Kundiawa. There was a fish pond made last year and it is 
still there. I am willing to help work with the school to help develop their fish pond if 
they ask me I will get in to help them.” He worked all night to update the budget for the 
District Support Grants money that is coming in. The amount to be given under DPI will 
be K250 000.00 for different sectors. This money will help the agriculture office and the 
local farmers.  
 
“I have made a project in Waiga just past Koronigle to get there. There is rice and also 
fish in the field. After three months the rice can be harvested and the fish can also be 
taken. There is also a fish project in the District that JICA will fund for K350 000 this 
year. I have also worked the Kerowagi Multi Farmers. I have written to the Fresh 
Produce Company and they have responded to set up coolers here for farmers to sell their 
produce make it easy to find markets. Thirdly, I have involved myself with some 
committee groups such as Monshi Integrating Farming. So now in April 13 or 14, 
National DAL, NARI and others (ACR) will come and put up a field day in Koronigle. 
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We have also organized with some coffee farmers where we want to export organic 
coffees in Japan. We are trying to go through to get the export license. I have a cousin 
brother who is an Environmental lawyer, Dr. Alphonse Kambu, who is based in Japan 
working there. He is going to help us get our license so if we get it we will be able to 
export our coffee.  
 
“Yes. I am more than happy to work with the people. There is a lot of work to do and the 
government pays us but there is no logistical support like a car, fuel or stationeries to help 
us work in different places…There are three officers here but the other two have left 
work and I am the only one working here.” 
 
“If an NGO comes in and marks me to support their work I will be happy to engage with 
that group because I will be helping my own people. I have the heart to help my people.” 
 
Speeches from the VSO welcome ceremony 
 
Friday 17th March 2006 
VSO WELCOME CEREMONY-Kerowagi secondary School- Simbu Province  
 
Paul Tem,  Kerowagi Community Leader  
“I thank the community who are here to witness the presence of our volunteers who have 
come to give us some kind of education. Firstly, I would like to talk about the community 
response to the people here, the school, the students and the property here. The school 
started in 1968. Now since 1968 to today, we the people of Kerowagi have not threatened 
any staff nor destroyed any property. We want the volunteers to know that they will not 
be frightened at night while working with the students. We are not going to invade you or 
disturb you in your work here. The school was known to the present stage and is the 
biggest school in the province of Simbu. It was the people who respond and requested the 
board; the board recognized the people and people voted for new volunteers to come 
here.  No doubt at all, the peace and tranquility will prevail at all times here with the 
community, the atmosphere; the volunteers will enjoy this environment. And they will 
share their skills, experience and knowledge with the young people. But remember do not 
forget all the people here, they are illiterate and do not have education but I ask you to 
relate with them as much as your time and be cooperative so that our relationship will be 
one and peace. Another area I talk about VSO, I’ll give the highlights. PNG got 
Independence in 1975 16th September from there all the white man returned to Australia 
and their places they came from. Now you see a lot of our local staff managing all the 
institutions. But then people they feel upset on the damage done to us after colonial rule. 
This is what we call Depredation. The community having some kind of prejudice 
meaning ill feelings between the white man especially our colonial masters. Therefore I 
assure you volunteers the little prejudice people have will not affect your presence here. 
We want you to spend much time with the people and we will not feel as though you are 
near New York colonial masters here, you will be one of us. Last of all, the grade 10 and 
12 will be here going out to the community and being with the community I realized that 
most of the grade 12 return to the community. I do not know the reason may it is the 
curriculum we inherit from Australia or type of reform we are using. With the 
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cooperation and experience with the staff and VSO teachers here work together to 
develop some sort of skills that the grades 12 go out will become useful and productive in 
the community. And they will be self reliant and self employed in the community.” 
 
Chris Gard,  VSO PNG Education Manager 
“Wagai. I love coming to Kerowagi-like everywhere in Simbu there is a real sense of 
progress. VSO loves working in Simbu Province for this reason. This is a province where 
things are moving and VSO feels privilege to be able to walk alongside you.  
 
“VSO or Voluntary Service Overseas is an international development agency that works 
through volunteers. We bring volunteers from around the world, both from developing 
countries and developed countries, to help tackle the underlying causes of development 
problems. Starting about 5 years ago, VSO asked government and schools in PNG what 
they thought was the key underlying development problem in education. The key 
problem identified was not a new one- it was that schools in PNG are not adequately 
preparing those school leavers who return to the village to be productive in their village.  
 
“We know that most of the students at Kerowagi secondary School will not be able to 
find paid job and will have no choice but to return to their villages. The government tells 
us that 85% of all school leavers in PNG will have no choice but to return to their village. 
School leavers who return to the village take with them a sense of failure. Too often their 
parents and community treat them as failure and too often those school leavers go long 
sait bilong drugs na stil pasin na les pasin. 
 
“Nogut yumi pasim eye long dispela. If schools only worry about getting those few lucky 
school leavers into further education and paid jobs, and ignore the majority who will have 
no choice but to return to the village, PNG will not get stronger. The government tells us 
that PNG needs to develop through village agriculture and village enterprise-hat wok 
bilong ol lain long ples bai kamapim PNG.   
 
“Wouldn’t it be great if all those school leavers who returned to the village took with 
them the skills, knowledge and attitudes to help them to make their communities and 
PNG stronger! 
 
“This is the vision of VSO and our partner organization in Simbu-Kerowagi secondary 
School, Muaina High School, Mt. Wilhelm high school and the Simbu Administration. 
This is also the vision of the National Government. This vision is called relevant 
Education- Education must be relevant or useful for students when they leave school. 
Schools need to prepare students for paid work and further education. Schools need to 
open the minds of students to the wonders of the world and give them thinking skills 
because this leads lifelong learning. Our vision is that schools also need to provided 
skills, knowledge and attitudes to those school leavers who return to their village, the 
bulk of school leavers so that they can also help strengthen their communities, our society 
and our economy.  
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“VSO will be helping our partner organizations in Simbu to achieve relevant education 
for students in Simbu. VSO volunteers are people who have the skills and the heart to 
walk alongside you on this journey. When people come together from different places, 
when they truly come together, when they laugh together, when they story together, when 
they worry together, sweat together, cry together, when they do this we can truly learn 
from each other. This is what VSO is all about. The house we want to build together is 
relevant Education. VSO doesn’t bring money, what we bring is people with knowledge 
(save) and a heart to help you build this house. 
 
“I would like to thank Kerowagi secondary School for organizing this wonderful 
occasion and for celebrating the arrival of seven (7) new volunteers to Simbu. This means 
there are now 11 VSO volunteers working to support relevant education in Simbu 
Province.  
 
“I would like to thank our honoured guests here today and in particular the Governor 
Peter Launa. Thank you for your support of VSO. VSO has had a long history of working 
in Simbu Province. I would like to thank all those volunteers and their Simbu colleagues 
whose hard work has got us here today-one particular, the longest serving of our current 
volunteers, Mr. Patrick Kioko-yu bun bilong mipela.  
 
“Long sait bilong education, I can announce today that VSO is committing all of its 
resources to supporting relevant Education in Simbu Province.  
 
“Last tok save--for schools to be able to prepare students for life in the village they need 
the community to be more involved in the school. Schools are a tool for communities to 
use. At the moment the tool is sharp for those schools leavers who continue with their 
education and find paid work, but it is blunt for those school leavers who return to the 
village-em ino gat sap inap long helpim ol long brukim graun long taim ol go long ples. 
The only way schools can be sharp inap long helpim sindaun bilong ol sumatin husait bai 
go long ples is if the community, people with skills in the community, DPI, business 
people, Churches, people husait save sap emi wanem samting long ples, the only way is if 
these people become involved to help schools make their education relevant.  
 
“Mi laik lusim ol niupela volunteer long hand bilong yupela nau. Hat wok na save bilong 
ol bai pundaun long graun bilong yupela. Thank you.”  
 
Thomas Tumun, Provincial Education Advisor, represented by Esi Walkaino 
“To mark the Division of Education, I want to thank the VSO’s in recent years VSO has 
become a very close friend to the division and they have become partners with the 
Division of Education in our endeavors to develop our human resource so thank you very 
much VSO for providing the needed vessels to assist the province in all our endeavours 
to develop our human resource so thank you very much.  
 
“We have realized that the education system that the government is providing today 
affording a few students to go to tertiary institutions to find work and majority go back to 
the villages. So the division is looking at different ways to make students gain some skills 
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so that they can go back to the village and settle. That is the reason why we are working 
closely with VSO. And every time we put our request to them they do support us 
strongly. Simbu people give a clap for them.  The VSO boss have said we have 11 
volunteers working in Simbu and we have more VSOs working here than other 
provinces. Last year 2005, we asked for a music teacher and VSO gave us and now they 
are providing music for this celebration and I am happy. Thank you to Amy and his team-
the Wagi Music Group. Many times we think that music is for the coastal people and not 
the highlanders now we are trying to penetrate into an area where the coastal people hold 
all the time. So you must send your child to that area to get knowledge about music. We 
have brought the VSOs have come to give their skills to our children so that they can 
become farmers and live a sustainable life after grade 10 or 12. Because without these 
skills, our children will not live well in the village. Times are changing and skills are 
changing so we have to keep up with changes of today. We will not live like our 
ancestors and work in the garden using the same skills, no we have to use improvised 
skills so that our life in the village will be better.  
 
“The other area where the education is looking at is the education especially in English. 
Over the last 25-30 years the standard of English in the province was very low. Our 
students did well in maths, science and social science but when it comes to English they 
perform poorly. We can have a bright student and he can get credits in other subjects but 
English he gets lower grade. So this is another reason we have asked the VSOs to bring 
some volunteers who can base here and see why this is happening. And they can develop 
a program where they can help our national teachers in English to enhance English 
programs in our schools so that our students can perform well in English. I believe if we 
acquire English, Simbu will be at the top and no province will beat Simbu and that is my 
belief. So that is one of our needs and we have not forgotten it, we have brought the 
volunteers to work in this area and correct it. If we do not correct it we will remain as we 
are. To finish I want to ask the community when we see the volunteers around Simbu we 
must give them support. Give them one good smile, hug them, talk with them and make 
them become your friends and you too. They have skills that we do not know but we have 
to provide facilities they will need, resources they will need and establish good 
relationship with them and those skills hidden in them will be exposed so that our 
children will benefit. In the schools that they are going to work, I ask for your 
cooperation and help. Whatever thing you can do, do it for them so that they will enjoy to 
work at your schools. With this, thank you.”  
 
Jerike Duambo, Kerowagi Secondary School Board of Governors Chairman  
“The Administrator, public servants of Kerowagi, the community leaders, Principal of 
Kerowagi secondary School, the teaching staff, students and the general public: Ladies 
and gentlemen, Simbu Province is nationally classified as one of the least developed 
provinces in this country. The geographical formation of this province has naturally 
paralysed the province in terms of economic development. There is no hope for large-
scale economic development in the province in comparison with other provinces in the 
country. There is no hope to push this province forward economically. However there is 
only one hope and that is through human resources development. If human resource 
development is our priority in Simbu than education is very important.  
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“Educating our Simbu sons and daughters and helping them educate Simbu families is 
the only way Simbu is to survive among the many provinces in this country. We do 
understand that the Simbu provincial government and the department of Simbu together 
with the division of education for giving priority to education. We do appreciate their 
level of input however I believe there is more to be done to improve the education system 
in this province.  
 
“The Australian government has realized the importance of education in this province 
and therefore provided millions of Kina through AUSAID for infrastructure development 
for schools through out the province. This is a clear sign that a foreign country has 
realized that Simbu’s only hope for development is through education and human 
resource. The ten (10) year provincial plan comes in at the right time. It will guide us, 
give us the strength and the direction to improve and develop the education system in the 
province for the next ten years.  
 
“The national government must be made aware of our educational needs in the Province. 
We do appreciate the national government’s policy of equal distribution of government 
services through out the country. However, it has to give more attention to the 
distribution of educational services to this province and in particular the distribution of 
tertiary institutions. Let us compare Simbu province with Eastern Highlands province, in 
the eastern highlands province we have the University of Goroka, we have the national 
sports training institute, the Aiyura coffee Research institute, the Summer Institute of 
Linguistics, Institute if Medical Research, Goroka business college and many more. What 
do you have in Simbu? Nothing. Is this what you call equal distribution of government 
service though out the country?  Definitely not. We have been deprived for long enough.    
 
“Wake up Simbu policy makers. It is about time we have one or two tertiary institutions 
established in the province for the next 5 to 10 years. I believe the 10 year provincial 
education plan has taken care of the above matter. Kerowagi secondary school is one of 
the three (3) secondary schools in the province. It is a young secondary school having 
attained its secondary status only three (3) years ago under my chairmanship over the last 
6 years since we were voted in has achieved several goals. The first achievement was the 
securing of the K4.3 million from the Australian government through AusAid through 
infrastructure development for this school. This was the biggest achievement in the 
history of the school, which was a biggest blessing for this school and the Kerowagi 
people and Simbu as a whole. The K4.3 million worth of infrastructure developments or 
upgrading we did fro this school which you can see now has really boosted the moral of 
this school. Our second achievement was converting this school from a provincial high 
school to a secondary school. We have already had two (2) secondary schools in the 
province and getting a third one was a difficult job. I really thank the stakeholders for 
their understanding, support and commitment in assisting us to achieve our goal. Today 
this school is officially registered as a secondary school.  
 
“Our third (3) goal was the academic achievement for this school through the collective 
effort of my board, the school administration, teachers, the surrounding community and 
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other stakeholders, we made drastic improvements with the academic achievement. With 
only three (3) years old as a secondary school, we were rated as one of the top secondary 
schools in the country. From last year’s examinations results, Kerowagi secondary school 
was the fourth in the country and this is a miracle for a secondary school which is only 3 
years old. We would like to maintain the same level or improve in the years to come.  
 
“Our fourth goal was to recruit overseas volunteers to teach in this school and my board 
requested for volunteers in 2003. As chairman of the Board of Governors, I am very 
pleased that our request has been founded by the VSO and the Division of Education in 
Kundiawa. On behalf of the school I would like to thank the VSO, the provincial Advisor 
of education, the division of education and other stakeholders for your understanding and 
effort in securing the volunteers for this school. The welcoming ceremony for the 
volunteers today marks another chapter in the history of this school. The receiving of 
volunteers for this school today means the beginning of many changes that are to take 
place in this school. These volunteers are professional people with past experiences 
coming from developed and civilized countries. And I know that this school and the 
Kerowagi community will benefit in many ways from these people. These volunteers will 
work along side our national staff which will push the moral of this school. The mixture 
of staff from different nationalities in a learning institution like this school will create an 
atmosphere of unity, cooperation, sharing experiences, learning and passing of new ideas 
and most of all improving the academic standard of this school as well as creating 
international preferences. On behalf my board and the school I officially welcome the 
four (4) new volunteers in this school. Ladies and gentle men please would you put your 
hands together and officially welcome the volunteers by clapping your hands.  
 
“I would like to advise the students of this school that my board has done a lot of 
improvement to this school. You have the facilities and the professional teachers and now 
you have the expatriate volunteers who are professionals. You are now going to turn this 
learning institution into a very conducive environment for learning. The ball is now in 
your court. Discipline yourself, commit yourself and study to the best of your ability and 
obtain the knowledge that you are hunting for. I would like to particularly thank my 
board members for achieving many changes for this school over the last 6 years. First we 
upgraded the infrastructure development worth K4.3 million. Then we changed the status 
of this school from a provincial high school to a secondary school. Then we improved the 
academic level of this school by coming 4th in the country from last year’s academic 
results after becoming a secondary school only three years ago. Today we are receiving 
overseas volunteers whom I know will contribute a lot to move this school one step 
forward, what a great achievement fro this school within a space of 6 years and I salute 
my board members for your outstanding contributions. 
 
“Our next vision for this school is to convert this school into a tertiary institution 
sometimes in the future. We feel we have the necessary facilities in place now. The 
location of the school is ideal for such a institution.  We have the facilities, the land area, 
the communication network, other backup government services and the community 
support. We have a good road network connecting the highlands highway and the 
provincial capital Kundiawa. On top of that Simbu is the highest densely populated 
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province in the country. However it requires political support both from the provincial 
and national level. I request all of us to work together collectively to achieve this goal 
sometimes in future. My board and the school will help the new volunteers to settle down 
and adjust themselves into the local environment. We will provide the support and the 
assistance they need at all time. I request the Kerowagi community to also provide the 
useful support and cooperation. Your cooperation and support is needed to provide a 
friendly environment for these volunteers to move around freely.  
 
“Your cooperation and respect, you assistance, your kindness and friendly faces is what 
is needed for these volunteers to settle down and live with us for the next two years. On 
behalf of the school, teachers, my board members, students, the school and community as 
a whole I officially welcome you all to this very special occasion and I wish you all a 
very wonderful day. Thank you.” 
 
John Bal, Principal of Kerowagi Secondary School 
“Welcome everyone. Students, teachers, community members of Kerowagi, the 
Honourable Alphonse Willie Moroyag, MP for Kerowagi, Education Officer from the 
Division of Education, the Principals and Headmasters of primary Schools and high 
schools in the Province, the VSO’s new arrivals from overseas and the assisting 
volunteers from Kundiawa, Mr. Chris Gard the coordinator for the VSOs. I am very 
privileged and honoured today as the principal of Kerowagi secondary School. I say from 
the speeches that have gone before all those things that we wanted to say we wanted to 
see we have been expecting have been mentioned. The Board of Governors who have 
been fighting so hard to bring lots of development into our school, the Chairman has 
mentioned everything. He himself has led his board members to put together ideas, plans, 
and proposals to submit to relevant authorities and to the division of education and the 
VSO office to see that Kerowagi goes forward in development and in achievements all to 
benefit the students. Today we have VSO officials here who will not only work in this 
school, but extend the program out towards the rural areas in Kerowagi. They will work 
with the members of the community, they will work with families, they will work with 
the district administration, they will visit those places too to establish and strengthen ties 
and links with this secondary school.   
 
“My job then as Principal here is to make sure that they are settled properly at the school 
that I follow the program that they do the work they are here for that I must see that their 
day to day stay here runs smoothly for them so that the students can benefit. There are 
other side benefits that we can also benefit to improve work ethics that we should be 
punctual, that we should be committed, that we should meet deadlines all these things. 
They are here also to help us in this area. Ok, so I am happy that Kerowagi secondary is 
going forward and is going a step ahead to develop its achievements academically. I as 
the Principal will not be easy but will ensure all work will go ahead and be straight. 
Thank you.” 
 
Peter Aglua, Program Coordinator, Kerowagi secondary School 
“To represent all the high schools and secondary Schools in the Province, I want to 
acknowledge Honorable member for Kerowagi Alphonse Willie, the VSOs –Chris Gard 
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and the team, Board of Governors, Chairman and his Members, Senior Professional 
Assistant Mr. Esi Walkaino, Appointment and Recruiting Officer, Mr. John Kawage, 
District Administrator of Kerowagi, two Council Presidents, Principals and Head teachers 
of High and secondary Schools in Simbu Province, senior public servants in Simbu, the 
teachers, students and community at large, John Eggins and his media team: Firstly, 
VSOs helps us our teachers we together continue to impart knowledge and skills to our 
students. And the most important they teach our students the right attitude to bring that 
knowledge back to the village. The education that they get in the classroom must be 
productive at the community level so to represent all the high schools and secondary 
School Principals, I especially want to thank the VSOs for helping us to impart 
knowledge and skills to the students. But the important part is that they teach our students 
the right attitude to bring that knowledge and skills back to the village community where 
they will be productive, thank you VSO.  
 
“Secondly, I want to further thank the VSOs because, by being with us in the high 
schools, our teachers learn plenty of things from the VSOs as well and the right attitude 
to work. Many of our national teachers by working side by side with the VSOs have 
learnt plenty of things like the right attitude to work, be on time, come on time and finish 
the work on time. I think the teachers have learnt a lot form the VSOs so on behalf of all 
head teachers and principals want to thank the VSOs we have learnt a lot from you. 
Lastly, now that we have few VSOs in some schools it is just that we do not have the 
facilities in all the high schools and secondary schools to cater for them. But once we 
have all the necessary facilities we will want all high schools and secondary schools in 
Simbu to continue to get VSOs. Because with the VSOs and teachers we can impart the 
necessary knowledge which can be sustainable for our students at the village level. Thank 
you very much.”  
 
Hon. Alphonse Willie Moroyag, Member for Kerowagi  
“Mr. Esi Walkaino you represent the Provincial Advisor for Education Simbu, I think 
there are been much talk between your office, the office of the VSO, plus our national 
office, in order to make this event possible, so thank you very much on behalf of the 
Kerowagi community where we will benefit from this, thank you for doing a lot of work. 
The Council Presidents of Kerowagi district –three LLGs-- we acknowledge you because 
the security of the VSOs and institutions and things in Kerowagi are in the hands of the 
community to make sure that there is peace and harmony and there is no disturbance. 
Thank you for coming. The police force thank you for coming and you have come to 
mark an achievement for the district but the hard work and sweat from all of us to make 
sure we have man power to come and share their knowledge and skills to give to our 
future leaders of Kerowagi, Simbu and PNG. Headmasters of all schools in the province, 
our DA and lastly the team leader Chris and VSO. This day is a record in the history of 
Kerowagi, but it will go into the book of the District and the nation, where the colonial 
times, when the school started we had people like you VSOs. They were here to start the 
school and this is one of the pioneering schools in history where it is continuing to 
produce the products of Simbu, they are holding big jobs in the nation and they are also 
representing PNG else where in the world to give their skills.  
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“Now I am happy this day we have VSOs from different regions Europe, Asia, England 
and others. It is a multi cultural representation in our district. I heard that some mentioned 
change of attitude. Attitude is something that we have to change. To change attitude it 
will not come easy but the school here 11 out of 27 volunteers that come into PNG Simbu 
is very privileged.  As a teacher myself and a self volunteer at the village, I know what it 
is like to teach students in a classroom situation and outside too. They get so messy. The 
Kerowagi staff and Principal you have a task, a big task you have demonstrated your 
capabilities every year you produce graduates of the district and province representing as 
ambassadors in Kerowagi and PNG. And the task since 1968, it has been shown and has 
come to gradual improvements has taken place.  
 
“And now your Chairman has announced that he has a vision and the vision is that one 
institution in the Province must have a tertiary intuition. The population is growing and 
the number of students’ enrolment in various institutions, there will be an overlap. And 
all institutions in the nation will be flooding students requiring education or institutional 
training. There will be a need when we need to convert one existing school into a tertiary 
institution. For this I commend the board and the chair man where they have a vision 
ahead of them to realize that one institution must become a tertiary institution. It is a big 
task but the provincial education development plan have recognized this in the 
development plan so I believe that plan will eventually come forward and we will be 
happy with that. With the coordination and cooperation in all sectors of community and 
institutions leaders and other than the dream of converting one of the institutions to a 
tertiary institutions will not only be a dream but it will become a practicality.  
 
“The team leader of VSO, Chris, has mentioned when we see Kerowagi and it is their 
duty to help us. So I want to challenge the community with the institutions and other 
sectors to see that that is true. When you demonstrate your willingness and preparedness 
and want to change your lifestyle he said we VSOs have the knowledge to come and look 
after you and show you the way to make your life good. This time we do not have time to 
sit down and get we have time to put our hands into the ground and when we do that you 
will see that your lifestyle will change. If you do not work your family will not benefit, 
you will not have money to pay school fees. But when you work parents will have 
resources for the family to consume today, tomorrow and in future and give to other 
children.  
 
“With that I want to put a challenge to the students education has become a basic need. It 
is not a privileged but it is a basic need. Before the basic needs were clothes, food and 
shelter. I have not heard of education as a basic need but today PNG to global world 
education is a necessity. All students what you have got right now the people 
representing different cultures, different lifestyles are here. My challenge is you all must 
exploit them before they go back. When their time expires and they go we will never get 
them back. When they are here make full use of what they have, ask them and get from 
them. You people are the asset here. They are going to train you and the task for the 
teachers is to work together. Kerowagi is secured. Kerowagi we have privilege to get 11 
VSO’s in Simbu. They are stock with skills and knowledge. When they have free time 
they will come and help you. We have to teach the students integrated skills for the 
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students to go back to rural settings in order to develop their place. With this community 
respect the VSOs. Wagai” 
 
VSO Introductions  
 
Chris Gard introduces the new VSOs to the community:  
“VSO wants to support you for a long time. The other thing we are here to support you. If 
you drive a car we will sit at the back of the car. Our volunteers are going to stand 
together with the community to do the work here. I will ask each volunteer to come and 
do their introductions. Mr. Patrick Kioko, (Kenyan based in Kundiawa who has been here 
for 3 years), em bun bilong mipela. The other is Simon, who is based in Kundiawa and is 
working in Sinesine side to strengthen a volunteering program for school leavers. Ms. 
Hughes is based in Madang Teachers College to strengthen the relevant Education 
program. The others are here. I will let them introduce themselves.” 
 
Max Grantham:  
“I hope to spend much time among you, thank you for your amazing welcome this 
morning. Arius Bacalba who will be based in Kerowagi. He is from the Philippines and 
is married and four daughters. I came to work as an agriculture teacher here and I am 
happy to be here in Kerowagi.”  
 
Ian Cameron: 
“Good morning everyone. I am an English teacher. Once English was the language 
perhaps the language of those who were not the best friends of Kerowagi now I come in 
peace to help you with English and I also come like Amy does with some music. A 
chorus from a song written in 1947 in Canada, ‘Last night I had the strangest dream I 
ever had before, I dream that all the world agree to put an end to war.’”  
 
Ms. Dee Cameron:  
“I am here to help build stronger links between the school and the community. And I 
know that the links here between the school and the community are good. So the first 
thing I am here to do is learn so that I can take what I learnt here to other schools in 
Simbu. I am looking forward to meeting more of you and learning from you all. Thank 
you for the wonderful welcome this morning.” 
 
Ezekiel Parker: 
“Good afternoon olgeta. I come from Canada, a very cold country just to the opposite of 
this place. We are happy this morning for all that you did and you have taken me back to 
where I originally come from, Africa. I migrated 10 years ago to Canada. All that you did 
this morning have given me the memories of my home.  And I believe I am back at home. 
I will be working on the relevant Education program where in we will be looking at 
children going to their localities to do productive work. And we will work with you and 
hope that we will achieve our goals and I am very confident that I am going to make it 
through. Thank you.”  
 
Gerhard, VSO based at Koge Primary School: 
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“Good morning olgeta. I am very surprised to see so much people here laughing and 
seeing our welcome. I am very surprisd because I thought I will come and look and see 
how my colleagues will be here. I am working at a primary School in Koge and I hope to 
make many friends.” 
  
Bob MacDougal, VSO at Muaina High School:   
“Hello, I am happy to see you all. My work is to do with relevant Education at Muaina 
High Sschool, thank you true. Terry, firstly I want to thank those who gave their 
equipments to use today. Pastor Bali, those people at Kubau, Mingendi CLC, Wagi  CLC 
church,  Kundiawa CLC church and Mr. Bal and others here. It is five (5) months I have 
been here in PNG and everything is easy and I am a very happy man. I have worked here 
in many parts in Simbu I am very happy to have the chance to talk to you all.” 
 
Robert Barneveld, VSO in Kundiawa:  
“We have heard many speeches from different stakeholders in education in Simbu like 
Mr. Esi, Mr. Bal and community leaders have talked about the volunteers in the middle of 
them. My wife and I have lived 10 months in Simbu. This day we have new volunteers 
here and I did a lot of work on that and I am very happy for organizing this gathering or 
ceremony, the teachers, the students and the community, everyone here thank you for 
coming.” 
 
Chris Gard hands over the 4 VSOs who will be based at Kerowagi to the Kerowagi 
secondary School Board of Governors. All the four are given to the hands of the Board 
and given gifts of bilums while the singsing group plays kundu and people clap hands. 
They are declared people of Kerowagi and taken in as part of the local people. Everyone 
seems to be excited about the VSOs. The school is filled with people and the whole 
community has come for this VSO welcome ceremony. It is a great and colourful day 
because there are people in traditional attire, public servants, primary School students, 
villagers and general Simbu people, all present. 
 
Joe Bal, Provincial Administrator, sent his speech to be read out:  
“Good afternoon to you all the people of Kerowagi, I have the opportunity to welcome 
our VSO friends at the premier hotel last week. I must apologize I am not able to be with 
you today for this occasion any how I welcome you to Simbu Province again. I must 
thank Kerowagi secondary school for taking on the task of organizing this welcoming 
party for our new friends. It would have been appropriate for the administration to 
organize this but as it is now we are in a tight situation where we cannot help however 
full credit must be given to Kerowagi secondary school for taking on the initiative. The 
Simbu administration will assist in any way we can to ensure the objectives and programs 
of the VSOs are achieved.  If there is anything we can do we should come to through the 
division of education to us. I hope your stay in Simbu will be enjoyable one welcome to 
Simbu again VSO members. Thank you.” 
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Village Court Magistrate Kapun Wag 

 
 
PART THREE: DISCUSSION AND CONCLUSIONS 
 
KSS enjoys some unique advantages. It sits in the middle of a thriving, well-managed 
station town, and its own success has been a major factor in the positive outlook of that 
town. KSS and the surrounding community make life in the village look good. There are 
drawbacks, and Kerowagi villagers are not shy to identify them: markets are few, 
infrastructure like roads is poor, and with only one bank, the finance opportunities are 
very limited. We would add that a lack of communications services has also made it more 
remote than necessary. But there is also a surprising amount of adult education available, 
the law and order problems are negligible, and the land is excellent, if limited, for 
gardening.  Life is pretty good in Kerowagi.  
 
Some school-leavers say that relevant education skills like Agriculture, Business Studies, 
Home Economics, Practical Skills and Expressive Arts have helped them set up 
businesses in their place. They look at the relevant education as vital to their situation, 
which is itself a challenge, not a predicament. Leaving school is often seen as a chance to 
become someone useful in the community.  
 
There are tensions, of course. Most teachers (in all schools) told us parents resent them 
when their children don’t do well, when they chew betelnut and slack at their job; in turn, 
teachers also resent parents when they pressure them for placements. The parents we 
spoke to had not clear consensus about their role in a child’s education. More educated 
parents are more likely to say they want to be a part, and they’re teaching at home. Less 
educated parents tend to leave it to the government or schools to do their jobs, as they’re 
being paid for teaching. But parents are also reluctant to come forward as experts in any 
field, whether that be Agriculture or Home Ec. Should they be given more 
encouragement to do so, to teach or guest lecture or demonstrate, then they might gain 
the confidence to teach at home, too, and become more engaged in curriculum matters. 
 
We have heard that the community and the school treat each other with respect, as if they 
were mokunabir partners striving for parity in their exchanges. This may be true to all of 
Simbu, that the old values of reciprocity permeate public relationships still. No one 
strives to ‘get over’ the other, they constantly seek a balance that will provide harmony. 
This seems to be the unwritten social contract in Kerowagi, and we were impressed by it. 
There were complaints, of course, and jealousies and professional in-fighting. But one of 
the qualities that bind the community and school together is their independence and great 
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pride in their self-reliance. They are making development happen on their own terms, and 
the VSO volunteers are no small part of that. If Swatridge senses something vaguely 
‘cargoist’ about the way Simbu people worship education, we would turn the analogy on 
its head and say there is something almost ‘self-help’ in the way the entire community 
demonstrates its own values: like a successful development movement, they have found a 
‘third way’ that relies neither on government nor Mission help, and maintains order and 
well being all the better. It is the Kerowagi way. 
 
Most people in Kerowagi still seek wage employment, despite their support for relevant 
education in the schools. They don’t seek it as an end in itself, however, so much as a 
means toward injecting capital into their homesteads and village enterprises. There 
simply is not the western tradition of individualism, self-fulfillment and professional 
identity in Papua New Guinea. It is the rare person who strives to become an 
endocrinologist, for example, to contribute to the annals of glandular disorders; who 
strives to write a Booker Prize novel, or be feted by a global Human Rights organization. 
These are marvelous byproducts of their successful, but not objectives, as they might be 
in the West. The career in PNG is most often considered part of a larger toolkit to success 
in the village, amongst one’s own people, where family can enjoy the reflected glory. 
This means that higher education and wage employment mean very different things for 
secondary students (and their parents). It is therefore not such a radical compromise to 
talk about returning to village life for a secondary school graduate, it just sounds like it. If 
the terms of this discussion can include wage-income for village development projects, 
then it will better describe what people already conceptualize.  
 
Highlands parents who are skeptical of degrading their child’s academic career, and who 
aspire to creating a lawyer, doctor or politician with their investment, still dream of that 
professional returning to the village and living beside them, providing his or her skills to 
the community, raising pigs and coffee and grandchildren in ples. Higher education never 
precludes returning to the village in PNG. Even the most erudite and cosmopolitan of 
Papua New Guineans long for their retirement back in ples. Education should not be a 
passport to alienation, either. There is no reason why PhDs should be ‘helpless’ in the 
village, especially if they’ve gotten sufficient relevant education in primary and 
secondary school. All levels of education should be seen as preparation for a successful 
entrepreneurial life back home.   “There is…a big brain drain where educated people are 
running back to town because they don’t have the basic social services in place,” John 
Bungo told us. That is a real problem, and the only reason why jobs in town sometimes 
look better than life in the village. He also added that as a result, “people who are raised 
in town are never as self-reliant as villagers, they are helpless in ples, and more 
dependant in general.”  
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The answer lies in creating graduates who will improve those social services in the 
village, and giving students life skills at all stages of their education. Why should Papua 
New Guineans tolerate a class system that cultivates an urban elite that represents none of 
their own real values—autonomy, helplessness and self-service? Most Papua New 
Guineans understand that what the outside world considers ‘underdevelopment’ can 
actually be a good life in the village. Today most development workers would agree. We 
have long gauged wealth and poverty in material terms only, and forgotten about the high 
quality of life that comes from living with family and working land that you own. KSS 
students and the community in general needs to be reminded that this is not a 
contradiction: the good life really does exist in the village, not the town. Anthropologist 
Marshall Sahlins reminds us who are the original affluent societies. 

 
The world’s most primitive people have few possessions, but they are not poor. 
Poverty is not a certain amount of goods, nor is it just a relation between means 
and ends; above all, it is a relation between people. Poverty is a social status. As 
Such it is the invention of civilization. (Sahlins 1997:19) 

 
KSS sees itself in exchange relations with the feeder schools of the District, and this can 
only be a good thing. It may also mean that the suggestions raised regarding bridging 
between the primary and secondary staffs and curricula have to be considered in this 
light, as quid pro quo arrangements. If KSS offers In-service workshops for primary 
teachers, the primary schools may feel obliged to offer some service in return, and vice 
versa. Everyone interviewed mentioned the shortage of time teachers have for any In-
service training, as well as the budgetary restraints to this, but no one explicitly stated the 
resistance to solving any bridging problems in these terms. Ironically, many of the staff 
members of these schools consider themselves good colleagues, and some are even 
related. Considering the amount of skills transference these teachers (and their students) 
regularly offer the villages, it is remarkable more meetings on the bridging process 
haven’t occurred. It may just be that any instruction would place primary staff in debt to 
secondary staff, aggravating what a slight hierarchical distinction between the two that 
educators themselves tend to make. 
 
So, while Mangre would never prefer it for his own children, his Deputy Headmaster 
scoffs at the criticisms of the reforms. Educated parents have accepted the idea of MAL, 
he says, but the illiterate ones oppose it because they think relevant education precludes 
high paying employment for their kids.  
 
What is still lacking is a perception that the Kerowagi way can incorporate all kinds of 
options, from wage employment to childcare—even writing books and taking an 
advanced degree at distance. The relevant curriculum can revitalize enthusiasm for 
education, both practical and academic. Both fields of information are, after all, vitally 
relevant to rural enterprise and development today, and in the future. 
 
There is unilateral support for relevant education in KSS, and great public support 
outside, if only because people acknowledge that village life requires more skills now 
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than ever before. If village life does not yet seem perfect—because it lacks infrastructure 
and communications—then the students should be focusing on this, with parental and 
community support, as an educational goal. Students will increasingly need computer 
skills, and fundraising and marketing skills, and training on new communications 
technologies as they arise. After all, if the community thinks of itself as an NGO, why not 
train its own NGO workers?   
 
Places like Kerowagi only feel remote because the communications and transport systems 
are still basic, and the government services spotty. But there will be a time when these 
pitfalls can be bypassed with better technologies, as satellites and broadband internet 
services become cheaper and more accessible in general, and even available in PNG. 
People will be able to interact remotely, to trade on the stock exchange, read global 
markets, even contact a service provider in the next town, by sitting at their computer. 
Student will have libraries at their fingertips, Mama Groups will have markets, school-
leavers will have online technical assistance and teachers will have sample curricula by 
connecting to the biggest mokunabir of all: the web. That’s when the Kerowagi NGO 
ethic will really take off. But it is also possible that the PNG government will see the 
value of new technologies and solve some of its own problems by internet connections. A 
recent article in the UK newspaper, The Guardian, reveals how Ethiopia has already 
taken the telectronic lead: 
 

Ethiopia, one of Africa’s poorest countries, is spending one-tenth of its GDP every 
year on IT. Over the next five years the government plans to invest more than 
$100m in public-sector computers. It aims to equip hundred of government offices 
and schools with broadband Internet connections. And by 2007, according to the 
plan, none of Ethiopia’s 74 million people will live more than a few kilometers 
from a broadband access point. …Ethiopia’s IT programme is an extreme example 
of the aspiration of several African countries to leap out of their quagmire of 
decaying public services by skipping an entire generation of infrastructure and 
going directly to internet technology…Schoolnet is an attempt to overcome 
Ethiopia’s shortage of teachers, especially in remote areas. Schools already receive 
video lessons broadcast for eight hours a day by satellite TV. The syllabus, based 
on South African material, is being digitalized for transmission over the internet so 
that teachers can prepare beforehand and control the pace of lessons (so long as 
their electricity supply is working).[Prime Minister] Zewdie says there’s no 
alternative to e-learning. “IT is expensive, but ignorance is more expensive.” 
Woredanet is the country’s first step in e-government. For the first time the network 
connects all 600 of Ethiopia’s local councils (woredas) to 11 regional capitals 
through internet telephone and video-conferencing. (Cross 2005). 

 
Our recommendations are: 
 
Exchanges between teachers, Mama Groups and school-leavers: 
 

· Bring Ezekial Parker and Ariel Pakuba together for food preservation 
demonstrations to the Mama Groups, with the help of Rosa Yomba and Dee Kagl; 
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then include Judy Malia of Home Ec, so that she can turn over periods of 
instruction to these mama Groups and relieve her own teaching burden. In turn, 
Judy, Zeke, Ariel, Dee and Judy can attend a workshop given by John Bungo and 
George Phil (if John can get George to agree, on the basis that it is good PR for 
his school) on micro finance and women’s dinau schemes. If Rosa can also get 
Anna Simbok involved, she might be able to facilitate the dinau scheme. In 
addition, students from Social Science classes could study the progress of the 
scheme and the food preservation sales. They might be helpful in drawing up a 
business plan for the groups, for example. 

 
· Ask Guande Bos of BEM Youth Group to assist Practical Skills students in 

designing furniture for village-based low-tech carpentry production. Get the 
students to sell coconut scrapers, for example, from the BEM workshop in town. 

 
· Bring Sister Cathy Wagi of the hospital’s Infectious Disease Clinic in with Carol 

Dover of VSO to hold a KSS workshop dedicated to HIV/AIDS, and invite 
Kuadira Family Planning and Family Life Group (see Mama Groups above); 
establish contingency plans for ‘what if’ situations when students are at risk or 
infected. This should also be coordinated with the Personal Development 
curriculum as it is a crisis, rather than a mere health problem. 

 
· Ask school-leavers currently enrolled in distance courses to assist at (for example) 

Kunabau Primary in the English language bridging of students, in exchange for 
which teachers can supervise their coursework.  

 
· Bring primary teachers in to KSS for in-service workshop on the MAL 

curriculum, in exchange for which KSS teachers can brief them on the current 
lower secondary courses. They may not create a temporary bridge before the new 
curriculum arrives, but at least both parties will better understand their students’ 
needs. 

 
· Invite school leavers of all ages at Christmastime (when they are home for the 

holidays) to meet at KSS and establish a PNG-wide KSS alumni association to 
assist in job placements and human resources. 

 
· Seek community members as role models or visiting advisors to the school: Taia 

Bigboi Tine, Mr D, Geroge Phil, Rosa Yomba, Sr. Cathy Wagi, Water Technicial 
John Kapal, and others could each give an after-school ‘talk’ with interested 
students. Host a series of after-school ‘career’ demonstrations, where specialists 
come in and introduce themselves to the student body (water technicians, nurses, 
police, etc) 

 
Curriculum ideas: 
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· Institute desktop publishing training in the Computer Skills courses (as 
development workers increasingly require multi-media, fundraising and publicity 
skills).  

 
· Institute tender proposal writing, public fundraising, donor agency awareness 

segments into formal education courses (English, Maths, Social Science) 
 

· Establish a school newsletter based on the excellent Relevant Education 
Newsletter Clarieke Hidden has produced---but this one would address Kerowagi 
community and school news. Fundraise for paper and supplies (see below) and 
distribute it widely. Eventually students could charge for advertising space.  

 
· Get Computer Skills students to work with Practical Skills, Home Ec, Agriculture 

and PD classes to produce a series of KSS handbooks on the model of Liklik Buk. 
 

· Compile a Mama Group recipe book for sale, with help from Commerce, 
Computer, English and Practical Skills students. It can be printed and sold at 
school events, perhaps even marketed by the Mama Group. Get Expressive Arts 
students to illustrate.  

 
· Bring Computer Skills and Commerce students to the Rotary Club in Kundiawa 

for an appeal for schoolbooks and materials donations, and for advice more 
generally on fundraising for school projects like a newsletter, an Open Day, a 
Relevant Education Prize, and so forth. 

 
· Bring in Liklik Buk and other development resource manuals for the VSO and 

teachers  
 

· Ask for program CD donations from the community (Wikopedia, Microsoft 
Pubblisher, Fotoshop, etc) 

 
Events: 
 

· Create essay awards and poster competitions for the rural entrepreneur: My Uncle 
raises ducks, for example, or My sister sews meri blouses…One award might be 
for the best example of skills transference; another for the best example of 
integrating formal and practical skills.  

 
· Host an Open Day for the school in which community members are invited to set 

up stalls and tables demonstrating their work, and students can demonstrate theirs; 
others can sell small items or produce; connections can be made, ideas floated, 
and money may be raised to support school projects like a newsletter, special 
supplies, a prize for the top relevant education student, and so forth. Include a 
‘4H’ style agricultural fair—with prizes for best cabbage, best kaukau, best pig, 
etc—different categories for homebred and school-bred items 
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· Hold competitions between grades or classes for the most money raised by school 
projects. Winning class gets to ‘run’ the school for a day… 

 
· Host a film festival that includes Marabe, Tukana, Tin Pis Run and other PNG-

made social issue films (available on video and DVD from the NFI). Contact 
nfi@global.net.pg 

 
 
CHALLENGES 
 
 

1. Does school management promote and support relevant education?        
 
School managers promote the schools support for relevant education in the school 
community. 
School management practices are more transparent and more accountable 
School managers identify a process to review the schools place on the matrix and to set 
goals 
NDOE recommendation for the development of a school management team and a school 
development plan implemented 
RE officer identified to assist VSO volunteer to implement the matrix. 
Trophies for best upper primary supportive relevance, best community involvement, 
teacher encouraging RE and trophies province-wide for each challenge given by VSO 
and inspector 
Communities involved in assessment of units of work 
 
Coordinate the syllabus with the primary MAL curriculum 
Receive curric suggestions from students 
Bring board members into RE courses for demos and workshops 
Relevant ed courses should be assessed as core subjects top motivate students 
 
 

2. Are available resources used effectively to support the preparation of 
students for productive living in local communities? 

 
Planning for ‘practical skill based subjects’ and practical focused units takes into account 
what resources (materials and human resources) are already available 
Essential human resources that are not already avail to meet the skills and knowledge 
needs of local communities are included in teacher professional development k8 needs 
assessment 
Essential material resources that are not already available are obtained were possible 
through school budget allocations and external funding submissions 
Improved maintenance of material resources and stock control by departments 
Submissions made for extra staff positions if necessary? 
 
Pitch projects toward self-reliance in village—w/o electricity or gas ovens 
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Grade the projects according to levels of appropriate technologies 
Photocopy Liplike Buck where appropriate.  
Get George Phil to give Mama groups marketing training, make money, to support 
demos in Home Eke class.  
Give relevant handouts for students to keep in folder as a reference tool when they 
leave school 
 

3. Are staff prepared for and motivated to support the preparation of students 
for productive living in local communities? 

 
School community encouraged to value teachers 
Staff professional development needs assessments conducted as a means to identify and 
reward quality teaching. 
Staff organizes and exerts pressure on external organizations to address external de-
motivators. 
Greater involvement of teachers in management decisions. 
Training in ‘outcomes based curriculum’ in preparation for the lower secondary 
education reforms. 
Annual ‘celebrate teachers’ day at school 
Give service awards to teachers in the local areas (district)-coordinate this through the 
district administration 
 
Bring in community leaders business people for a careers day 
Canvas teachers and staff for ideas on RE courses in line with skills they would like 
to learn themselves 
Open RE course to community on holidays and teachers can make extra income 
Give incentives to staff if necessary to teach students in the whole school to produce 
soap, make peanut butter, make scrapers, etc, for a day 
 

4. Does the school promote values and attitudes in the school community that 
support the preparation of students for productive living in local 
communities? 

 
School managers and staff promote values and attitudes in the school community that 
support relevant education 
SRC promote values and attitudes that support relevant education amongst their peers 
Graduation ceremonies changed to promote values and attitudes that support relevant 
education 
School-leaver certificate developed that highlights practical skills learned 
Local livelihood role models invited to the school 
 
Return of tumbuna kastom days with older people 
Focus on short and long term goals for students  
Graduate CODE gr 12 with the normal gr 12 class 
Eventually graduate adult ed certificates with students 
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Bring in village leaders (including clan leaders) to teach traditional culture and 
values 
 

5. Is the school involving the community in the education of their students? 
 
Promotion of the value of community involvement in the school 
Community involvement through school theme days 
Community involvement in projects for ‘practical skills based subjects’ and practical-
focused units 
Community (P&C) representation in school management team 
School extension work into local communities 
P&C and the community involved in extra-curricular activities 
 
Host Open Day at school 
Address school projects to the community needs or available markets 
Each class to focus on one appropriate technology project to raise money for course 
materials 
Involve Mama Groups (such as Kamakl Mama Kai, which specializes in food 
processing and preservation) in teaching Home Ec and men’s groups in teaching 
practical skills 
 

6. Is the school developing links with feeder schools? 
 
School policy documents made available to feeder primary schools 
School communicates with feeder upper primary schools to promote relevant education 
initiatives 
Student peer education in feeder primary schools 
Departments develop links with teachers in feeder primary schools to provide teacher 
training or support 
School staff and students and feeder upper primary school staff and students are involved 
with theme days at each others schools 
High or ss leavers who return to their village volunteer to work for one year in their local 
PS as a bridging to english volunteer. Bridging to English is seen as a weak link to the 
new reforms, partly because PS teachers are not familiar with any or all of the local 
languages. Local high or secondary school leavers may be able to assist for one or two 
days a week (with school leavers from all local/relevant languages present in classroom). 
Perhaps the UP school could support these school leavers to do CODE. 
H/secondary schools coordinator with UP schools to offer CODE 
H/secondary students prepare elementary school or bridging English materials for feeder 
schools  
 
Feeder school teachers receive inservice at SS 
Secondary school teachers get a day to visit local PSs and vice versa 
Secondary students students visit PS and present projects, vice versa 
Big events like National BookWeek would involve KSS selecting students to give a 
speech/show posters or act a drama to feeder schools 
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7. Is the school developing links with organisations to prepare students for 

productive living in local communities and to support school leavers? 
 
Devlp a s-l resource kit that incl info about organs that could support s-l 
Skills and knowledge necess to help sls take advantage of orgs incorporated into curric 
planning 
Promotion of the value and needs of school leavers to organizations 
A RE officer position established as a staff extra-curric duty elective to help prepare the 
School leavers resource kit and to dvelp links with orgs that supp sls 
School gives start up resources as a prize to worthy students returning to vill 
School gives start up agric resources to students returning to vill, and these are paid for 
by food payments to the mess This can be a way to increase the farmland available to the 
school for generating self-sufficiency 
High or secondary schools assist UP schools to offer CODE. 
Gr 10leavers woring in Elem schools (Gembog) 
 
Appeal top major NGOs from Kundiawa and Hagen 
Organize peer group ollectives for school leavers and have them report to gr 11-12 
on their businesses 
Establish an association of alumni to meet yearly and discuss ideas for skills 
transference and aid to school 
 

8. Is the school using links with communities, feeder schools, and organizations 
to identify skills and knowledge relevant to the needs of the local 
communities? 

 
A community needs analysis conducted by feeder Upper primary schools as an outcome 
for community dev strand of MAL 
A commy needs analysis conducted by students in term holidays, as aprt of assessement 
for a ‘practical skills-based subject’ or practical focused unit 
Tracer study of school leavers to look at what practical skills are being used or could be 
used 
Conducted by students in term holidays, as part of assessment for a ‘practical skill-sbased 
subject’ or practical focused unit 
Info collected from orgs involved with identifying the skills and knowledge needs of 
local communities 
Newspaper clippings and articles related to local livelihoods collected and publicized 
 
Canvas community project managers for the skills used 
Determine students in feeder schools who need extra English tutoring 
Involve community groups who have skills to teach agriculture in primary and 
secondary 
 

9. Are the needs of local communities considered in the planning, teaching, 
assessment and evaluation of ‘practical skills-based subjects’? 
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Term panning meeting for all HODs to share info about relevant skills and knowledge 
that have been identified, and to discuss integration of practical skills projects across 
subjects 
Unit planning documents for ‘ps-bs’ to identify the relevance of skills and knowledge 
taught, and the process used to identify relevant skills and knowledge 
Use of collaborative and project-based teaching methodologies 
An emphasis on practical focuses assessment 
Evaluation of ps-bs based on the relevance of skills and knowge taught for productive 
living in local comms 
Feeder upper primary sl certificates highlighting practical skills learned are used to 
support planning for ps-bs 
Implementation of lower sec ed reforms 
Students operate school canteen for a week each (in pairs or groups) and then the group 
with the most income at end of year wins 
 
Determine market opps for Home ed projects 
Include commy devel curric in ss to replace NGO expertise 
Teach relevant education subjects that will be useful when students go on holidays 
to home 
Bring in businessmen and women to share experiences and life histories, and Mama 
Groups to teach sewing, food preparation 
 

10. Are skills and knowledge relevant to local needs incorporated into units of 
work within the subject fields of Personal Development, Art, Science, 
Mathematics, Language and Social Science? 

 
Term planning mting for all HODs to share information about rele skills and knowledge 
that have been identified, and to discuss ibtegratuon of practical skills projects across 
subjects 
Unit planning documents for practical focused units to identify the relevance of skills and 
knowledge taught, and the process used to identify rele skills and know 
Use of collaborative and project-based teaching methodols 
Assessment practices for prac-focused units incl an emphasis on prac focused assessment 
Evaluation of practical-foc units based on the relevance of skills and knowledge taught 
for productive living in local comms 
Implementation of lower sec curriculum reforms 
 
Practical components include market walks, bank visits, haus sik visits, etc 
Bring in an art group to teach children painting, drama, dance 
 

11. Does the school address gender issues when preparing students for 
productive living in local communities? 

 
NDOE gender policy used to guide school and dept practices and policies (including 
finance policy) 
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Values and attitudes that support gender equity are promoted in the school community 
School ‘gender awareness officer’ estbd as a staff extra-curri duty elective, to help 
implement NDOE gender policy and promote vaaues and attitudes that support gender 
equity. 
Gender awareness training for all staff. Integratuon of gender issues into all subject areas. 
 
Return PS and Home Ec to elective status 
Encourage girls and boys to study a mix of streams from both 
Allow equal numbers of students to take part in leadership roles and othert school 
responsibilities (class monitors, canteen supervisor, etc) 
 

12. Does the school have a whole-school approach to HIV&AIDS? 
 
Training for all staff in HIV/AIDs awareness 
Integration of HIV/AIDS awareness into all subject areas 
Development of school-based teaching resources for HIV/AIDS 
Deblopment of peer education programmes 
NDOE HIV/AIDS policy used to guide school and dept practices and policy (including 
finance policy) 
School HIV/AIDS office estbd as a staff extra-curricula duty elective, to help implement 
NDOE HIV/AIDS policy and to develop links with Provincial AIDS Council 
School HIV/AIDS club 
 
Conduct what-if seminars with Sister Cathy at Haus Sik 
Speak to girls and boys separately and demonstrate male and female condoms 
Bring HIV positive people to school to speak 
Bring National and Provincial AIDS Council speakers in 
Music and drama involving HIV/AIDS awareness 
Involve local health groups like Kuadira Family Planning and Family Life Group, 
and others, to speak about theirwork 
Involve students by making pamphlets and books for awareness—perhaps sponsor 
a poster competition 
In Personal Development and Religious Education teach HIV and AIDS lessons 
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APPENDICES 
 
School-community linkages – draft TOR 
 
Preamble   

VSO PNG’s Education strategy is focused on supporting schools in Simbu Province to provide an 
education which is relevant to both the students who will continue their academic studies and for 
the 85% of school-leavers who will have no option but to return to a rural lifestyle.  Schools are 
being supported to equip students with the skills, knowledge and attitudes necessary for 
productive life after leaving school.  Schools, therefore, need to develop and maintain an 
understanding of community needs.  This will require fostering linkages between schools and the 
surrounding communities, including linkages between schools and feeder schools.  However, 
only a few schools currently invest time and effort into nurturing relationships with nearby 
communities.   

The national education plan 2005 – 2014 expects schools to involve parents to a much greater degree in 
the education of their children.  Schools are also expected to develop locally-based projects, linked to 
the national curriculum as well as developing self-reliance projects by 2014. 
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Overview 

Kerowagi Secondary School appears to be an exception and has developed a reputation for 
supporting school-community linkages.  A VSO international volunteer placement is being 
developed to support the school to further develop these linkages and to create an example of 
good practice which could inspire other schools in the province.   

 

Purpose 
VSO PNG wants to start developing an answer to the broad question: “How can schools and 
communities work together (in Simbu Province) to provide relevant education?’   

Research will be undertaken in March 2006, to investigate: 

· Is there evidence to suggest that Kerowagi has successfully developed school-
community linkages? 

· What factors at Kerowagi Secondary School are supporting the school and local 
communities to work together? 

· What are the obstacles to the school and local communities working together on 
curriculum and self-reliance initiatives and how can these obstacles be overcome? 

Qualitative and quantative data will be collected which will explore: 

· What are the attitudes of secondary school, upper primary school (and elementary 
school?) teachers to working with each other? 

· What are the attitudes of teachers to working with communities?  Is there a difference 
of opinion between local and non-local teachers? 

· What are the views of other significant stakeholders, including the Teaching Service 
Commission, School Inspectors, District Education Officers and Provincial Division of 
Education. 

· What mechanisms would facilitate the school and communities working together and 
enable communities to become more involved in the school? 

· What mechanisms would facilitate the school and feeder schools working together 
and enable schools and feeder schools to foster linkages. 

· What would be the indicators that schools and communities had established effective 
linkages? 

· What would be the indicators that schools and feeder schools had established 
effective linkages? 

 

Information Sources 
The evaluation should make use of the following data sources/informants 

Documents: 
· Education policy documents, including the National Curriculum Statement, the 

National Education Plan 2005 – 2014, the Making a Living syllabus. 
· Enhancing our Futures: National Skills Plan, Department of Education and National 

Research Institute 2000. 
· Previous VSO research reports: 

Tweedie, Lucy (2002) Listen and Learn: A policy research report on Papua New Guinean 
teachers’ attitudes to their own profession.  London: VSO. 

Brooks, Andrew (2005) Research into Relevant Education and School – Community 
Linkages in Primary Schools in Simbu Province.  Madang: VSO. 
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Chris Gard and Joe Weber (2005) Enhancing the relevance of learning in Upper Primary, 
High and Secondary Schools – experiences from Simbu Province.  Paper presented to the 
2005 National Curriculum Reform Conference, in Port Moresby, in July. 

 

Individual interviews: 
· Teachers at Kerowagi Secondary School. 
· The Principal and Vice-Principals of Kerowagi Secondary School. 
· Teachers and administrators from two primary schools in Kerowagi. 
· Representatives of local communities (an equal balance of males and females) 
· District Education Officer - Kerowagi 

 
For each positive or negative effect identified (during the interviews or flagged up from the 
documents), the related comparative and process aspects should be explored further. 
 
For example, when a positive effect is identified, the following questions could be asked: 

Strengths/constraints: 
· What factors in the process contributed to this effect (strengths)? How? 
· What factors in the process blocked or hindered this effect (constraints)? How? 
· How could these factors have been changed to improve or strengthen this effect? 
 
Advantages/disadvantages: 
· Could the same effect have been achieved using another approach, or was it specific to 

the exchange approach? 
· What was different or special about the exchange approach, and its particular strengths & 

constraints, compared to other approaches that could have achieved the same effect? 
 

Similarly, when a negative effect is identified, it could be useful to ask: 
Strengths/constraints: 
· What factors in the process contributed to this effect (constraints)? How? 
· What factors in the process helped to overcome this effect (strengths)? How? 
· How could these factors have been changed to reduce or overcome this effect? 
 
Advantages/disadvantages 
· Could this negative effect have been avoided using another approach? 
· What was different (compared to other possible approaches) about the approach 

adopted, and its particular constraints & strengths, that led to this negative effect? 
 
Requirements 

1. To develop a research proposal to examine the questions, which describes the research 
methodology, in consultation with VSO PNG. 

2. To identify and provide capable researchers to conduct the research at Kerowagi 
Secondary School and the surrounding communities in March 2006. 

3. To analyse the data, in cooperation with a VSO international volunteer, to ensure that 
adequate evidence has been collected to address the questions. 

4. To develop a written report describing the conclusions and the evidence on which the 
conclusions are based.  The report will also develop recommendations on how school-
community linkages could be strengthened, and develop a list of practical examples and 
ideas. 

 
 
Timing 
It is currently anticipated that volunteers, including Deirdre Kraaij, will arrive in PNG on February 
26, 2006, and complete their in-country orientation on March 10, and then travel to Kerowagi 
Secondary School on March 11. 
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Outputs 

1. A report providing evidence to answer the questions: 
· What factors at Kerowagi Secondary School are supporting the school and local 

communities to work together? 
· What are the obstacles to the school and local communities working together on 

curriculum and self-reliance initiatives and how can these obstacles be overcome? 

2. A work-plan, developed using participatory methodologies, to enable a VSO international 
volunteer to work on developing and strengthening school-community linkages. 

 
 
 
Kerowagi school-community interviews 

 
1. Date 
2. Interviewer name 
3. Respondent name 
4. Position/job 
5. Age 
6. Education (list grade/degrees, schools, and locations) 
7. Place of origin 
8. How did you gain the job you now have?  
9. What is the purpose of secondary education? 
10. What is the purpose of primary education? 
11. What is your opinion of a dual curriculum (one stream for academic focus, one stream for 

practical or vocational focus)? 
12. When you attended school did you receive any relevant education in your curriculum? At 

what grade? 
13. If so, in what subject? Describe the course. 
14. Describe the teacher (He/she from where? Old/young?) 
15. When you were in school, did you ever study development theory? Are you familiar with 

the Matane Report and the Dept of Ed Philosophy? Explain. 
16. Have you heard of Wok Meri or other village banking schemes? 
17. Are you involved in any rural enterprises presently? Explain. 
18. Did your parents go to school? 
19. Do you have relatives who are ‘professionals’ (doctor/nurse/lawyer/teacher/public 

servant/other)? List 
20. When you were a student, did you have a strong role model? Who? 
21. Whom do you consider a successful man or woman? 
22. When you were in school did you plan to return to the village afterwards? Why?/Why not? 
23. Are there indigenous values taught in the school curricula today? If so, explain. 
24. When you were a student did you fail to learn certain village skills —and if so, which 

ones? 
25. What is your opinion of relevant education  and training students to work in their village? 
26. Do you believe smart students should always strive for wage earning  jobs? 
27. Do you think relevant education  in the school curriculum can compromise the quality of 

formal education ?  
28. At what grade do you think relevant education should be introduced? 
29. As a parent, do you wish to be involved in your child’s curriculum? If not, why? 
30. Should teachers or parents be more involved in the school curriculum? 
31. Which formal education  courses are the most important (Maths, Science, Commerce, 

History, etc)? 
32. Which formal education  courses are the least important? 
33. Which relevant education courses are the most important? (Agriculture, husbandry, 

sewing, cooking, health and hygiene, etc)? Why? 
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34. Which relevant education  courses are the least important? 
35. What is your opinion of agriculture  being taught in schools? 
36. Should agriculture be a core course in primary school? In secondary?  
37. Do you believe rural enterprise  can be taught in the village? 
38. What are the factors that might prevent  youngsters from learning rural enterprise in the 

village? 
39. What are the ways these impediments might be removed? 
40. In your opinion, the future of PNG development rests in its villages or towns ? 
41. What is most lacking  in village development? 
42. What skills do educated  people lack? 
43. What is the ideal life  for a Papua New Guinean? 
44. Should girls  be trained in electronics/commerce/mechanics/construction/engineering and 

other male-dominated subjects? 
45. Should boys be trained in cooking/sewing/health/handicrafts/childrearing/market skills 

and other female-dominated subjects? 
46. What are the subjects boys excel  at? 
47. What are the subjects girls excel  at? 
48. Do you think teachers can work together  with community members in relevant education 

courses? If not, why? What are the obstacles? 
49. Are the school teachers involved in curriculum development and management? Explain.  
50. Who is principally responsible  for a child’s education? The schools/teachers, the 

community/parents? 
51. Does the Provincial Government  contribute to school fees? How much? Has the money 

arrived? 
52. Are school fees  a problem for parents in this community? 
53. What is your impression of this community’s attitude  toward relevant education? 
54. Do some community members oppose  it, and if so, why? 
55. What is the most important factor  to the Kerowagi Secondary School’s community-

school links success? 
56. Who are the community members most enthusiastic about these links? 
57. Who are the educators most enthusiastic about these links? 
58. What subjects  enjoy the strongest links?  Why?  
59. What is the difference between Kerowagi and other communities that have not enjoyed 

as much success? 
60. What are the weaknesses  or negatives to these school-community linkages? 
61. How would you rate the level of professionalism/skill  for the Kerowagi Secondary 

school teaching staff (1-10, ten being highest) ? 
62. Are there outstanding teachers , and if so, who—and why? 
63. On what donor agencies (through NGOs or directly) are your community dependent, and 

how? (To the best of your knowledge) 
64. Is there any effort being made to relieve this dependence through self-reliance? If so, 

explain. 
65. Do some parents resent  teachers—and why? 
66. Do some teachers resent  parents—and why? 
67. Is it possible to be a good agriculture teacher  without being a good farmer yourself? 
68. Is it possible to be a good auto mechanics  teacher without working as an auto 

mechanic? 
69. Are teachers from Simbu  better skilled to teach Simbu students in the classroom? 
70. Are Simbu teachers better skilled to teach Simbu students relevant education ? 
71. Are there relevant education courses that might be better taught by community 

members? If so, which ones, and why? 
72. Do you believe trained teachers can learn relevant education courses in the classroom, 

or do they need further training ? 
73. How can feeder schools  be involved more in school-community links?  
74. Have you yourself ever received any adult education or distance education? If so, 

explain. 
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75. What role in relevant education community-school linkages should the Teaching Service 
Commission  play? 

76. What role in relevant education community-school linkages should the School 
Inspectors  play?  

77. What role in relevant education community-school linkages should the District 
Education Officers  play? 

78. What role in relevant education community-school linkages should the Provincial 
Division of Education  play? 

79. How would you judge  the success of school-feeder school linkages —by what signs? 
(number of graduates, number of attendants, affordability of fees, access to the school, 
gender equity?) 

80. How would you judge the success of school-community linkages —by what signs? 
(number of relevant ed pupils, number of rural start-up businesses, success of rural start-
ups, number of community members teaching students, gender equity of students or rural 
enterprises, community attendance at school meetings, relative health of local 
economy?)  

81. What are the best qualities  of the Kerowagi Secondary School links with its community? 
82. What factors  in the process contributed to this effect? How? 
83. What factors in the process blocked or hindered  this effect ? How? 
84. How could these factors have been changed to improve  this effect? 
85. Could the same effect have been achieved using another approach, or was it specific to 

the exchange approach? 
86. What was different or special about the exchange approach, and its particular strengths & 

constraints, compared to other approaches that could have achieved the same effect? 
87. What are the advantages of high schools becoming secondary schools? 
88. Are school leavers in Kerowagi (and Simbu in general) different from urban school 

leavers? If so, how? 
89. Describe the Simbu people , in your own words. 

 
 
Kerowagi questions 2: Teachers (mainly agricultural) 
 

1. Interviewer name 
2. Respondent name 
3. Age      3a.  Male/Female (circle) 
4. Place of origin 
5. Teaching what subject? 
6. For how long? 
7. How was the subject selected? 
8. Should agriculture be a ‘core’ subject in the Kerowagi Secondary School curriculum? 
9. Should relevant education be restricted to secondary schools, or begun in primary 

schools? Why? 
10. How do you believe most  school Principals gain their positions? 
11. What are the teaching materials you use? 
12. What materials do you need? What should be updated? Which should be resupplied in 

greater numbers? 
13. As a teacher, does the management respect your opinion or involvement in curriculum 

planning? 
14. What is your personal experience as a farmer? 
15. Which crops are grown at KSS? 
16. Do you participate in growing rice? Has this been a success? Explain 
17. Why are the fish ponds unused? 
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18. What other agriculture projects should be introduced? (poultry, pigs, vegetables, fish, 
etc)?  

19. What other relevant education course should be introduced to support agriculture? 
20. Have you been involved in extension teaching? 
21. Have you worked with CODE/FODE? If so, explain. 
22. Have you met with concerned community members/experts/stakeholders regarding the 

relevant education curriculum? 
23. What do you think the community could benefit from in the KSS curriculum? 
24. What are some of the immediate impediments to successful agricultural instruction at 

KSS?  
25. Are there markets in the community for KKS farmed produce? 
26. Are there experts in coffee farming, rice farming, fish farming, pig rearing, poultry rearing, 

vegetable marketing in the community? Are they interested in working with KSS? 
27. Are there extension programs at KSS (with seeds, livestock, other)? 
28. How frequently to School Inspections occur? 
29. Are teachers transferred frequently? 
30. Is the administration supportive of the agriculture courses? 
31. How could administrative support be strengthened? 
32. Is there enough time for teaching agriculture? Are there feeder school links with KSS? 
33. Rank the following needs in order of their priority: 
a. Time 
b. Land resources 
c. Technical advice 
d. Crop variety 
e. Teaching materials 
f. Teachers 
g. Community support 
34. What are the parents’ attitudes towards the agriculture curriculum at KSS? 
35. Should there be examinations for the relevant education curriculum? 
36. What kind of student should be involved in relevant education (such as agriculture)? 
37. What kind of student should be involved in a formal curriculum? 
38. What has been your own education experience? 
39. Have you been involved in entrepreneurial activities in your own villager? Describe. 
40. What skills would you yourself like to acquire to assist in your own career? 
41. Are you familiar with KSS graduates living in the community? Are they involved in KSS 

curriculum? 
42. To be a good subsistence farmer/rural entrepreneur, how long should a student remain in 

school? 
43. Does a subsistence farmer/rural entrepreneur benefit from courses in 

English/History/Science and other formal education course? 
44. Are females better suited to certain courses? If so, which ones?  Why? 
45. Should girls be prohibited from certain courses? If so, which ones? 
46. Should boys be prohibited from certain courses? If so, which ones? 
47. Does the government subsidize the KSS school fees? 
48. If so, does the money reach KSS? If not, why? 
49. Are the school fees expensive for most parents? 
50. Are there NGO in the community that assist in relevant education? Describe. 
51. Are there any impediments to involving these NGOs? 
52. Are there peer-motivator groups at KSS? If so, describe their work. 
53. Have you involved NARI or any other agricultural experts in your curriculum or teaching? 
54. What are the advantages of shifting high schools into secondary schools? 
55. What is your opinion of tokples curricula in primary schools? 
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BULLY BEEF AND TOMATOES 
Rice 
corned beet (one tin) 
tomatoes 
coconut cream 
 
1. Cook the rice. 
2. Make layers of the rice. corned beef and tomatoes. 
3. Pour enough coconut cream over the layers to dampen it all. 
4. Bake until it is hot. 
 
CORNED BEEF AND PUMPKIN 
1 bunch pumpkin tips or other greens 
1 small pumpkin 
1 onion, chopped 
1 tin bully beef 
1 coconut for cream 
salt 
 
1 1/2. cups water to cover pumpkin 
1. Bring water to boil in medium saucepan. 
2. Add pumpkin: cook until tender. 
3. Add chopped pumpkin tips and cook 5-10 mins. 
4. Mash corned beet lightly and stir into vegetables. 
5. When the mixture is warmed throughout. squeeze coconut cream overt it and continue to cook  5-10 min. 
6. Serve with coconut rice. 
 
VEGETABLES AND BULLYBEEF 
1 tin bully beef 
bunch of pumpkin tips, chopped 
tomatoes, chopped or sliced 
chopped onions 
salt 
a little butter 
large taro leaves 
 
1. Partly fry the washed and chopped vegetables until tender. 
2. Add the bully beef and salt. 
3. Mix the vegetables and beef thoroughly. 
4. Remove from stove and wrap in taro leaves. 
5. Place on top of vegetables cooking in a large pot. or bake f'or 30 mins in oven. 
6. Serve with vegetable cooked in coconut cream or rice. 
 
BAKED FISH IN COCONUT MILK 
fish 
coconut milk 
salt 
tomato 
lemon 
1 onion, sliced 
1 t. curry powder 
 
1. Cut the fish in half or lea\'e it whole if it is a small fish. 
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2. Place fish in a greased baking dish. 
3. Add salt, onion, tomato, curry powder. lemon. 
4. Four in coconut milk, 
5. Bake for 13 mins or until fish flakes with fork. 
 
ONE POT YAM FISH DISH  
One small fish per person or one large fish for all 
1 bunch spring onions 
3 pieces pit pit 
1 bundle pumpkin tips 
1 bunch aibika leaves 
2 coconuts for cream 
1 large yam 
3 ripe cooking bananas 
1 lb. fresh tomatoes 
1 bundle long green beans 
 
1. Clean all leafy vegetables, 
2. Scrape coconut out of shell. 
3. Feel yam and bananas. 
4. Scale fish if necessary. 
5. Chop all ingredients into small sizes for even cooking. 
6. Place into a large saucepan and cover with squeezed coconut cream. 
7. Cook over moderate heat until everything is tender. 
 
COCONUT RICE 
2 cups rice 
1 tsp salt 
3 1/2 cups coconut milk 
 
1. Bring coconut milk to boil with salt. 
2. Stir milk (wooden spoon) so it doesn't curdle. 
3. Wash rice. put it into milk. put lid on top. 
4. When milk is boiling again. lower heat and cook. 
 
PUMPKIN RICE 
1. Cook 1 1/2 cups rice in coconut milk or water. 
2. Mask one cup cooked pumpkin. 
3. Blend rice and pumpkin and serve with chicken and vegetables. 
 
ROOT VEGETABLES IN COCONUT CREAM 
1 taro 
1 Chinese taro 
2 tapioca 
1 pile kaukau 
1 medium \'am 
2 coconuts for cream 
1 onion. chopped 
 
1. Peel, chop vegetables. 
2. Place in saucepan: taro, Chinese taro. Tapioca, kaukau. yam--in this order of cooking time. 
3. Add water to level of vegetables and boil. 
4. When almost cooked, squeeze cream from two coconuts into pot. 
5. Add chopped onion and pinch of salt. 
6. Continue cooking gently until all vegetables are tender. 
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SAGO, BANANA AND COCONUT CREAM 
4 coconuts for cream 
2 cups mashed ripe bananas, mixed cooking and eating 
1/2 to 1 cup sago flour 
8 rinsed banana or canna leaves 
string, salt, sugar 
 
1. Mash the bananas to make 2 cups. 
2. Add sago flour to taste and mix. 
3. Add about 1/2 cup uncooked coconut milk and mix well. 
4. Cut banana leaves in half and dip into hot water for easier handling. 
5. Place about 1/4 cup of this mixture onto the centre of leaf. If there's any juice in bowl put a little of it on 
the leaf first. Make parcels any size. Sometimes all the mixture is put on one big leaf. 
6. Wrap the leaf lengthwise, then fold over the two ends so that the parcel is rectangular. 
7. Tie with string lengthwise and crosswise. 
8. Repeat until the mixture is all used up. 
9. Bring enough water to cover the stuffed leaves and bring to boil. 
10.Place the parcels in the boiling water and cover pot with 2 or 3 flat banana leaves. 
11. Gently boil for 40 mins to 1 hour depending on size of parcels. Be sure water doesn't boil off. 
12. When cooked, take the special dish out of the leaves and serve covered with coconut cream. 
 
SAGO DUMPLINGS IN AIBIKA LEAVES 
1 bunch aibika 
equal parts scraped coconut and sago 
2 chicken cubes 
coconut cream 
water 
salt 
 
1. Wash aibika leaves and cut off from main stalk. 
2. Put sago and scraped coconut into bowl and work until moist but not wet. about a scone dough 
consistency. 
3. Roll into small balls and flatten. 
4. Wrap each patty in an aibika leaf. 
5. Put coconut cream. water and chicken cubes into saucepan and bring to boil. 
6. Place dumplings. one at a time, gently into liquid and add a little salt. 
7. Simmer until cooked and serve hot (about 10-15 mins). 
 
SAGO DUMPLINGS 
1 pound ripe bananas 
1 pound sago powder 
1 coconut for cream 
salt 
clean banana leaves 
 
1. Mix bananas and sago with your hands. Roll into balls. 
2. Heat banana leaves in the fire to make soft. 
3. Wrap the balls in banana leaves. 
4. Bring coconut cream to boil. add salt and sago parcels. 
5. Cook for 15 mins. 
6. Drain and unwrap the parcels. 
7. Serve with fish. 
 
SAGO PANCAKES WITH BULLY BEEF 
sago pancakes 
bunch ota fern 
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1 chopped onion 
1 tin bully beef 
butter 
 
1. Remove small leaves from fern. 
2. Separate bully beef with fork. 
3. Fry chopped onion in a little butter. 
4. When onion is soft, add beef. 
S. Stir fry 1 minute. 
6. Add ferns and stir fry until heated through. 
7. Spread on pancakes. 
 
WUWU SAGO 
2 cups sifted sago 
1 cup mashed ripe banana 
1/4 cup shredded coconut 
1 tsp curry powder 
1 tsp cinnamon 
1 tablespoons evaporated milk 
1 egg, 
a little fat 
1 1/4 cups grated cheese 
 
1. Mix all ingredients in a bowl to get a soft dough. Reserve cheese and 1/4 cup shredded coconut. 
2. Grease a baking tray. 
3. Put mixture into tray, bake in moderate oven. 
4. Remove from stove when brown on top. 
5. Top with grated cheese and coconut seasoned with cinnamon. 
 
MASHED PUMPKIN AND COCONUT 
pumpkin (or sweet orange kaukau) 
coconut 
salt 
 
1. Peel the pumpkin and cut into pieces for cooking. 
2. Boil pumpkin until tender in salted water or coconut milk. 
3. Mash pumpkin with thick coconut cream. 
4. Add grated coconut to mashed pumpkin. 
5. Shape into balls or patties and roll in grated coconut. 
6. Serve hot or cold. 
 
PIT PIT IN COCONUT CREAM 
10-12 pitpit, depending on size 
1 tomato 
I onion 
2 coconuts for cream 
1 1/2 cups water for making coconut cream 
 
1. Prepare pit pit by peeling and cutting into serving size pieces. 
2. Chop onion and tomato. 
3. Place pit pit and onion in a saucepan and squeeze coconut cream over them. 
4. Boil until pit pit is tender. 
5. Add tomato and continue cooking 2-5 mins. 
 
BEEF AND SPINACH IN COCONUT MILK 
1/2 lb. beet 
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1/2 tsp. ginger, fresh 
2 tablespoons oil 
1 1/2 tsp salt 
1/2 cup water 
1 1/2 lb spinach (aupa) 
1 tablespoons butter 
3/4 cup coconut milk 
 
1. Cut the meat in 1 1/2 inch squares, toss with ginger. 
2. Heat the oil in skillet, lightly brown meat. 
3. Add salt and water. 
4. Cover and cook low For 30 mins. until tender. 
5. Drain when cooked. 
6. While meat is cooking, saute spinach in butter with a little salt for 10 mins. 
7. Add the meat and coconut milk to spinach. Heat and serve. 
 
CHICKEN AND SPINACH IN COCONUT CREAM 
2 1/2 lb chicken 
2 tablespoons oil 
2 tsp salt 
1 1/4 cup coconut cream 
3 tablespoons butter 
1 1/2 lb spinach 
 
1. De-bone chicken and cut into cubes. 
2. Heat the oil in skillet and brown the chicken. 
3. Add 11/2 tsp salt and 1/4 cup coconut cream. Cover and cook over low heat for 20 mins. 
4. While chicken is cooking, melt butter in saucepan, add spinach and a little salt. 
5. Cover and cook over low heat For 15 mins. 
6. Add the chicken with the remaining coconut milk, bring to a boil and serve. 
 
HOT CURRY CHICKEN 
1 small chicken 
2 tablespoons peanut oil 
1 onion, chopped 
2 cloves garlic, crushed 
4 tablespoons peanut butter 
2 teaspoons salt 
1 pint coconut cream 
2 tablespoons flour 
2-3 tsp curry powder 
2 lemon or lime leaves 
 
1. Heat the oil and gently fry onion until soft. 
2. Stir in curry powder. Ad peanut butter and salt. Stir in four and cook well. 
3. Gradually stir in coconut milk and keep stirring until the sauce boils. 
4. Add chicken pieces and lemon or lime leaves. Simmer for two hours. 
 
MALAY CURRY 
4 cloves garlic 
thumb-sized piece of fresh ginger 
1/4 cups curry powder (.Malaysian curry is with cumin and some lemon slice if possible, add lemon with 
coconut cream) 
3 lb chicken cut up 
1/4 cup peanut or vegetable oil 
1 large onion. chopped 
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1 large bay leaf 
1 coconut for cream (32 oz) 
1 1/2 tsp salt 
 
1. Peel and cut up garlic and ginger. Put in mortar with curry powder (add crushed chills if you like). Add a 
few drops cold water and pound with pestle until paste is formed. 
2. Rub chicken pieces with curry mixture. 
3. Heat oil in large skillet. Add onion and bay leaf, cook gently until onion is browned. 
4. Add a little coconut cream. Stir in remaining curry mixture. 
5. Add chicken pieces and turn them over in the mixture to coat well and fry gently, adding a little coconut 
milk every 3 or 4 minutes until chicken is browned. 
6. Add salt and remaining coconut cream. 
7. Cover and simmer over very low heat until chicken is tender and part or the milk is cooked away, about 
45 mins. 
 
TARO LEAVES IN BAMBOO  
young taro leaves 
green bamboo, about 2 1/2 feet long with one sealed end 
 
1. Roll young taro leaves into balls about 1 inch in diameter. 
2. Place into the green bamboo. 
3..Place bamboo on hot coals and steam 1 1/2 to 2 hours. 
 
BAKED BANANAS AND TOMATOES 
2 large tomatoes cut in halves 
3 bananas 
1 tsp salt 
2 oz grated cheese 
butter 
 
1. Put tomatoes in greased shallow dish. 
2. Arrange sliced bananas on top. 
3. Brush with melted butter. 
4. Sprinkle with salt and cheese. 
5. Bake in moderate oven 20-30 ins. 
 
BANANA STEW 
2 Lb beef 
2 tsp. salt 
black pepper 
3 tablespoons oil 
1 cup chopped onion 
3/4 cup water 
1 1/2 cups diced green or cooking bananas 
 
1. Cut the meat in 1 inch cubes. season with salt and pepper. 
2. Heat oil in casserole. brown meat and onions in it. 
3. Add water, cover and cook over low heat 1 hour or until tender. 
4. Add the bananas. 
5. Cook 10 mins or until tender. 
 
GREEN BANANA CURRY 
2 tablespoons curry powder 
1 clove garlic, chopped 
1 chili, chopped 
1 small onion 
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8 green bananas 
salt 
3 tablespoons oil 
 
1. Feel green bananas and slice. 
2. Sprinkle with salt. 
3. Heat oil in pan. add garlic and onion and chili. 
4. Saute lightly until golden, add curry powder and stir. 
5. Add sliced banana and stir fry at low heat. 
6 .Add a little water if necessary. 
 
SODA SCONES 
2 cups plain flour 
1/2 tsp soda 
1/2 tsp cream of tartar 
1/4 tsp salt 
3/4 cup sour milk or buttermilk 
 
1. Mix all dry ingredients, add milk to make soft dough. 
2. Turn onto floured surface, knead lightly into 2 rounds. 
3.Roll or pat into ¼  inch thickness. 
4. Cut each round into 4 triangles. 
5. Bake on hot, lightly greased griddle or frypan over medium heat until pale brown. 
 
LEMON BUTTERED KAUKAU 
12 medium kaukau 
1/2 cup melted butter 
1/4 cup lemon juice 
2 tsp. grated lemon or lime 
1/2 tsp pepper 
1/2 cu p brown sugar, packed 
 
1. Scrub kaukau well. Put in a large pot and cover with boiling water, then boil until tender. Leave to cool. 
2. Feel kaukau and cut in half lengthwise. 
3. Lay kaukau slices in two baking dishes, single layer if possible. 
4. Heat own to 450 F (hot) 
5. Combine butter, lemon juice, rind and pepper. 
6. Pour half this mixture over potatoes in each dish. 
7. Heat 10 mins or until hot. basting several times. 
8. Turn on broiler. 
9. Baste again and sprinkle with sugar. 
10. Broil 2 -3 mins or until sugar begins to bubble. 
 
VEGETABLE CURRY 
I oz oil 
1 chopped onion 
1 clove chopped garlic 
2 chopped chilis 
1 tablespoon curry powder 
2 cups vegetables, any kind 
2 tsp salt 
1 cup coconut cream 
 
1. Heat oil and fry onion. chilis and garlic. 
2. When brown. ass curry powder and stir well. add vegetables and salt. 
3. Cook for a little while and add coconut cream (or water) and cook until tender. 


